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This study investigates student-centered learning from the perspective of elementary school teachers in a 
Chinese context. The aim is to explore teachers’ understanding, implementation and perceptions of student-
centered learning in China. I conducted the study using a qualitative approach in which thematic analysis 
across 10 participants revealed three main themes. The results show that teachers have high endorsement of 
student-centered learning and willingness to adopt it in their teaching, but different teachers use student-
centered learning to different degrees and emphases, influenced by the fact that it brings great benefits while 
posing challenges not only to students and teachers but also to the educational environment. The findings of 
this study show some of the controversies and challenges in implementing student-centered approaches in 
China and provides the grounds for further discussion on the importance of enhancing teacher education and 
support teacher in the implementation of student-centered learning. The study also discusses how investing 
in more support for developing student-centered learning in China will help prioritising the improvement of the 
educational environment. The empirical findings enrich the literature on the application of student-centered 
learning in the Chinese context and provide evidence on the ways to improve the Chinese education system 
in supporting teachers in the practice of student-centered learning. 
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1 INTRODUCTION 

Student-centered learning describes a system of providing learning which has the 

student at its core (Brandes & Ginnis, 1986). It denotes a pedagogical approach 

that is organized in accordance with the internal laws of learning and 

development of the learner, which treats the learner as a motivated subject (Li, 

2021). Student-centered learning is different, innovative, and potentially superior 

when compared to traditional practices in education (Brandes & Ginnis, 1986). 

The concept of “student-centered” education has its origins in constructivist 

learning theories, which stresses the centrality of students’ learning and 

development, a shift from “teaching” to “learning” and from “teaching mode” to 

“learning mode” (Piaget, 1970; Dewey, 1929; Bruner,1967). Constructivists 

believe that learning occurs as students construct new knowledge upon the 

foundation of their prior understanding, and this process is deeply experiential, 

with active learning requiring meaningful, physical engagement by students to 

effectively support and enhance their learning experience (Krahenbuhl, 2016). As 

one of the central aims of education is to facilitate the empowerment of individuals 

to become self-directed, lifelong learners, enabling them to pursue continuous 

personal development. Teachers and educational practitioners have the 

responsibility to encourage students to become independent, autonomous 

learners by changing the learning environment to being more student-centered 

(Lee & Branch, 2022).  

In recent years, education systems worldwide are leaning towards a more 

student-centered approach (Bhutoria, 2022). In China, there is also a growing 

emphasis on student-centered education (Wang, 2024). The new round of 

nationwide compulsory education reforms launched by Chinese Ministry of 

Education in 2016 has promoted an important shift in the Chinese educational 

context. The central idea of this reform is to transform traditional teaching 

methods (e.g., separating subject matter, accenting on memory, teaching 

confined to classroom base interactions) into more student centered, developing 
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students’ critical-thinking, problem-solving, collaboration, and communication 

skills and information awareness (Deng et al., 2020). The “double reduction” 

(Shuang Jian’s policy in Compulsory Education issued in China in 2021) regards 

student-centered education as the core value of running schools (Xue & Li, 2023). 

China’s education system, which has been teacher-centered for thousands of 

years, is in the process of transitioning to student-centered education (Roytblat, 

2022).  

Furthermore, shifting from traditional methods to a student-centered 

approach is considered a challenge by educators in all levels of education. 

Especially when the change is particularly demanding, due to the profound shifts 

required in teacher-student power relations and the nature of teacher 

professional learning, it is important to consider the multiple complex socio-

cultural factors that shape teachers’ attitudes and practice. These factors include 

the teachers’ local cultural contexts, their own learning experiences, pre- and in-

service training, and on-the-job experiences (Schweisfurth, 2011). They must 

think their way through practices that won’t feel comfortable right away (Miller, 

2020). With the implementation of student-centered learning in Chinese 

educational context, some challenges have been exposed in practice, which 

seems restrict the realization of the goal of providing students student-centered 

education. 

Although considerable research has been devoted to increased 

understanding of the experience of Chinese teachers as they transition from a 

teacher-centered to a student-centered approach to teaching (Roytblat, 2022), 

less attention has been given to the current situation of Chinese elementary 

school teacher’s perception and reflection related to the whole experience with 

student-centered learning. The educational shift towards a more student-

centered approach represents a significant transformation within the Chinese 

domestic education system, which for many is result of Chinese educators being 

more attentive to and open for research in the Western societies. The 

implementation of student-centered approaches in a country like China that has 

been for centuries focused on teacher-centered education can unfold different 

aspects of the theories that may not been noticed anywhere else in the world. 

Therefore, following this transition may bring new insights on how student-

centered learning can be developed. The connection with educational science in 
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Western countries allows for the exchange and integration of educational ideas, 

as well as the provision of valuable experience and inspiration for the 

improvement of global educational equity and quality, educational innovation and 

the exploration of future educational trends. This phenomenon represents not 

only a localized exploration of Western educational wisdom but also a model of 

profound integration and innovation between Eastern and Western educational 

cultures. This process has not only facilitated the modernization of Chinese 

education but has also contributed a distinctive "Chinese perspective" to the 

advancement and evolution of student-centered learning. 

To explore this topic, the present qualitative study investigated Chinese 

elementary school teacher’s conceptualization of student-centered learning. The 

study focused on teachers’ experiences with practical implementation of student-

centered learning and how they perceive the benefits and challenges this 

approach brings to students and teachers. The intent is to explore, describe, and 

arrive at an understanding of the how teachers experience this educational 

transition. Qualitative research allows us to unravel processes and aspects of the 

human experience that although not generalizable can indicate future research 

that may help improve the experiences of teachers and students in student-

centered learning environment. In order to explore these topics in more in depth, 

the following research questions are employed in this study include: 

(1) How do Chinese elementary school teachers conceptualize student-

centered approaches?  

(2) How do Chinese elementary school teachers implement/practice this 

pedagogical approach? 

(3) What do Chinese elementary school teachers perceive benefits and 

difficulties in a student-centered learning environment?  

This thesis is structured into six chapters. In Chapter 1, I establish the 

research territory and niche as well as outlining purposes of the present study. In 

Chapter 2, I justify the key theories of student-centered learning and general 

background of education in China. In Chapter 3, I describe the qualitative 

research design, semi-interview data collection and thematic analysis method. In 

Chapter 4, I bring the findings with three themes. In Chapter 5, I discuss the 

implications of the findings and propose recommendations for fostering student-
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centered learning in the Chinses context. In Chapter 6, I consolidate my research 

space and indicate the limitations of this study. 
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2 THEORETICAL FRAMEWORK AND 

LITERATURE REVIEW 

This chapter aims to present the discourse around student-centered learning, in 

order to provide a clear set of characteristics that define student-centered 

learning for the purposes of this research. This chapter also reviews the literature 

relating to student-centered learning, student-centered learning approach, and 

Chinese educational context. The literature review explores the underpinning 

theories and practical appliances associated with student-centered learning, 

provides scientifical evidence of the evolution of student-centered learning, and 

draws a picture of how student-centered learning was shaped in Chinese 

educational context. 

This chapter consisted of four subchapters: Defining student-centered 

learning, Theoretical foundations of student-centered Learning, Benefits of 

student-centered learning, Teachers’ reflection of student-centered learning, 

Setting the scene: educational background in China. 

2.1 Defining Student-Centered Learning 

As summarized in the existing literature, the meaning of student-centered 

learning is multi-faceted. In a general sense, we use the term “student-centered” 

as the antithesis of “teacher-centered”. Unlike the latter, student-centered 

learning is based upon the idea of active students, who are seen as the primary 

architects of their learning. Brandes & Ginnis (1986) claimed that the term 

“Student-Centered Learning” was first used by Carl Rogers in 1965, Rogers 

(1983) while delineating the shift in power in relations between teachers and 

students is from the expert teacher to the student learner, driven by a need for a 

change in the traditional environment (O’Neill & McMahon, 2005). Rogers (1969) 

noted that student-centered learning is a kind of experiential learning, centered 

on the growth of students’ learning experience and motivated by students’ 
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spontaneity and initiative. O’Neill & McMahon (2005) asserted that student-

centered learning as the concept of the student’s choice in their education while 

students do active learning. Overby (2011) identified that the concept of student-

centered learning is to bring the classroom and students to life. In Bremner’s 

meta-analysis study (2021), it was provided a 6-aspect framework for defining 

student-centered learning which includes: (a) Active participation (including 

interaction); (b) Relevant skills (real-life and higher order skills); (c) Adapting to 

needs (including human needs); (d) Power sharing; (e) Autonomy (including 

metacognition); and (f) Formative assessment.   

As Attard, Di Iorio, Geven & Santa (2010) indicated, student-centered 

learning is broadly based on constructivism as a theory of learning (Piaget, 1970; 

Dewey, 1929; Bruner, 1967), which is built on the idea that learners must 

construct and reconstruct knowledge to learn effectively, with learning being most 

effective when, as part of an activity, the learner experiences constructing a 

meaningful product (Attard et al., 2010). From the perspective of educational 

mechanism, constructivist learning theory sees learning as the active 

construction of knowledge by learners who are active agents, explorers and 

constructors of knowledge and can be seen as the main manifestation of the 

concept of student-centered learning. At the level of course design, student-

centered learning means that the course is developed around the needs of 

students, the form of course implementation is based on student activities, and 

course assessment is also oriented towards students’ development, especially 

the development of intrinsic qualities and generic skills. At the level of learning 

environments and teaching processes, student-centered learning focuses on 

designing learning processes and teaching styles that support effective learning 

from the perspective of learners’ specific characteristics and needs (Li, 2021). A 

student-centered classroom is one in which the needs of the students, both 

collectively and individually, are taken into account by teachers, who then 

encourage students to participate in the learning process at all times. The roles 

of teachers are more of facilitators rather than instructors. The students are active 

participants in the learning process, and the teachers assist them by guiding 

(Emaliana, 2017). In conclusion, student-centered learning is a pedagogical 

approach which affords learners a relatively high level of active control over the 

content and process of learning. The content and process of learning are shaped 
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by the needs, capacities and interests of the learners themselves. (Schweisfurth, 

2013). 

Student-centered learning becomes a pioneer of development of learning 

approach (Emaliana, 2017). In the context of educational practice, the term 

student-centered learning denotes a pedagogical approach that is organized in 

accordance with the internal laws of learning and development of the learner. 

Students-centered learning treats the learner as a motivated subject, rather than 

as an object to be objectified or objectifying (Li, 2021). And it is focuses on the 

needs of students is one that places responsibility for learning on the students 

themselves, while simultaneously reducing their reliance on other students, 

teachers and administrators. This process enables students to establish their own 

learning objectives in line with the specific requirements of the course, thereby 

facilitating a transformation in the manner in which the curriculum generates 

knowledge with minimal teacher intervention and supervision. The outcome is 

that students engage in a significant portion of their class time in the active 

construction of new understandings of the subject matter under study. This 

represents a proactive stance on the part of the students. (Spooner, 2015). It has 

been shown (Tang, 2023) that, student-centered learning approach can be 

effectively operationalized through small-group discussions, project-based 

learning, problem-based learning, argument-based curriculum, technology-aided 

learning, student-centered feedback and adaptive teaching.  

In this study I will use the definition which made by Roytblat (2022) that 

student-centered is an approach to learning that is based on the concept that the 

student is an active learner. And the framework proposed by Neumann (2013) 

that student-centered learning be defined as an approach to learning contexts 

which places students at the centre of the learning process, facilitating their 

personal growth and development while simultaneously engaging with broader 

questions surrounding the education of future citizens. 
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2.2 Theoretical foundations of Student-Centered Learning 

2.2.1 Student-Centered Learning and Constructivism 

Student-centered learning derives from constructivist learning theory, which 

builds on Jean Piaget’s work (Piaget, 1970). The central idea deriving from such 

body of work is that students learn through active engagement through their 

physical environment (Gillian & Glenda, 2009). This means that students learn 

better when they can participate in the process of constructing knowledge as an 

active learner. 

Advocates of constructivist learning theory hold the position that learning 

takes place through a process in which knowledge is built on a foundation of prior 

knowledge and thus, that learning is result from cumulative experiences and 

ideas (Bada, 2015; Krahenbuhl, 2016). According to Cornelius-White & Harbaugh 

(2010), constructivism is fundamentally an active and interactive view of learning. 

It suggests encouragement of the learning process through optimal challenge 

and adaption to differences. There are two important notions orbit around 

constructed knowledge. The first is that learners construct new understandings 

using what they already know, the second notion is that learning is active rather 

than passive (Bada, 2015). In addition, Kember (1997) argues that knowledge is 

constructed by students and that the teacher is a facilitator of learning rather than 

a presenter of information. Thus, we see that there is a new way of understanding 

the role of the teacher in the teaching/learning process.   

In line with the constructivist view of learning and teaching, in a student-

centered learning environment, the role of the teacher is that of a facilitator, 

providing support and guidance to students as they engage in the learning 

process. They offer guidance and facilitate opportunities for students to assume 

control of their own investigation of subjects and topics. The act of teaching is 

regarded as a collaborative partnership between the teacher and the students. 

Teachers facilitate students’ development as active, self-regulated learners, 

equipping them with the ability to recognise and utilise a range of learning 

strategies. They consider their students’ prior experiences, demonstrate 

sensitivity to their needs and interests when planning classroom activities, and 

endeavour to adapt their instruction and provide students with the support they 
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require to facilitate their learning and understanding. Additionally, teachers foster 

a classroom community that supports students’ learning with their peers and 

teachers (Tang, 2017).  

 

As Piaget (1970) asserts that people develop through experiencing within 

their environments and it’s important to consider the significance of the structure 

of the student’s thought, the laws of development and the mechanism of infantile 

social life. From a constructivist perspective, learning is a natural, inevitable 

process of making meaning in response to a perpetually new set of 

circumstances, information and experiences, which are often situated in social 

contexts, such as the classroom (Cornelius-White & Harbaugh, 2010). 

Constructivism is a learning process that allows students to experience 

environmental situations firsthand, thereby giving the student experiences in 

learning that provides them with reliable knowledge. The constructivist learning 

theory states that learning is an active process that will create knowledge from 

environmental experiences. This presumption concludes that students learn best 

by making sense of information on their own as the instructor becomes a 

facilitator in the learning process (Spooner, 2015). 

As Fosnot (1989) suggests, constructivism can be defined by following four 

principles: (a) Knowledge consists of past constructions; (b) Constructions come 

about through assimilation and accommodation; (c) Learning is an organic 

process of invention, rather than a mechanical process of accumulation; (d) 

Meaningful learning occurs through reflection and resolution of cognitive conflict 

and thus serves to negate earlier, incomplete levels of understanding. A 

characteristic of student-centered learning environment is the dynamic 

construction of knowledge in a social setting to accomplish a goal (Peters, 2010). 

Overall, in this study, the constructivist learning theory is interpreted from 

two aspects, which are “the meaning of learning” and “the method of learning”. 

Regarding the meaning of learning, constructivism believes that knowledge is not 

gained through the teacher’s imparting, but is acquired by the learner in a certain 

situation, i.e., in the context of social and cultural interactions, with the help of 

other people (including the teacher and the classmate), utilizing the necessary 

learning materials, and through the awakening of the original knowledge and 

experience in the way of generating or constructing new meanings. In terms of 
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the learning process, constructivism espouses a student-centered approach, 

whereby learners are guided by educators. This approach emphasises the role 

of the learner as an active cognitive subject, while also acknowledging the 

essential role of the teacher in facilitating learning. Teachers are not merely 

transmitters and instillers of knowledge; rather, they are facilitators and helpers 

in the construction of meaning. The student is the primary subject of information 

processing. This entails the active construction of meaning, as opposed to the 

passive reception of external stimuli and the role of the object of indoctrination. 

2.2.2 Student-Centered Learning and Humanism 

Various studies show that the constructivist paradigm has been key to 

developing student-centered learning theories and application (Parisi, 2009; 

Tang, 2017). However, Tangney (2013) argues that student-centered learning 

embeds both constructivist and humanist elements, and that these ideas work 

together complementarily. According to Cornelius-White & Harbaugh (2010), 

constructivism is focusing on the learning process while humanism is focusing on 

the learner, and both emphasize that people are inherently motivated to learn and 

adapt. In both traditions, interpersonal relationships and methods endeavour to 

release and focus this tendency toward improving one’s capacity for self-

regulating development.  

Based on the theory of “human-centered” therapy, Rogers (1969) extended 

the theory to the field of teaching and formed the concept of student-centered 

learning, which considers students’ learning as a kind of experiential learning, 

centres on the growth of students’ learning experiences, and takes students’ 

spontaneity and initiative as the motivation for learning. In his book Freedom to 

Learn, Rogers (1969) emphasizes the importance of creating a climate of 

freedom in education: “A climate conductive to personal growth, a climate in 

which innovation is not frightening, in which the creative capacities of 

administrators, teachers, and students are nourished and expressed rather than 

stifled…A way must be found to develop a climate in the system in which the 

focus is not upon teaching, but on the facilitation of self-directed learning” (p. 304). 

Learning itself is an emotional activity, doing enough to empower, build 

confidence and self-belief in students could be having positive effects on learning 
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(Tangney, 2013). Within the framework of student-centered theory, humanism 

focuses on understanding students’ aspirations, interests, and personalities and 

responding to them (Ma et al., 2023). 

From the humanist perspective, student-centered learning focuses on more 

than just the cognitive aspects of learning, it involves emotional involvement and 

emotional exposure when creating. Finding pathways for all students to excel and 

providing opportunities for students to overcome setbacks in a dignified way in a 

student-centered learning environment build confidence, self-belief and trust 

among students and teachers (Tangney, 2013). 

2.3 The benefits of Student-Centered Learning for students 

A lot of analyses indicate that student-centered learning approaches lead to 

improvements in student performance over traditional teacher-centered 

instructional performances (Lancaster, 2017). Mascolo (2009) points out that 

student-centered learning allows the students to be autonomous in their learning 

by reducing the reliance on the teacher, which promoting active, self-directed and 

life-long learners. Spooner (2015) points out that student-centered learning 

provides a better lifelong learning environment, in that it provides students with 

the tools and methodologies that give rise to higher student motivation, in and out 

of the classroom, allowing learning to become the incentive for performance 

success. Because lessons become personalized by opportunity to use students’ 

own learning style and innate abilities to attain and comprehend acquired 

concepts (Spooner, 2015). Geven & Attard (2012) point out that equips students 

with transferable skills that are applicable to their lives beyond the classroom, 

fosters independent learning, and responds to the evolving and diverse needs of 

individual students. It can encourage deeper learning, as knowledge retention 

differs depending on the way in which the material is learned and all types of 

active learning show a higher retention rate than traditional forms of learning. 

Because the student-centered learning approach aims to confer upon the student 

a greater degree of responsibility, thereby enabling them to engage in a more 

active and critical mode of thinking, processing, analysis, synthesis, criticism, 

application and problem-solving. Serin (2018) also believes that student-centered 
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learning approach enhances cooperative learning, develops problem solving and 

decision-making skills, stimulates reflective and critical thinking skills. 

In summary, student-centered learning focuses on the learning experience 

of students actively constructing knowledge, which can stimulate students’ 

intrinsic motivation while cultivating their ability to independently explore 

knowledge, thus cultivating lifelong learners with independence not only have 

better performance on academic success but also in life. 

2.4 Literature review on teacher’s reflection in implementing 
Student-Centered Learning 

Teachers’ pedagogical reflection is the value of their methodological, intellectual, 

and creative professional pedagogical culture (Biktagirova & Valeeva, 2014). An 

appropriate focus on experience can be influential in the development of effective 

reflective practice which might be important in the development of teacher’s 

professional knowledge (Loughran, 2022). Students learning through this new 

approach are expected to be independent from teachers and to take responsibility 

for their own learning. While the role of the student in a student-centered 

classroom is an active knowledge seeker (Peters, 2010), teachers act as 

facilitators, adjusting their involvement based on students’ maturity and ensuring 

success through supervision, support, and monitoring (Tang, 2015). 

Consequently, teachers, the direct practitioners of student-centered learning, is 

an active role to facilitator active student through applying student-centered 

learning approach and providing a student-centered learning environment in the 

classroom. It is important for teachers and instructional designers to understand 

and respond to students’ different beliefs, thereby encouraging and facilitating 

self-directed learning (Lee & Branch, 2022). According to Geven and Attard 

(2012), the implementation of student-centered learning necessitates an ongoing 

reflexive process, whereby educators, learners and educational institutions are 

required to engage in continuous reflection on their respective teaching, learning 

and infrastructural systems. This pedagogical reflection is connected with the 

teacher’s intention to the analysing and understanding their experience, and 

evaluating it in the context of social significance (Biktagirova & Valeeva, 2014). 



17 

Thus, it’s crucial to understand teacher’s reflection on student-centered learning 

for better study and develop it. 

Teachers’ perceptions, knowledge, and beliefs play a fundamental role in 

the effective implementation of pedagogy, and they have an impact on students’ 

attitudes, which in turn affect their learning outcomes (Tadesse et al., 2020). 

Many researchers, such as Tadesse et al. (2020), points out that for student-

centered interactive pedagogy to become a practice, teachers need to 

understand the underlying idea, which is to change their practices, adapt and 

apply appropriate pedagogies, and have the capacity to do accomplish this. Each 

teacher has his/her own teaching philosophy, but whichever idea they uphold, it 

should respond to the needs of the learners (Du Plessis, 2020). Du Plessis (2020) 

finds that it is imperative to integrate authentic, reflective and collaborative 

learning involvements when planning lessons for learner-centered teaching. The 

pedagogical approach of teachers is to some extent shaped by their 

understanding of the processes of learning and teaching (Jacobs et al., 2016). 

Jacobs et al. (2016) assert that influencing teachers’ conceptions of learning and 

teaching towards more student-centered conceptions requires attention to 

personal and contextual factors as well.  

Teachers’ perceptions may also influence their adoption of tools, their 

implementation of a given pedagogy, and students’ learning outcomes (Kong & 

Lin, 2024). Kong and Lin (2024) find that as the teachers gained knowledge and 

practice, their preference for student-centered learning increased significantly. 

Teacher perception has a huge role in the constructive learning among students 

(Al-Khresheh, 2022). Al-Khresheh (2022) finds it was inevitable that teaching 

grammar would be approached in a teacher-centered manner. Although teachers 

demonstrated openness to the concept of a student-centered approach, several 

aspects, including the utilisation of daily objects, lesson plan preparation and time 

management, exhibited considerable scope for enhancement. Therefore, 

exploring student-centered learning from teacher’s perspective can provide the 

authentic information about how this pedagogical approach is understood and 

applied.  

Moreover, when teachers reflecting on their teaching activities, this 

behaviour itself can contribute on developing their teaching practice (Postholm, 

2008). By synthesizing ideas and issues into insights, teachers envision new 
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ways to use a teaching method, while discovering the essential ingredients that 

must be in place for that method to succeed in classroom settings (Maloy & 

LaRoche, 2010). Maloy and LaRoche (2010) address that teachers can adapt 

their instruction to suit students’ needs, but incorporating student-centered 

approach often challenges them to step outside their comfort zones. A greater 

understanding of the challenges that a new and developing teacher who holds a 

student-centered conception of teaching faces, may act to support teacher 

development by identifying some of the day-to-day difficulties of utilizing 

associated approaches to teaching (Sadler, 2011). In addition to the conceptual 

challenge of developing towards more student-centered approaches to teaching, 

Sadler (2011) also identifies a number of challenges associated with the learning 

and teaching environment. As teachers with students are the central participants 

in classroom interactions (Hoy & Weinstein, 2013), the role of the teacher in a 

constructivist environment is extremely important (McPherson, 2020). Therefore, 

teacher’s reflections on student-centered learning can provide valuable 

perspective for researcher to explore the conception and application behind this 

pedagogical approach. 

Many scholars emphasize the significance of studying student-centered 

learning from teachers’ perspective (Al-Khresheh, 2022; Du Plessis, 2020; 

Jacobs et al., 2016; Kong & Lin, 2024; Tadesse et al., 2020). Meanwhile, some 

scholars discuss the challenges faced by teachers from the specific difficulties 

refracted to the macro education environment and education system (Maloy & 

LaRoche, 2010; Sadler, 2011). Previous studies provide abundant theoretical 

and methodological support for this study, but also reveal the limitations of the 

existing literature. For instance, there is insufficient attention to the actual 

application of student-centered learning in elementary school education stage in 

China. And less research on the actual experience of Chinese teachers, specially 

making the connection between the conception and practice among them. Based 

on this, this study aims to explore elementary school teachers’ reflections on 

student-centered learning in China, and fills the research gap in this field to 

provide reference for future educational practice. 
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2.5 Setting the Scene: Student-Centered Learning in Chinese 
Educational Environment 

2.5.1 Rapidly Changing Education System in China 

China’s education system is one of the world’s fastest-changing education 

systems in recent decades (OECD, 2020). Tan (2015) interprets the Ministry of 

Education in China’s (2015) statement as highlighting that that recent decades of 

educational reform have been designed to address the shortcomings of the 

traditional curriculum, which have been described as “difficult, complex, 

unbalanced, and outdated” (MOE, 2001). Through a series of curriculum reforms, 

the Chinese government hopes to: 

a) enhance the connection between the curriculum content and the students’ 

lives; 

b) concentrate on learning interests and experiences; 

c) judiciously select the basic knowledge and skills necessary for lifelong 

learning; 

d) promote the students’ active participation willingness to carry out research 

and diligence in action; 

f) nurture the students’ abilities in information collection and processing, 

knowledge acquisition, analytical thinking, problem-solving, and interacting and 

collaborative skills. 

2.5.2 Curriculum in China 

The curriculum reform in China in 2001 is encapsulated in the notion of “quality 

education” (素质教育) stress the importance of helping all students achieve broad 

and balanced moral, intellectual, physical and aesthetic development in order to 

meet the needs of the nation in the 21st century (Dello-lacovo, 2009). This signals 

a radical departure from examination-oriented education that has plagued 

students and teachers in China for many decades (Deng, 2013). 

To address global challenges and curriculum problems hindering 

development, the third curriculum change concerns adopting a student-centered 

curriculum, give school education a universal orientation and meet students’ 

developmental needs at different levels (Law, 2014). Furthermore, the curricula 
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attempt to establish a constructivist learning model in which students are active 

participants. Specifically, the MOE (2001, 2011) strongly discourages passive 

knowledge reception, memorization without digestion, and mechanical drilling; 

instead, it strongly encourages learning how to learn and learning through 

exploration (Law, 2014). 

According to the latest Chinese compulsory education curriculum program 

and standards (MOE, 2022), student-centered learning is reflected in the five 

sections of cultivate objectives, basic principles, curriculum, curriculum 

standardization and materials development, and curriculum implementation. 

Firstly, the objectives of compulsory education include the elements of 

developing students into people who are willing to learn, who are willing to think, 

who are curious and inquisitive, who have the ability to learn to learn, who are 

willing to ask questions, who dare to question, who learn to find problems and 

solve them in real-life situations, who have the ability to inquire and the spirit of 

innovation, and who are good at communicating with each other and who have 

the basic ability to work together, which is in line with the education objectives of 

student-centered learning (MOE, 2022). Secondly, deepening curriculum reform 

in implementation. In terms of strengthening disciplinary practice, it is advocated 

that students be guided to participate in disciplinary inquiry activities and 

experience the process of discovering problems, solving problems, constructing 

knowledge and applying knowledge. It is advocated to strengthen the connection 

between knowledge learning and students’ experience, real life and social 

practice, focusing on the creation of real situations to enhance students’ ability to 

recognize the real world and solve real problems. In promoting integrated learning, 

it encourages the exploration of large-unit teaching, the active development of 

comprehensive teaching activities such as thematic and project-based learning. 

The report also focuses on the implementation of teaching students in 

accordance of their aptitude. This includes creating student-centered learning 

environments, highlighting the status of students as the main body of learning, 

carrying out differentiated teaching, strengthening individualized instruction, 

meeting the diverse learning needs of students, and taking advantage of new 

technologies that exploring the deep integration of online and offline to serve 

personalized learning (MOE, 2022). Thirdly, improving educational evaluation 

advocates innovative evaluation methods and approaches, focusing on the 
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learning process. Enhancing the quality of examination evaluation enhances the 

appropriateness and effectiveness of evaluation by capturing students’ valuable 

performance, and enhances the inquisitiveness, openness and 

comprehensiveness of test questions (MOE, 2022). 

2.5.3 Educational Culture in China 

Influenced by the Confucianism, Buddhism and Daoism these three main 

traditional schools of thought, it is a general Chinese belief that moral education 

is important for both the individual and the society until today (Liu, 2022). Han Yu, 

one of the most outstanding scholars and educators in the Tang Dynasty, defined 

a teacher as one who could propagate the doctrine, impart professional 

knowledge, and resolve doubts (师者，所以传道，授业，解惑也). This is why 

Chinese people have respected teachers since ancient times and regarded them 

as paragons of morality. Moreover, Chinese students ask questions after learning 

that on the basis of knowledge. Because they do not want to disturb the class or 

waste time; they respect the teacher and do not want to give problems to the 

teacher. This is on the contrast with Western classrooms talk tends to be more 

spontaneous, students see that asking questions is a way of knowing (Jin & 

Cortazzi, 1998). 

Hard work and determination are deeply cherished qualities in China. 

Educators and parents regard them as admirable virtues (Liu, 2022). The poem 

“Up the mountain of books, there is a path of diligence; Across the boundless sea 

of learning, there is a boat made from hard work” (书山有路勤为径，学海无涯苦

作舟) has been widely circulated in China until today. China’s examination system 

began during the Han Dynasty (201 BC – 8 AD). The exam culture in China has 

trickled down to the bottom level of education (Liu, 2022). Even OECD (2020)’s 

report shows that in contrast to widely shared views, Chinese students have only 

moderate levels of schoolwork-related anxiety and fear of tests. Chinese exam-

oriented culture deeply influences teachers’ and students’ perceptions and 

experiences, exhibiting a contradictory attitude that is both approving and 

concerned (Deng et al., 2020). In China, test anxiety is somehow more prevalent 

than in other systems.  
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In addition, on the contrast with the more individualistic cultures which see 

learners as more autonomous individuals in the west, China has more collective 

culture. It perceives learners as a group. Teachers give priority to whole-class 

needs and goals, and emphasize the connections of the individual to the class. 

Much of the successful Chinese management of large classes can be understood 

as applying collective principles. The levels of achievement for each individual 

are maximized when the whole class is taught effectively (Jin & Cortazzi, 1998). 

2.5.4 Student-centered learning’s assimilation in China 

Chinese education system has inclination to learn and improve continuously 

(OECD, 2020). Example of policy initiatives include endorsement of student-

centered learning strategies and assessment, such as group work, student 

presentations and project work (Tan, 2015). In the Chinese setting, while learning 

from the west, the essence of its own tradition has still remained that through 

assimilation of student-centered teaching strategies into the traditional teacher-

centered strategies, a unique teaching strategy consisting of both teacher’ s 

control and students’ engagement in the learning process emerges in the 

Chinese classrooms (Huang & Lueng, 2004). As Tan (2015) points out, the 

Chinese educators have re-interpreted and adapted these foreign ideas and 

assimilated them into the contexts in accordance with their Chinese logics, values 

and ways of life. Such as conceptions of student-centered approach or learning 

theories and presuppositions like constructivist learning theory. 

In China, some of the strategies of student-centered learning are regarded 

as classical strategies and are used in different subjects and with different grades 

of students as part of the regular classroom. Group cooperative learning, for 

example, can be used in a variety of contexts: when students need to 

communicate and express, when they need to explore difficult knowledge 

together, when learning tasks need to be split up and co-operated with, and when 

different students need to take on different roles in group (e.g., for more basic 

knowledge learning, where those who have already mastered it can help those 

who have not yet mastered it). In classes, especially in the large-size class sizes 

of Chinese public schools, group cooperative learning adds to the liveliness of 

the classroom on the one hand, and alleviates some of the disadvantages of 
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large-class teaching on the other. For instance, teachers use pair and group work 

to scaffold dialogue with the whole class (Jin & Cortazzi, 1998). Practice-based 

learning is also used very frequently, in mother language and literature classes 

to learn the format of a letter and then write it to a child at another school far away, 

in maths classes to learn three-dimensional geometry by making polyhedral 

models, in foreign language classes to have thematic debates, and in science to 

have hands-on experiments. Chinese educator Xingzhi Tao, a student of Dewey, 

founded the theory of education for life (Tao, 2021) in 1926, which combines 

Western educational thought with Chinese conditions and has become the norm 

in teaching can be showed though practice-based learning (Li, 2023).  

Moreover, some applications of student-centered learning are considered 

innovative practices in Chinese context. Large unit teaching, for example, is a 

structured teaching strategy that draws on the traditional Chinese educational 

idea of “draw inferences about other cases from one instance” (举一反三) and 

“comprehend by analogy” (触类旁通), and is influenced by the western student-

centered learning concept of project-based learning, interdisciplinary learning, 

integrated curriculum, in order to promote the development of students thinking 

towards the correlation structure and the abstract extension structure, and thus 

achieve the cultivation of core literacy (Wang & Zhang, 2023). Large unit teaching 

has three levels of connotation: firstly, subject core literacy-oriented teaching 

advocates the design of big concepts, tasks, ideas and problems as a way to 

change the pattern of teachers; secondly, in response to the fact that many 

teachers only focus on knowledge, skills and scores, etc., and neglect the 

development of students’ abilities, character and concepts, they should focus on 

the “big idea” of holistic cultivation of human beings; thirdly, from the perspective 

of time dimension, large unit teaching is conducive to teachers’ correct 

understanding of the relationship between time and learning, and the 

establishment of the concept of “student-centered” (Cui & Zhang, 2023). 
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3 METHODOLOGY 

The purpose of this research is to examine Chinese elementary school teacher’s 

conceptualization of student-centered learning, the practical implementation of 

student-centered learning and explore how they perceive the benefits and 

challenges student-centered learning brings to students and teachers. I 

conducted the research within a qualitative paradigm, with regard to the five 

features defined by Bogdan and Biklen (1997) that qualitative research is 

naturalistic, descriptive, concerned with process, inductive and meaningful. 

Qualitative research is a research method that explores social phenomena 

in depth and understands participants’ perspectives and experiences (Bogdan & 

Biklen, 1997). Qualitative research also emphasizes careful observation and 

deep understanding of research objects, aiming to reveal the deep meaning and 

complex relationships behind phenomena (Bogdan & Biklen, 1997). This 

research is an exploratory study aimed at revealing Chinese teachers’ 

understanding and experience of student-centered learning. To achieve this goal, 

I chose interviews as my primary data collection method. The interviews are 

flexible and in-depth, allowing me to communicate directly with the teachers and 

understand their views and feelings. In the interview process, I adopted a semi-

structured interview, which not only kept the openness of the interview, but also 

ensured the relevance of the interview content. I adopted thematic analysis for 

analysing the interview data, I was able to gain insight into how Chinese teachers 

think about and experience student-centered learning, thereby revealing the 

challenges and coping strategies they face in actual teaching.  

Furthermore, it is important to consider that qualitative researchers stand by 

the notion that situations are complex and to address complex phenomenon one 

must portray many dimensions rather than to narrow the field (Bogdan & Biklen, 

1997). This allowed me, as an educational researcher and former Chinese 

elementary school teacher, to unravel the relationship between the educational 
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practice and experience, and to provide the perspectives of better understanding 

teacher’s reflection on student-centered learning in the specific contexts.    

This study employed reflexive thematic analysis (Braun & Clarke, 2020) by 

acknowledging reflexive thematic analysis’s flexibility offered the possibility for an 

inductively-developed analysis. It can help me extract key themes, ideas, and 

patterns from large amounts of textual data, while allows me to adapt according 

to the purpose of the study and the characteristics of the data. This research 

design not only provided me with a wealth of empirical materials to support my 

research conclusions, but also provided me with in-depth insights into the current 

situation of student-centered learning in Chinese educational practice. 

3.1 The participants 

The participants consisted of 10 teachers from elementary school in China’s 

Guangdong, Hubei and Zhejiang. Participants were recruited through my 

professional network, through convenience sampling and snowball effect. The 

recruitment process was made through a written statement shared via 

professional channels linked to my network as a former teacher. I elaborated an 

information sheet about the study in local language. Teachers interested in 

participating in the study contacted me via email, and the interview was 

scheduled individually according to participants availability and preference. The 

informed consent was presented to participants before the interview started, 

giving ample time for participants to reflect on their intentions and desires to 

contribute to the study. All participants recruited met the following criteria: (a) 

have more than 2 years teaching experience in elementary school in China; (b) 

the main teaching subjects are closely aligned with their majors. All participants 

characteristics are displayed in Table 1. 
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TABLE 1. Chinese teachers’ demographic characteristics 

Participant 
number 

Years of 
teaching 

Education 
degree 

Region of 
Residence 

Teaching 
subject 

Classroom 
teacher 

Class 
size 

School 
size 

Weekly 
lesson  

1 36 2 Guangzhou Chinese Yes 40s 4 12 
2 24.5 3 Guangzhou Chinese Yes 42s 1 17 
3 9 4 Guangzhou Chinese Yes 48s 2 15 
4 5 4 Yichang Chinese No 50s 4 8 
5 5.5 4 Guangzhou Chinese Yes 38s 1 16 
6 5 4 Huzhou Chinese Yes 50s 2 13 
7 4.5 3 Shenzhen Music No 47s 4 14 
8 4.5 3 Guangzhou Chinese Yes 44s 3 16 
9 2 4 Guangzhou Morality Yes 45s 2 14 
10 3.5 3 Guangzhou Chinese Yes 42s 2 17 

Notes. Education degree: 2 = college degree, 3 = bachelor degree, 4 = 

master degree; School size: 1 = under 500 students, 2 = 500-1000 students, 3 = 

1500-2000 students, 4 = over 2000 students; Class size: s = students. Information 

labelled the shaded participant as a teacher teaching in rural primary schools. 

 
 

As shown in Table 1, all participants (age≈26-54) have more than two years 

teaching experience and teach in large classes of over 38 students. It is important 

to add that participants workplace include urban elementary schools and rural 

elementary schools, resulting in a heterogeneous group of teachers. 

The main participants in the study were from Guangdong Province (8 out of 

10). Guangdong, in southernmost mainland China, borders Hong Kong and 

Macau. Its capital, Guangzhou, is a major city alongside Shenzhen, the first 

special economic zone established during the reforms and opening up in the 

1980s. Guangzhou and Shenzhen rival Beijing and Shanghai in prominence. 

Guangdong has led all provinces in total GDP since 1989 but, due to its large 

population, its GDP per capita ranks only in the top third. (OECD, 2016). Since 

the relatively high salaries of teachers in Guangzhou and Shenzhen in China 

attract young people from different provinces, participants in Guangdong have 

comparatively more diverse backgrounds, which means the teachers in 

Guangdong may receive their elementary school education in different regions in 

China. 

From the proportion of the local government’s investment in education, it 

can be seen that education is though highly of in Guangdong nowadays. The 
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2022 National Statistical Bulletin on the Implementation of Education Expenditure 

issued by Ministry of Education, National Bureau of Statistics, & Ministry of 

Finance (2023) shows that the general public budget expenditure on education 

in Guangdong was 3863.13 billion yuan, accounting for 20.84% of general public 

budget expenditure, while the general public budget expenditure on education in 

Zhejiang was 2182.55 billion yuan, accounting for 18.16% of general public 

budget expenditure, while the general public budget expenditure on education in 

Hubei was 1279.80 billion yuan, accounting for 14.84% of general public budget 

expenditure. Among these four provinces, Zhejiang has participated in the OECD 

Program for International Student Assessment (PISA) since 2018, Guangdong 

(with Beijing, shanghai and Jiangsu) is the top performer in the PISA assessment 

on student financial literacy (OECD, 2017). 

3.2 Data collection: instrument and procedures 

Data was collected exclusively by individual online interviews. The data collection 

included teachers’ demographic information and audio-recordings of the 

interview. Demographics were collected through a standardised questionnaire 

that was filled before the interview. The questionnaire included information about 

teaching experience (in years, teaching subjects and weekly lessons amount), 

education background (university, major and degree), age, gender, region of 

residency (see table 1 for reference). An interview script was carefully crafted 

based on the research questions (see appendix 1 for reference). I collected all 

the data in Chinese and then translate the part needed to be reflected in the paper 

into English. The online interviews were held from March 1st 2024 to March 16th 

2024. All the interviews lasted approximately 45 minutes. This period is 1-3 weeks 

after the end of the winter holiday in China, and teachers and students return to 

work and study in school after celebrating the Spring Festival, China’s most 

important traditional holiday. The online interviews were conducted on WeChat, 

which is a messaging and social media app for one billion users in China. I 

recorded the voice of all the online meetings by using my iPhone’s voice memo 

function and then converted voice to text by using Meeting Notes function of 

DingTalk. 



28 

Data consisted of 10 interview recordings and transcripts, about 450 

minutes voice records, approximately 109,000 Chinese characters, 

approximately 140 pages (Segoe UI 11 spacing 1.5) and 1 Excel spreadsheet 

containing basic information on 10 participants. 

3.3 Data analysis 

This study adopted thematic analysis (TA) to analyse the interview data. 

Thematic analysis is a method for developing, analysing and interpreting patterns 

across a qualitative dataset, which involves systematic process of data coding to 

develop themes (Braun & Clarke, 2021). The type of thematic analysis I used is 

reflexive thematic analysis. Reflexive thematic analysis, as one of the methods in 

the thematic analysis family, involve later theme development, with themes 

developed from codes, and conceptualised as patterns of shared meaning 

underpinned by a central organising concept (Braun & Clarke, 2021).  

Thematic analysis (TA) is a commonly used qualitative data analysis 

approach in psychology (Braun & Clarke, 2006), which also has been found 

particularly beneficial and widely used in educational research (Bogdan & Biklen, 

1997; Peel, 2020). For example, in the research of Teacher Instructional 

Practices and Student Responses in Middle School Classrooms with Problem-

Based Learning Environment (Yukhymenko et al., 2014), thematic analysis 

allowed researchers to determine and describe the instructional practices of 

teachers and the responses of students when there is not yet an established body 

of literature regarding the types of practices and processes associated with 

problem-based learning. In addition, in the research of Engaging disadvantaged 

students in a Chinese as a Foreign Language classroom: Bernstein’s pedagogic 

discourse as a bridge (Xu, 2024), thematic analysis assisted the researcher in 

identifying the most basic element of the raw data (Boyatzis, 1998) but also in 

flexibly discovering both descriptive meanings and interpretive meanings that 

appeared interesting and relevant to the research agenda (Xu & Zammit, 2020). 

TA can be used to identify patterns within and across data in relation to 

participants’ lived experience, views and perspectives, and behaviour and 

practices; “experiential” research which seeks to understand what participants’ 

think, feel, and do (Braun & Clarke, 2017).  
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In addition to that, TA can also be used within a “critical” framework, to 

interrogate patterns within personal or social meaning around a topic, and to ask 

questions about the implications of these (Braun & Clarke, 2017). Therefore, I 

used TA to extract data-driven codes which constructed inductively form the raw 

information, and to interpret the meaning after obtaining the findings. It is an 

accessible and flexible methodology for this research which enabling the 

provision of sensitive and detailed descriptions of the educational phenomenon 

(Xu & Zammit, 2020). The first analytical step is familiarizing yourself with data. 

Thematic analysis guided by Braun and Clark (2006), suggests that already in 

the process of transcribing the data to a readable file, the research should 

immerse himself and acquire a broad impression of the content of the dataset. 

The familiarization process not only helps understanding the content of what is 

being said but also supports working on the proofreading of the transcripts, 

ensuring that elements of participants intonation and idiocrasies are heard. 

The second step consists of generating initial codes. During the process of 

recognizing units of analysis and transforming them into codes, it is important for 

the researcher to monitor himself to ensure that thematic codes are carefully 

constructed. A good thematic code is characterized by a clear label, a concise 

definition of its focus, and specific criteria for recognizing its occurrence. 

Additionally, any conditions for its identification should be clarified, and both 

positive and negative examples should be provided to minimize ambiguity. 

Following these guidelines, notes were taken on codes that suggested potential 

themes, facilitating a systematic and reflective approach to the analysis. Taking 

this text as an example: 

“Distilling from the text, there are several methods listed on the prep sheet, 
asking questions about the content, asking questions about this word, asking 
questions about this revelation. These methods are given to the students... 
There are students who are asking targeted questions, and sometimes 
students have this idea of their own. So sometimes this kind of question, 
usually we don't have to solve it, just say out everyone is happy. This blue-
sky thinking question we do not know the answer, just encouraging them 
keep making question. The main thing is to develop students’ interest in 
asking questions.” (quote from one of the participants) 

The terms: “Related to the textbook”, “preview study”, “preview sheet”, 

“methods teaching”, “happy atmosphere”, “encourage students”, “encourage 
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creative thinking”, and “develop students’ learning interest” were marked as initial 

codes. 

The third step is generating initial themes. Continuing with the previous step, 

the researcher should refocus on both codes and emerged themes. The 

procedure involves setting up a miscellaneous theme to temporarily store codes 

that can’t yet be categorized into theme that already emerged. In addition, 

potential sub-themes and themes are kept being arranged in juxtaposition. At the 

end of this phase there is a collection of candidate themes and sub-themes and 

all the data extracts that had been coded in relation to them. For example, after 

the codes “related to the textbook”, “preview study”, “preview sheet”, “method 

teaching”, “happy atmosphere”, “encourage students”, “encourage creative 

thinking”, and “develop students’ learning interest” got from the sample text were 

reviewed, they were sorted into two different potential themes. One theme briefly 

named as “teaching practice”, one theme briefly named as “effects/benefits”. 

“Preview study” and “preview sheet” were combined as one code called “preview 

study”. 

The fourth step consists of reviewing and refining themes. The researcher 

reviewed all the coded data extracts and selected the codes which are not fit in 

themes, for example one code called “be punished by copying” is corresponded 

to a teacher managed the class to avoid the bad behaviour happening again by 

publishing students. This was discarded for apparently unrelated to student-

centered teaching and learning. Once the thematic map was deemed to be 

sufficiently clear, the researcher determined the validity by rereading the whole 

dataset and ascertain every code has evidence originated to the raw information 

and every theme cohere meaningfully.  

Last step is defining and naming themes. Each theme was evaluated to 

ascertain whether its scope and content could be delineated concisely. When this 

was not feasible, further refinement was conducted. For instance, the last theme 

changes from “Growth and sentiment, ideal and reality” into “What student-

centered learning brings to students and teachers” and then into “Teacher’s 

reflection on what student-centered learning brings to students and teachers” 

which better illustrate the benefits of student-centered learning for students, the 

benefits of student-centered for teachers, and the difficulties that teachers face 
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when using student-centered learning in three segments. It is worth mentioning 

that the research questions evolved throughout the TA process. 

3.4 Ethics 

This research is of low risk. According to the Finnish National Board on Research 

Integrity TENK (2019), processing research data containing personal data must 

be planned, responsible and in accordance with the law. In my plan, I considered 

the procedures and methods used during this study is of low risk to the research 

participants and others. The interviews do not address sensitive themes and 

participants could choose to abandon the study at any time. With the Data 

Management Guidelines issued by Finnish Social Science Data Archive, I 

replaced all participant’ names with unrecognisable pseudonyms single Chinese 

phonetic alphabet, then I named them with serial numbers (e.g., “Teacher 1”, 

“Teacher 2”). The audio recordings were transcribed, and any information that 

could be used to identify the speakers was either redacted or replaced with 

neutral terms during the transcription process. Voice and personal information 

would not be published anywhere. The results of this study only be used to 

complete this master’s thesis and to create insights into the use of a student-

centered learning approach. 

Informed consent to participate in research is a central ethical principle in 

research with human participants (Finnish National Board on Research Integrity 

TENK, 2019). By signing information consents, participants knew participating in 

this research is voluntary without receiving financial compensation. Participants 

also knew that they have the right to withdraw from the study at any time, either 

permanently or for a temporary period. If participants choose to participate and 

then choose to withdraw from the research, the data collected from them will be 

discarded. In China I didn’t need to collect any ethical approval. 

3.5 Data management 

Conducting research in accordance with good scientific practice is fundamental 

to ensuring trustworthiness and transparency of the research process. Data 

breaches are seen as a risk for this study. To mitigate this risk, I was the only 
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person who had access to the data. The data is stored in OneDrive files protected 

by Tampere University’s double authentication system. I’m the only person have 

the access to my ATLAS.fi account, which is also secured by the license use 

offered by Tamere University. After the completion of the work, the original data 

will be stored in a hard drive for 2 years, locked in my supervisor’s office following 

guidelines for responsible research with human being according to the Ethical 

Committee of Tampere University. Audio recordings and transcripts will be 

destroyed after the publication of the thesis. 
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4 FINDINGS 

This chapter presents the findings of the study, organised into three main themes 

that emerged from the thematic analysis of semi-structured interviews with 10 

Chinses elementary school teachers. These themes address the research 

questions, which explore how Chinese teacher conceptualize and practice 

student-centered learning approach, and how do they perceive benefits and 

difficulties in a student-centered learning environment. 

The first theme “Teachers’ understanding of student-centered learning” 

identifies the core elements Chinese teacher considered related to student-

centered learning, which answers the research questions that how do Chinese 

elementary school teachers conceptualize student-centered approaches? This 

theme “conception” reveals that Chinese elementary school teachers think 

student-centered approach, which is both ideological and practical, is in line with 

the current quest for what is considered a good education. The second theme 

“Teachers’ practical application of student-centered learning approach” focuses 

on Chinses teacher’s experience of using student-centered learning in the 

teaching practice. This theme “application” supports answering research question 

that how do Chinese elementary school teachers implement/practice this 

pedagogical approach? The third theme “Teachers’ reflection on what student-

centered learning brings to students and teachers” centres upon the benefits and 

challenges student-centered learning brings from Chinses teacher’s perspective. 

This theme “benefits with challenges” addresses that while students gain lifetime 

benefits, teachers enjoy happiness of the process in education, student-centered 

learning also brings challenges for student, teachers and current education 

environment, which can be refracted in the difficulties encountered by teachers. 
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4.1 Theme 1: Teachers’ understanding of student-centered learning 

Under the theme of teachers’ understanding of student-centered learning, sub- 

themes such as “Changes in the roles of teachers and students,” “Interest and 

ability development oriented,” “Emphasis on individualized teaching,” and “It’ s a 

new educational concept” portray how teachers think about student-centered 

approach. Theme 1 is consisted of four sub-themes. To further explain the 

elements behind this theme, I will explain each of the sub-themes in detail in the 

following sections. 

TABLE 2. Teachers’ understanding of student-centered learning 

 

 

4.1.1 Changes in the roles of teachers and students 

Traditionally, the Chinese educational system is shaped by teacher-centeredness, 

meaning that the teacher directs and controls the design of the overall 

educational objective and the educational process (Li & Du, 2013). When 

reflecting about what they understood as the role of the teacher in the student-

centered learning, participants revealed convergence in their definitions of the 

Sub-themes Sample Codes Descriptions 

Changes in 
the roles of 

teachers and 
students 

Teacher is a facilitator,  
Teacher is an assistor, 

Students are the major learners, 
Equal teacher-student 

relationship 

A shift in learning dynamics, 
which students, take on a 

more active role, share 
power with teachers, act 

more as facilitators. 

Interest and 
ability 

development 
oriented 

Increase intrinsic motivation, 
Give play to their potential, 

Develop comprehensive ability, 
Value learning experience 

 Tailoring learning 
experiences to ignite 

students’ interests and 
enhance their skills and 

potential. 

Emphasis on 
individualized 

teaching 

Respect cognitive rules,  
Know different learning styles, 

Give diverse evaluation 

 Meeting the diverse needs, 
learning styles, and paces of 

individual students. 

A new 
educational 

concept 

Different from the traditional 
Teacher-centered approach, 

Advance with the times,  
An advocated idea 

 The opposite with teacher-
centered learning, and the 

approach called for by times. 
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different roles assumed by teachers and students in the learning environment, as 

well as the teacher-student relationship, based on their understanding of student-

centered pedagogy. 

The idea that teachers are facilitators in the students’ learning process was 

central in the participants experiences. While defining their roles as teachers 

themselves, participants mentioned being a facilitator, playing a role in facilitate 

students’ development, or being a helper that addressed the students learning 

needs. For some participants, the awareness of this facilitator’s role is something 

that was constructed throughout time. They identify a shift in the way they saw 

the relationship between teaching and learning. For example, participant 

mentioned “I used to think that I was an instructional leader (我以前是觉得我是一

个教学的主导者)”. 

We, the facilitators, I guess, are more about teaching the method to the 

students and the students practicing it, or pointing them in a direction. 我们，

引导者吧，更多的是把方法教给学生，学生来实践，或者说给学生指明一个

方向。 

Defining the role of a teacher, that would be a facilitator, also using that 
phrase from that new curriculum. Ever since I first started in education, I've 

felt that a teacher is a facilitator. 定义教师角色，那就就是一个引导者，也是

用那个新课标里面的那句话来了。从我刚刚开始参加教育工作以来，我都觉

得老师是一个引导者。 

I think one of the main teacher's roles is to guide and help in terms of what 

do you need me to do so that I can go and help you. 我觉得主要老师的一个

角色就是引导和帮助，就你需要我做什么，我可以去帮你。 

The participants believed that students were the main body of learning, the 

real participants and designers, and should take the initiative of learning. 

Teachers teach the methods to students, and then it is up to students to practice 

and experience. Students should have enough opportunities to communicate, 

discuss and express themselves. 

It's not that the teacher always teaches the song, but the student takes the 

initiative to realize it, and the teacher plays a guiding role. 不是说老师一直教

唱，而是学生他自己主动的去感悟，老师起的是一个引导的作用 

It's putting some of the initiative into the hands of the student, and then the 

role that the teacher plays is to facilitate. 就是把一些主动权交到学生的手中，

那么老师所起到的作用就是引导这个样子。 
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Let the students talk more in the classroom, the teacher can switch your way, 
that is to be a, act as a helper, facilitator, and then let the students to 

communicate more, more to discuss more this way. 课堂上多让学生去说吧，

老师可以转换一下你的方式，就是做一个，担任一个帮助者、促进者，然后

让学生多去交流，多去多讨论这样子。 

In reflecting on the basis of the roles of teachers and students, teachers 

perceived the teacher-student relationship to be equal and dialogic in a student-

centered learning environment. Some teachers also perceived the teacher-

student as a cooperative relationship. 

If you look at the teacher-student relationship, it may be a dialogic 
relationship. Because we are centered on his development, we should be an 

equal teacher-student relationship. 从师生关系来看的话，可能是一种对话的

关系。因为我们是以他的发展为中心的，所以我们应该是平等的师生关系。 

If it's in teaching, it should be a kind of, I think it's a kind of cooperation, a 

kind of collaborator, a kind of guide to guide them to develop better. 如果是

在教学上，应该是一种，我觉得是一种合作，是一种合作者，是一种引导者，

引导他们去发展的更好。 

Overall, Chinese elementary school teachers identified the role of the 

teacher as a facilitator and helper in a student-centered environment, where the 

student is the subject of learning, and the relationship between the teacher and 

the student is equal. 

4.1.2 Interest and ability development oriented 

In the understanding of the participants, the student-centered learning approach 

emphasizes the stimulation of students’ interest in learning and the development 

of students’ comprehensive abilities. Participants also showed the awareness of 

the importance of students’ motivation and all-round ability development. In the 

aspect of stimulating interest in learning, teacher participants focused more on 

designing teaching activities and content through understanding students’ 

interests. In aspects of the development of general competencies, teacher 

participants mentioned both learning abilities such as thinking ability and socio-

emotional abilities such as interpersonal skills. And participants believed that 

these general competencies could be continuously improved through 

participation in student-centered learning activities. 
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Find out what the student’ s needs are, what they want to learn, or what they 
are interested in. That is, around your lesson, you can first understand what 

they want to learn, or what kind of content they are interested in. 先了解一下

学生他的需求是什么，他想学学到一些什么，或者是说他想他比较感兴趣的

点是什么。就是围绕你这一节课，你可以先了解一下他们的想要学到一些什

么内容，或者是他们对一些什么样的内容比较感兴趣。 

If these children can participate in such learning activities from an early age, 
over time, their observation skills, their cooperation skills, their interpersonal 
skills, their ability to deal with others, their ability to interact with others, and 
their ability to think and express themselves in the process of cooperative 

learning can be continuously trained and improved.这些孩子，他如果能够从

小就参与到这些的这些学习活动中，其实久而久之他的一个观察能力啊，他

的合作能力啊，待人接物的、与人交往的、人际交往能力啊，还有在合作学

习过程中那个思维的能力，他们的表达能力，这些都是可以不断地得以训练

和提高的。 

Some of the teacher participants added their understanding based on how 

to make teaching oriented to learning interest and comprehensive ability 

development. For them, organizing teaching from students’ perspectives, giving 

timely feedback in class, encouraging students as much as possible, knowing 

more about students’ learning conditions and providing more platforms to explore 

students’ potentials are the keys to achieving a student-centered classroom, 

which is oriented towards the development of learning interests and general skills. 

Organize our instruction from the student's point of view. 从学生的角度出发

去组织我们的教学  

To provide them with some platform to realize their potential.去给他们提供一

些平台去挖掘他们  

To give them timely feedback, just encourage them more... Then when 
they're in a group discussion, or when they're doing an exercise, you can go 

down and walk around there more to see how they're learning. 要给他们及

时的反馈，就多鼓励他们了……然后他们在小组讨论，或者在做练习的时候，

你可以多下去下面走一走，去看一下他们的学习情况。 

As authentic classroom teaching is flexible, natural and dynamic, there are 

temporary classroom generation in addition to the elements considered in the 

lesson design. Therefore, teachers needed to maintain a student-centered 

mindset at all times and teach flexibly according to the actual situations that 

students encounter in their learning. 
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The other thing is that if we design our instruction from the perspective of the 
student, it's the preconceived stuff. We may have a lot of preconceived ideas, 
but it's not necessarily a problem when you're actually implementing it and 
you're encountering these problems. That’s why teacher generation is so 
important, so everything has to be student-centered, to put yourself in their 
shoes. Think about how you would feel if you were listening to the lesson as 
a student yourself. I think it's important to have transpositional consideration.

还有就是我们的教学设计要是站在学生的角度上面去考虑，就是预设的东西。

我们自己预设的东西可能会比较多，但是不一定你在真的实施过程当中，你

遇到这些问题，它就是问题。所以老师的生成也很重要，所以一切都要以学

生为中心，去多站在他们的角度上考虑问题。想一想如果是你自己作为学生

来听这节课会有什么感受？我觉得要换位思考。 

In summary, the student-centered learning in the minds of Chinese 

elementary school teachers were oriented to cultivate students’ interest in 

learning and to develop their comprehensive abilities. In their understanding, the 

use of student-centered learning approach could be effectively enhanced through 

some specific and feasible methods. Chinese elementary school teachers paid 

more attention to the details of operation and skills in understanding student-

centered learning approach. 

4.1.3 Emphasis on individualized teaching 

The term “to teach according to the student’s ability” (因材施教)  means to 

educate and teach according to the different characteristics and actual situation 

of the educational targets. In the history of ancient Chinese education, Confucius 

was the first educator to apply the principle of “to teach according to the student’s 

ability” (因材施教) with great success, and his ideas have been passed down to 

the present day. In the interviews, participants linked the idea of “to teach 

according to the student’s ability” with the student-centered learning. 

Some participants focused more on the different learning styles and learning 

ways of their students, which was the sense of the utilitarian dimension of 

student-centered learning approach that tended to be used, 

I think that the student-centered approach is based on respecting the 
students' psychological development and their learning styles, which may be 

different for each student. 以学生中心的话，首先我就觉得以首先在心理上就

是尊重学生的心理的发展，然后还有他们的学习方式，可能每个学生他们的

学习方式都不一样。 
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And then there's the idea of finding out what the learning styles are for the 
students. I've read that there are visual and auditory types, so find out what 
their learning styles are. And then apply it in class. For example, some 
students like to watch videos, or read text, or they like to learn by themselves, 
or they like to learn cooperatively. It's good to think more about students' 

learning style. 还有就是了解对学生的学习风格是什么。但我之前看到有分视

觉型的、听力型的，可以了解一下他们的学习风格。然后你也可以在你的课

堂当中去去运用。比如说有些学生喜欢看视频的，或者说是看文字型的，或

者是喜欢跟自己学习的，或者是说合作学习的。可以多考虑一下学生的学习

风格。 

“To teach according to the student’s ability” always takes human beings as 

the starting point, and pays attention to the differences of the existence of 

students, and the differences of each student require a specific kind of education 

to be adapted to him or her. Some participants focused more on the differences 

in the direction of student development, which was the sense in which student-

centered pedagogy derives from the humanistic dimension, 

Just recognize that each one of them is a unique person and then they 
develop differently. It's just that different students should be targeted at what 
he has, so that he can develop as much as possible, change that previous 

kind of single kind of model, be people-oriented. 就认识到他们每一个人都是

独特的人，然后他们的发展也是不同的，就是应该在不同的学生应该针对他

有，让他尽可能的去发展，改变那种以前那种单一的那种模式，以人为本。 

In general, participants perceived emphasis on individualized teaching as a 

student-centered learning element in terms of both the differences in students’ 

learning styles and their developmental directions. 

4.1.4 A new educational concept 

One of the most prominent sub-themes that emerged from the analysis was that 

student-centered learning is a new educational concept and has been strongly 

advocated for a long time. This “new” can be viewed from three aspects. 

Firstly, student-centered learning represented a significant shift from the 

traditional teacher-centered approach of the past. This shift involves changes in 

the focus of learning, instructional methods, and the role of student participation, 

making it a more dynamic and interactive process. Participants perceived 

student-centered learning as the opposite of teacher-centered methods, 

emphasizing a transformation where passive learners are turned into active 

participants in their education. 
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It used to be teacher-centered and students were more passive learners. 
Teachers need to change their mindset and ideology to be more student-

centered. 以前是什么以教师为中心的那种学生是比较被动式的学习。老师的

话就是要转换你的想法，你的理念，应该是更多的是让学生以学生为中心 

In the past, our traditional teaching was based on the teacher as the main 
lecture, that is, the teacher as the dominant type. Later, the reform of our 
current curriculum is also to stress student-centered learning. For example, 
the classroom should have the student's answer or his thinking, is no longer 

simply the teacher to transmit the knowledge as the main. 以前我们传统的这

个教学中, 都是以老师为讲授为主，就是老师为主导型的。后来我们现在这个

课程的改革也是要说以学生为中心。比如说就是这个课堂中要有学生他的回

答或者他的思考，不再是简单的老师传输这个知识为主要。 

Secondly, with the development and progress of the times, it was a 

refreshing update for teachers to change their teaching approaches according to 

the evolution of students and the evolving needs of education. 

In fact, it is often said that teachers also need to keep up with the times, in 
fact, the renewal of teaching methods, I think it is also followed by the change 
of people to change... Nowadays, children are indeed different from before, 
so our teaching methods should also be followed to change, to adapt to them. 

其实现在经常说老师也要与时俱进，其实教学方法的更新，我觉得也是跟着

人的改变而去改变的……现在的孩子跟以前的确不同，所以我们的教学方法

也跟着要有所改变，要适应他们。 

Thirdly, participants believed that although many new education and 

teaching concepts have been updated and improved, student-centered will 

always be their core idea. Because the goal of teaching is to help students being 

able to bring what they learned in school into their real life. 

Maybe in a few years, some of the concepts of Chinese teaching will be 
modified. But no matter how much it changes, the idea that students are the 

main subject will not change. 可能过几年，一些语文教学的理念呢还会改。

但是再怎么变动，以学生为主体，就是这个思想不会变 

The ultimate goal of education is to let students learn how to learn, learn to 
find out problems by themselves, and learn to live…… students take what 
they learn in the classroom and put it to good use in real life, whether it's for 
others, for society, for themselves, all good, right? It's important for families 

too. 教育的最终目的就是让学生学会学习，学会自己去发现问题，学会去生

活……学生把在课堂上面所学到的知识，好好运用到现实生活当中去。不管

是对别人，服务于社会也好，对自己也罢，对吧？嗯对家庭都是很重要的。 

In summary, in the concept of the Chinese elementary school teachers, the 

student-centered approach was both ideological and practical. Student-centered 
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learning was in line with the current quest for what is considered a good education, 

and helps to cultivate people with comprehensive literacy skills who can apply 

them in real life. Student-centered learning also helped to enhance students’ 

interest, initiative, and ability to learn. In a student-centered learning environment, 

teachers had the responsibility to listen to students, understand them, serve them, 

and motivate them. However, fewer Chinese elementary school teachers 

mentioned the significance of student-centered learning approach for 

constructing knowledge in learning and the shaping of student-centered learning 

for students’ creative thinking. 

4.2 Theme 2: Teachers’ practical application of student-centered 
learning approach 

While reflecting on practical applications and their experiences with student-

centered learning methods in their class routines, teachers showed a great 

awareness of the need to give students time and create positive learning 

environment. They also reflected upon  the situation where they need to provide 

learning activity in and out of the class combinate with different educational 

resources “Balancing and innovating on top of classic lesson design,” “Giving 

students enough time, space and opportunity,” “Providing in-class and out-of-

class practice,” “Creating a positive learning atmosphere,” and “Utilizing all 

resources intelligently and effectively” are all identified as key points covered by 

teachers in applying this pedagogy. Theme 2 is consisted of five sub-themes. To 

further explain the elements behind this theme, I present the sub-themes in detail 

in the following sections. 

TABLE 3. Teachers’ practical application of student-centered learning 
approach 

Sub-themes Sample Codes Descriptions 

Balancing and 
innovating on top 
of classic lesson 

design 

Collaborative Learning, 
Gamification, 

Contextualized Teaching, 
Large Unit Teaching, 

Teachers keep updating in 
learning and practice 

 Keeping taking the 
best and improving the 
rest from the pedagogy. 

https://zhidao.baidu.com/question/1119537143180708299.html
https://zhidao.baidu.com/question/1119537143180708299.html
https://zhidao.baidu.com/question/1119537143180708299.html
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4.2.1 Balancing and innovating on top of classic lesson design 

One of the most prominent sub-themes emerged is that when teachers design 

the lesson, they try to balance and innovate on top of classic lesson design. It 

means when teachers do student-centered lesson design, they follow their 

understanding of student-centered education philosophy to analyse the teaching 

objectives and students’ situation. And then based on this, they will incorporate 

the classic strategies of student-centered pedagogy into their lesson plans. In 

addition to the classic strategies such as cooperative learning, KWL charts, role-

playing, problem orientation, game competition, etc., which are common in 

student-centered lessons, teachers also recreate new teaching strategies 

according to the actual situation. 

First of all, there are many classic strategies of student-centered pedagogy 

in the lesson design of the teacher participants, which are considered to be 

effective strategies for constructing an autonomous, cooperative, and learning 

class. By combing through the teachers’ descriptions, the following strategies 

were mentioned as their use of student-centered pedagogy. In the aspect of pre-

lesson aspect: pre-lesson survey, assigning preview tasks, zone of nearest 

Giving students 
enough time, 

space and 
opportunity 

Give chance to perform,  
Give space to express,  

Value their own feelings,  
Guide self-directed learning 

Assuring students are 
the main subjects in 
learning. 

Providing in-class 
and out-of-class 

practice 

Classroom practice, 
Extracurricular practice, 

Learning and living go hand 
in hand 

 Integrating practical 
applications of learning 
both during lessons and 

extend outside class 
into life. 

Creating a positive 
learning 

atmosphere 

Encouragement from 
teachers and classmates, 
Sense of class belonging, 

Classroom climate changes 
at the right time 

 Fostering an 
encouraging and 

inclusive environment 
that motivates students 
participate in learning. 

Utilizing all 
resources 

intelligently and 
effectively 

Utilize new media,  
The material is all around, 
Teachers’ network sharing 

community,  
Home-School Cooperation 

 Trying best to use the 
resources for promoting 

teaching. 
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development setting, competency development pattern awareness, assigning 

preview tasks, point of interest setting, competency development orientation;  In 

the aspect of in-lesson: collaborative learning, gamification, role-playing, 

debriefing and demonstration, task-driven learning, multiple sensory use, 

scaffolding, difficulty level layers design of assignments, KWL form, zone of 

nearest development, competency development pattern repetition, 

interdisciplinary integration, timely feedback. 

For cooperative learning, which occurred at high frequencies, teachers in 

the lower elementary grades mentioned the difference in their focus as a way to 

teach students to learn cooperatively and to set the stage for cooperative learning 

in the upper grades. 

For our lower grades, our teachers carry out cooperative learning, there is 
one more job, that is, to teach the children how to work together to learn, to 
teach them the method of cooperative learning. Then, when they have 
mastered this method, formed a habit of cooperative learning, then later on 
the middle and upper grades can be very good to let go, let them go to their 
own cooperation, to explore ah, to learn ah, the teacher is more able to let 
go of let them go to their own independent to complete the learning task. 
Now the first grade is a little more difficult, because everything is difficult to 
start, the beginning is difficult, so we pay more attention to the lower grades 

to teach them methods, develop their habits. 对于我们低年级，我们老师进

行合作学习，还有一个还要多出一项工作，就是教孩子们怎么去合作学习，

要交给他们合作学习的方法。然后，当他们掌握了这种方法，形成了一个合

作学习的习惯，那后面可能中高年级就可以很好的放手，让他们自己去合作

的，去探究啊，去学习啊，老师就更能够更好地放手让他们自己去独立地去

完成这个学习任务。现在一年级来说就比较难一点，因为万事起头难呐，开

头难呐，所以我们低年级的时候就比较注重教给他们方法，培养他们习惯。 

On the contrary, the goal setting will be different for upper elementary 

teachers whose students are already able to use their basic independent learning 

skills. As shown in the following example, in Teacher 7’s music class teaching, 

she divided the class into different groups, each with a different task, and the 

class acted together to collect knowledge-based information related to the 

learning topic, and shared the different blocks in the classroom. Doing so not only 

exercised students’ cooperation and self-learning ability, changed being passed 

knowledge to active knowledge acquisition, but also increased the efficiency of 

the classroom, so that the whole class became a large community of information 

interoperability and resource sharing. 
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For example, students will be asked to do some preliminary research, such 
as the Yellow River Cantata that I’m currently teaching in sixth grade. They 
will be given a task, which is task-driven, and they will be divided into small 
groups to collect details such as the geographical location of the Yellow River, 
its basic length, and so on. There is also a group that discusses the backstory 
of Xian Xinghai and Guang Weiran in the process of their creation, and there 
is another group that collects the spiritual significance and values that the 
Yellow River Cantata represents. Yes, that’s about it. This is a preliminary 

assignment. 比如说会让学生做一些前期的调查，比如像我在现在在上六年

级的那个《黄河大合唱》，那就会在下发一个任务，以任务驱动性，让他们

分成小组搜集一下，比如说黄河大合唱它的地理位置，它的基本的一些长度

这些等等细节。还有一个小组，它更多的其实是讨论冼星海、光未然他们在

创作的过程当中的一些背后故事，还有一个小组他们就是会去搜集黄河大合

唱它所代表的一些精神意义，价值内涵。对，大概就是这样，这个是一个前

期的作业。 

Secondly, large-unit teaching, which cited a lot by participants, is a 

pedagogical approach that integrates knowledge points and skills in an organic 

way, focusing on interdisciplinary or cross-disciplinary learning and aiming to help 

students understand core concepts and real-world applications, rather than just 

fragmented knowledge points. Large-unit teaching and student-centered 

approach are highly compatible in terms of ideas and implementation. Through 

interdisciplinary integration and project-based learning, large-unit teaching helps 

students engage in in-depth, student-driven learning in solving real-world 

problems, while student-centered approach provides a flexible framework for 

large-unit teaching to be adapted and personalized according to students’ needs 

and interests. Together, they promote student autonomy, deep learning and 

capacity development. 

Since elementary school teachers in China are subject-specific teachers, 

Teacher 10 mentioned in the following example the use of large-unit teaching 

practices in her native language and literature class. From this, we can sense 

that both classical and emerging teaching strategies revolve around student-

centered pedagogy. The use of student-centered pedagogy can become the 

norm for teachers in any form of instruction. At the same time, teachers, as 

practitioners of education and teaching, have the potential to unconsciously add 

their own innovations to familiar pedagogies. 

A poetry unit was for the students to experience the rhythm of poetry and 
understand the format of modern poetry. We did an activity in which students 
could create a collection of their own poems. The process of preparing a 
collection of poems was based entirely on the content of our textbook. But 
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the whole model is kind of like do an activity… Because the questions were 
suggested by them, and then this activity of compiling a book of poems was 
something that they wanted to accomplish on their own... So each lesson 
was the equivalent of teaching a method, “How’s your book of poems coming 
along? Then in this lesson the teacher is going to tell you that there is such 
a subject of poetry that we are going to learn about today to see if it will help 
you.” Every class becomes like a communication session, and they are very 
active in their own preview, and at the end of the day, their results come out, 
and they say, “Teacher, I’ve used a few of the methods you taught me in 
class, and I like the process of gathering information and then sifting through 
it.” In the end they drew their own collection of poems as well and wrote an 

afterword and a foreword, so that final result was also very well done. 诗歌

单元是要学生去体会诗歌的韵味，了解现代诗的格式当时就做的一个活动，

就是说让学生去自己编写一套他自己的诗集。然后他这个诗集的编写的过程，

就完全根据我们课本里面的内容去学整个的模式就是有点像，做一个活

动，……因为问题是他们自己提议出来的，然后这件编诗集的活动也是他们

自己想要完成的……我们的教学就变得非常的流畅，非常的简单。所以每一

节课就相当于在教他一个方法，“你们的诗集编的怎么样了？那这节课老师

就要告诉你们，有这样的一种诗歌的题材，我们今天就来了解看看对你们有

没有帮助”。所以每一堂课都变得像是一堂交流的课，他们自己的预习也非

常主动，最后他们的成果出来，会说老师你上课的教的那些方法我用了几个

我很喜欢什么收集资料然后筛选的那个过程。最后他们就把自己的诗集也画

了出来，还写了后记，写了前言，所以最后的那个成果也做得非常好。 

However, even for subject teachers, they are very willing to do 

interdisciplinary integration in their own subjects, as demonstrated in the following 

example of Teacher 7, who sees interdisciplinary integration as an enrichment of 

student-centered learning approach. 

We used to learn the song “Jasmine Flower”, this Jasmine Flower actually 
for example like the Jiangsu folk song Jasmine Flower and so on, there are 
actually two versions. The students have heard many versions of Jasmine 
Flower and are familiar with it. But my role in this lesson is to guide the 
students more. Not only focusing on the jasmine of Jiangsu, but also the 
jasmine of Northeast China, Henan, and Hebei. Through the students’ 
listening, he can actually feel that there are many different regional styles in 
our country. The styles of these different regions may be more due to the 
topography and the local custom and culture. I think they not only learned 
about the songs in the music class, but there was also more of an 

interdisciplinary integration.之前比如说我们要上一个《茉莉花》，然后这个

茉莉花其实比如说像江苏民歌茉莉花等等，其实有两个版本。学生听了很多

像这种茉莉花的版本，其实已经很熟悉了。但是我在这节课上面，我的角色

就是更多的去引导学生。不仅仅只关注江苏的茉莉花，它还有东北的茉莉花、

河南的茉莉花、河北的茉莉花。他通过学生这种听辨，他其实能够感受到我

们国家有很多不同地区的风格。这种不同地区的风格可能更多的是因为地形、

风土人情这种关系。然后我觉得他们不仅仅只是了解到音乐课上的这个歌曲，

而且还更多的有跨学科的一个融合。 
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Moreover, at the same time, teachers are still oriented to knowledge 

acquisition when applying student-centered pedagogy, and are biased towards 

the development of test-taking skills in their students’ learning methods. In the 

following example of Teacher 6, it is demonstrated that the teacher is dedicated 

to teach method to students, but has not been able to completely overcome the 

influence of the test-oriented education background. 

I would think, for example, students in middle school would think, “My teacher 
used to lay this out for me in elementary school before.” In fact, I consciously 
have this penetration in my teaching. I would say that this kind of literary 
topics will be available later, I have already instilled the ancient and modern 
meaning of the word so on. These words I will be this kind of subtle in the 
teaching and slowly to penetrate some. Or the way to do the questions, I 

have to have the child to do traces of the questions，because I know in the 

college entrance examination on this kind of multiple choice questions is very 
much. I hope that the way I teach them, the methods they learn, will be helpful 

to them in their future studies. 我会想，比如他读到初中会想，以前我老师以

前在小学给我铺垫过了。其实我在教学中有意识的有这样渗透的。我会说你

以后这种文言文题目以后会有的，我都已经会灌输古今义词什么这些词我会

这种潜移默化的在教学中慢慢的去渗透一些，或者说做题的方法，我必须要

孩子有做题的痕迹，因为我知道这种现在高考上这种选择题是很有很多

的……就是希望我这个教学方法，我教育教给他们的方法，学习方法，能对

他们以后的这个语文学习上是有帮助的。 

Lastly, lessons in Chinese primary schools showed a phenomenon in which 

teachers in student-centered learning classrooms are still teaching around the 

teaching objectives set by the Ministry of Education’s uniform textbooks, but 

stringing together the required knowledge through student-centered pedagogical 

teaching into learning activities in which the teacher is in control of the pace of 

teaching. 

Distilling from the text, there are several methods listed on the prep sheet, 
asking questions about the content, asking questions about this word, asking 

questions about this revelation.那么预习单怎样提炼，我就是针对课文，我

因为我们有几个方法罗列出来，针对内容提问，针对这个字词提问，针对这

个启示提问。 

In summary, Chinese elementary school teachers are able to skillfully utilize 

a number of teaching strategies in the use of student-centered pedagogy. They 

are also able to innovate teaching methods with lesson design that are cognate 

with student-centered approach based on actual teaching conditions and their 

understanding of student-centered approach. However, there are still some 
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teachers who are influenced by the test-oriented educational background and 

confuse the learning approach with the test approach when using the student-

centered approach in some teaching sessions. 

4.2.2 Giving students enough time, space and opportunity 

Giving enough is one of the key points that Chinese elementary school teachers 

put into consideration when they use student-centered pedagogy. Giving enough 

is categorized into three aspects in Chinese elementary teachers’ practices. 

Firstly, giving students enough time to think and experiment. Secondly, giving 

students enough space for their thinking to diffuse and develop. Thirdly, giving 

students enough opportunities to perform their talents and realize their potential. 

Firstly, unlike teacher-centered learning, student-centered learning puts 

more emphasis on students’ active thinking and participation in learning. 

Students are better able to participate in learning and enter into the construction 

of knowledge when they have enough time to think. 

Put the students first. Then gave them the lead in the class, the right to ask 

questions, the right to answer, and then the time for discussion.把学生先放

到前面来讲了，然后课堂上也把主导权给他们了，提问的权利给他们，回答

的权利也给他们，然后讨论的时间也给他们  

Even if the kid didn’t say it very well, he stumbled to say it, but I still 

encourage him that you have your own thinking. 就算这个孩子他没有说的很

好，他磕磕巴巴去说，但是我也会鼓励他，你有自己的思考。 

Giving students enough space to think to allow thinking to spread and 

develop can be demonstrated by recognizing the results of students’ thinking, 

allowing answers other than those predetermined, and understanding responses 

from students’ perspectives. As in the case of Teacher 1’s mechanism for dealing 

with unexpected responses in the lower grades, and Teacher 6’s treatment of 

emphasizing the thinking process over the results of thinking in her teaching in 

the middle grades. 

In fact, when these groups they think of such a way, I was at first surprised, 
a little think, you jumped out of the text outside, not the text of this created 
this scene. Later thought, in fact, we do not have to be so limited to the 
students ah, since it is to let them think of their own way, just encourage them. 

Indeed, from the actual start of his life, it can be. 其实当这些小组他们想到这
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样的办法，我开始是觉得很惊讶，有点觉得，你跳出了课文以外了，不是课

文的这创设的这个场景了。后来想一想，其实我们也可以不那么局限着学生

啊，既然是让他们自己去想办法，可以鼓励他们，的确从他生活实际出发，

就可以了。  

Because we have a few methods listed, for the content of the question, for 
this word question, for this revelation question... In fact, some students will 
not be thinking out of the sky, that is, there is a targeted question. After that 
question, will also ask what other questions, do not have to follow the 
teacher’s method, is to disperse the student’s thinking. Students at this time 
both according to the teacher set specific, but also have their own ideas. So 
sometimes this kind of question, usually we don’t need to solve, just say it 
and everyone is very happy. The answer to his pie-in-the-sky does not know, 
then you encourage him to ask questions again. So the main thing is to 

cultivate his interest in asking questions.因为我们有几个方法罗列出来，针

对内容提问，针对这个字词提问，针对这个启示提……其实有些学生他不会

天马行空想，就是有目标性的提问了。那提问之后，也会问还有什么问题，

不用按照老师这个方法，就是发散学生的思维了。学生这个时候就既有按照

老师设特定的，也有自己的这个想法。所以有时候这种问题，一般我们不用

解决，就说出来大家都很开心的。他这天马行空的那个答案也不知道，那你

鼓励他也就是再提问。所以主要是培养他这个提问的兴趣。 

Secondly, Chinese elementary school teachers create opportunities for 

students to perform through a variety of methods. There are two types of such 

opportunities, one is to create opportunities for students to perform their talents, 

thus enhancing their self-confidence. The other is to create opportunities for 

students to exercise their abilities, thereby realizing more of their potential. The 

former takes Teacher 7’s talent show platform for students as an example, which 

showed how teachers can discover and enhance students’ sparkling points, and 

increase their overall confidence and interest in learning through the promotion 

of college students’ strengths. The latter is an example of Teacher 8’s platform 

for students to plan and host learning activities, which demonstrated how 

teachers give students trust in their abilities and exercise their comprehensive 

skills by delivering real projects to them. 

There was originally a kid before who was probably one, um... (short pause), 
more of a focus for all the teachers in common. But he was actually more 
musically talented. He had learned the electronic piano outside, and he 
played Defend the Yellow River in the class. When he finished playing, all 
the children's eyes lit up. When the other children who were talking heard 
him playing, the whole class was quiet. And that kid played very well. And 
then he's been my little helper every time since that lesson, and he'll come 
up to me and ask me. And then I hadn't even walked to the class yet and he 
was already greeting me in the hallway. He said I love your music class so 

much, and then Teacher 8 I wish I could take your music class every day.本
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来之前有一个孩子，他是可能是所有老师的共同的一个，嗯……(短暂停顿)，

比较关注的一个孩子。但是他其实在音乐上还比较有自己的才华。然后他自

己在外面也是学了电子琴，也八级这个样子，他就在班里弹了保卫黄河。当

时他弹完之后，所有孩子眼里都在放光。其他在讲话的孩子在听到他在弹的

时候，整个班里是安静的氛围。而且那个孩子他弹的也很好。然后他自从那

节课之后，他就每次都会做我的小助手，他会主动来问我。然后我还没有走

到班里的时候，他在走廊上已经开始迎接我了。他说我好喜欢上你的音乐课，

然后 8 老师我希望每天都上你的音乐课。 

Previously there was an oral communication part, I think it was fifth grade, 
that was for a debate, as well as there was another one that was a speech 
contest. I would have the students arrange for some of the students in the 
class to be the moderators or whatever in advance, so that they could make 
their own arrangements, so that they could organize an activity...the whole 
activity I was letting them handle it on their own. The whole a process, case, 
all aspects of let them own first write a process. Debate as well as this speech 

contest is to let them a whole class to complete by themselves. 之前有一个

口语交际，好像是五年级，是进行辩论赛，以及还有一个是演讲比赛，就比

如说是这两种。我会提前让学生安排一些班里面的同学做主持人或者是什么，

让他们自己去安排，让他们组织一个活动……整个活动我是让他们自己去处

理的。整一个流程、案例，各方面让他们自己先写一个流程。辩论赛以及这

个演讲比赛都是让他们整一个班自己去完成。 

In summary, Chinese elementary school teachers provided students with as 

much time, space and opportunity as possible when using student-centered 

learning approach. 

4.2.3 Providing in-class and out-of-class practice 

Chinese elementary school teachers also use student-centered learning 

approach in a way that allows students to learn by doing, which includes in-class 

practice and practice unrelated to the study content. In-class practice allows 

students to experience the process of knowledge acquisition, transforming static 

knowledge transfer into dynamic knowledge acquisition. Non-content-related 

practice is an enjoyable way for teachers to engage students out of their 

understanding of the students and ideas with teacher’s own personalities. 

In the aspect of in-class practice. Teachers let students experience the 

practical process of knowledge acquisition by creating authentic situations, 

setting up progressive tasks and letting them experience the practical process of 

knowledge acquisition in the teaching activities of describing, analysing, 

explaining and proving. Taking Teacher 9’s teaching spirit of challenge as an 

example, teachers let students feel the meaning of trying through personal 
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experience by designing authentic challenging activities. In the case of Teacher 

10’ s teaching students the method of observation, for example, by designing 

authentic bean sprout hydroponics and observation activities, the teacher helps 

students to master the method of observation through hands-on experience. Both 

are both interesting and effective. 

I thought that through this way, I would let them experience the challenge 
slowly, not that it is very challenging, just to try bravely... After the experience, 
I asked them, how did you feel when you were jumping? Many students 
shared that it wasn't as scary as they thought, or that it didn't hurt as much 
when they were thrown by the jump rope, or that they should try more often

我就想着说通过这个方式，就让他们去慢慢体会一下挑战，也不是说很挑战，

就是要去勇敢地去尝试……体验完了之后，我又问他们，那你在跳的时，你

的感受是怎样的？很多学生他们就分享就是没有自己想象当中的那么可怕，

或者是说被跳绳甩到了，也没有说那么疼，或者是平时的话要多去尝试了 

In the first few days of observation, before I start the formal lesson, they have 
a lot of observations, all kinds of things coming out. Then before I start the 
formal lesson, I would check them, “What did you observe in the little bean 
sprouts that you planted in the past few days?” And they would say yellow, 
green, long. Then I'd say today teacher is going to give you a better way of 
observing and then learn about a wallcreeper or something (The article in the 
textbook). It turns out that you can observe from all these aspects, you can 
observe from whole to part, from top to bottom, and it turns out that we will 
observe better this way. Today, you can try use the teacher's method, and 
then go to write your observation diary. Later, some students said, “Teacher, 
I think yours seem to be a little clearer, and I’m not writing clearly.” I said yes, 
I will teach you another method tomorrow. And they were just fine. So it's 
really that the lesson is integrated into the activities of the two weeks, but I'm 

intentionally trying to minimize the feeling of teaching the lesson.在观察的前

几天，我还没有开始正式上课的时候，他们就有很多观察的方法，各式各样

的东西出来。那我上这堂课之前，就正上正课之前，我就会先检查一下他们

这几天你们中的小豆芽？你们观察出什么了？他们就会说黄的、绿的、长的，

然后我就说今天老师就要给你们一个更好的观察方法，然后就学一个什么爬

墙虎的什么的。原来可以从这些方面观察，可以什么局部什么整体到局部，

由上到下，原来这样子我们会观察的更好。你们今天用老师试的这个方法，

再去写一写你的观察日记呗，试试看呗。就这样。然后他们就说后来有的同

学就说，老师我觉得你这个好像更清晰一点，我写的不清楚。我说对，我说

明天我又会教你另外一个方法，他们就好的，所以其实就是正课是融入在这

两周的活动里面的，只是我有意的把这个上课的感觉淡化。 

In addition to in-class practices, Chinese elementary school teachers also 

design practical activities for their students that are unique to them based on their 

own creativity, which are often unrelated to the content of the teaching and are 

spontaneous behaviours of the teachers. They use such practice activities as part 

of their use of student-centered learning approach. 
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In January and February of 2023, the kids are about to graduate... So many 
kids have bought this alumni book and are ready for other students to write... 
I wondered if I could design a kind of alumni book that would be more 
valuable without spending so much money... At that time, there was no such 
alumni book design online that could be borrowed... I had an idea of my own... 
Consulted with my classmates in the class, and said can we go on our own 
to design an alumni book, and then we classmates together to determine the 
name of the alumni book... The children heard such a real scenario, they are 
very enthusiastic, everyone is crazy up to contribute ideas to our own alumni 
book, our class to design an alumni book...joke wall...message boards, 
anyway, the kids just had so many of these ideas. You can see that an activity 
like this has a real context, the kids are fully engaged, and they execute it 

very well. 二零二三年的元月份、二月，孩子们即将毕业了……好多小孩都买

了这个同学录，准备让其他同学写……我就想能不能设计一种同学录，不花

这么多钱更加有价值？……当时网上并没有可以借鉴的这种同学录的设

计……我就有一个自己的想法……在班里跟同学们进行了协商，说我们能不

能自行去设计一下同学录，然后我们同学们一起来定一定这个同学录的名

目……孩子们一听这样的一个真实的情景，他们就非常有热情了，大家就疯

起来都来贡献点子来我们的自己的同学录，我们班级来设计一个同学录……

吐槽墙……留言板，反正孩子们他就好多这些点子。你看这样的一个活动有

真实的情境，孩子们全情参与，而且他们的执行的非常好。 

I have some weekly newspapers, Bamboo Weekly. Our class is New 
Bamboo class, so I'll do some e-newspapers for them, give them notices of 
acceptance in the newspaper, and pay them for their articles. I'll also get 
some of the Bamboo Journalists and have them take a microphone every 
day... When they do this, I think it's a kind of socialization and interpersonal 
cultivation. Because they have to interview people, and then the questions 
he has to think of on his own, and then I'm responsible for reviewing his 

questions every day. 我自己会搞一些周报，竹林周报。我们班是新竹班，我

就会给他们搞一些电子报纸，就给他们登报录用通知，还发稿费。又会找那

种竹林小记者，就是每天让他们拿一个话筒 ……他们做这件事情的时候，我

觉得是一种社交人际的一种培养。因为他们要去采访别人，然后问题他也要

自己想，然后我每天就负责审核他的问题。 

In summary, In Chinese elementary school teachers’ practical application of 

student-centered learning approach, students are provided with in-class practice 

or practice unrelated to the study content. Even though the textbooks are 

standardized and the teaching objectives are referenced, teachers can still do 

whatever they want according to their own ideas and the background of the 

students they are teaching. 

4.2.4 Creating a positive learning atmosphere 

Chinese elementary school teachers put great effort into creating a positive 

learning atmosphere. Three facets surfaced: a warm and harmonious class 
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atmosphere, encouragement from teachers and peers, and important class 

management. 

One of the most important factors in creating a positive learning 

environment is having a warm and harmonious class atmosphere as a foundation. 

Teachers have their own ways of creating a classroom atmosphere. Some 

teachers deepen the friendship between students by organizing bonding activities 

such as group birthday parties, while others bring students and teachers closer 

together through individual small talk.  

Every month this semester I celebrate their birthdays and sing a birthday 
song and have them prepare gifts for each of their classmates and they make 
their own gifts. But none of those gifts meant for them to spend money on, 
those were just for them to draw a picture or write some words for their 
classmates. Then if I have time, I will record it for them. After received the 
gifts from classmates, I would ask them if they were happy, and what they 
wished for on their birthday... We would learn to sing birthday songs together, 
and every month we would learn a different birthday song... Before that, we 
learned English, Korean, and Italian, and so on…the kind of birthday songs 

of different countries. 这学期我每个月都会给他们过生日，然后唱生日歌，让

他们给每个同学准备礼物，他们自己做礼物。但那些礼物都不是说让他们花

钱去买，那些就是让他们自己画一幅画，或者说写一些话送给同学。然后如

果有我有时间的话，会给他们录一下。收到同学的礼物之后问他开不开心，

你有什么生日愿望这些……我们会一起学唱生日歌，每一个月我们就学唱不

同的生日歌……之前就学了英语、韩语，还有意大利语、英语，就不同国家

的那种生日歌  

My most utilized method is to find students to chat. I like to go after class 
to...our whole class of students I will go to chat with, just find a comfortable 
environment...and then say the things in the past, but also will share the 
teacher how before. Then they hahaha laughed, after laughing I immediately 
change let the students open their hearts. The most common way to pull us 

closer is to chat.我最善用的方法就是去就喜欢找学生聊天。我就很喜欢课下

去……应该说我们全班的学生我都会去跟他聊天，就跟他找个舒适的环

境……然后就跟他说以前的事情，也会跟他们说分享老师以前怎么样。然后

他们哈哈哈大笑，哈大笑完之后我就马上就换了，然后你们。就让学生打开

心扉。对，就拉近他们的距离。最常用的方法就是聊天。 

Chinese elementary school teachers believed that more sense of belonging 

to the class will have a positive impact on students’ motivation to learn. 

I want to make the atmosphere of our class better... Most of all, I want the 
students to make more friends through these activities. Usually can have 
more contact, more communication...can enhance their sense of belonging 
to the class...in the study will also have more have stronger motivation. Want 

to make the whole class atmosphere become better.我想让我们班的班级的

氛围变得更好……最主要就是想让学生通过这些活动的话，让他们交到更多



53 

的朋友。平时可以多点接触，多点交流……可以增加他们增强他们的班级归

属感……也会促进你，就在学习上你也会有更加有更强的动力。想让整个班

级氛围变得更好。  

Another one of the most important factors in creating a positive learning 

environment is teachers and classmates giving a lot of encouragement. For 

Chinese elementary school teachers, in a student-centered learning environment, 

they themselves will encourage the students, and this behaviour also motivate 

other students to encourage the students. Therefore, students receive 

encouragement from both teachers and peers. 

There were two or three students who were very introverted and not very 
outspoken...If they raised their hands in class, I would definitely give that 
opportunity to them. I would say, whowhowho raised hand, we have to give 
that opportunity. And then everybody started applaud. I think at that time the 
student’s mind was a little bit touched. He felt that he was so small, but the 

teacher had paid attention to him, the classmates encouraged him.有两三个

学生，他们很内向，不怎么敢说话……如果上课的话他们举手的话，我肯定

会把这个机会让给他们。然后我就会说，谁谁谁举手了，我们必须把这个机

会让给他，然后大家都鼓掌起来。然后我觉得那时候学生的心灵上是有一点

点触动的。他觉得老师，他这么渺小，可能老师都有关注到他，同学们鼓励

到他。  

Some of the attention and encouragement can also be silent, manifesting 

itself in an understanding look, a reassuring environment. 

Some students, who may be very good at school and very confident, will 
raise their hands a lot. And some students will be more active in character 
and will raise their hands a lot. And the introverted kids, they don’t externalize 
this raising of hands, but they're also participating, they’re also thinking. I've 

seen his eyes and his form and it’s fine, he just doesn’t express it. 有的学生，

他可能学习成绩很好，他也很自信，他就会举手了很多。然后有的学生他会

比较性格活泼，他会也会举手的很多。而性格内向的孩子，他会不会外化这

种举手的行为，但他也在参与，也在思考。你看我看到他，他的眼神，他的

状态也是很好的，他只是不表达。  

An active learning atmosphere does not mean there are no rules. Chinese 

elementary school teachers keep valuing the management of classroom 

discipline when using student-centered learning approach. Just as a look of 

understanding and affirmation is a form of silent encouragement, a positive 

learning atmosphere can be quiet when necessary. 

The complete listening must be done in a way that the students are quiet. 
They must have a very good atmosphere for good listening and no talking, 
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of course the discipline must be very good. In the process, I would start (with) 
the question as a premise and (have the students) think with the question t

完整聆听的时候一定会让学生安静地去听。他们一定要有一个非常好的良好

的聆听的氛围，也不能讲话，当然纪律是非常好的。然后在这个过程当中，

我就会先（以）问题作为前提，（让学生）带着问题去思考 

In summary, Chinese elementary school teachers promote student-

centered learning approach by creating positive learning atmosphere. And also 

use student-centered pedagogy to create a more positive, warm, caring, 

encouraging, yet still classroom-ordered, learning environment for their students. 

4.2.5 Utilizing all resources intelligently and effectively  

The use of student-centered learning approach by Chinese elementary school 

teachers involves, to varying degrees, the use of various resources for better 

teaching and learning. The resources mentioned here are: common student 

resources, such as the inspiration teachers get from their students; school 

resources, such as new media devices; social resources, such as home-school 

cooperation; and government resources, such as teacher co training. There are 

also those that require more intellect to explore, such as teaching materials 

derived from life and teacher communities in the network era. Chinese 

elementary school teachers have strong initiative in acquiring and utilizing various 

resources. 

When using student-centered pedagogy, Chinese elementary school 

teachers pay attention to their students, to life, and to the outside world, gain 

educational inspiration from their students, draw teaching materials from life, and 

convert unexpected events into teaching scenarios, realizing the effective 

conversion and utilization of resources. 

I actually discovered a lot of material from the Spring Festival Gala. For 
example, this year's Spring Festival Gala has a lot of dances, such as the 
Xinjiang Dance. In addition, there are some songs that are very popular, such 
as Shangchunshan. They are also extracted from ancient poems. I will share 
the music materials from the Spring Festival Gala with the students so that 

they can learn about some of our artistic forms. 我其实是从春晚里面发掘了

很多的素材。比如说像今年的春晚有很多的舞蹈，新疆的一些舞蹈，包括还

有上春山，就是很爆火的一些歌曲。它里面也是从古诗词里搜集的素材。我

就会把这些春晚里面的音乐素材跟学生去分享，让让他们去了解我们的一些

艺术形式。  
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Some of it is sudden inspiration, for example. Because when a teacher 
focuses all her attention on that student, there are endless layers of 

inspiration 比如说有些是突发的灵感。因为当一个老师把注意力全部放在这

个学生身上的时候，就会有层出不穷的灵感。 

One time it was just raining and then we just happened to be studying 
Thunderstorm. And I said so here's the deal, don't do the lesson, just go 
outside and watch the rain and observe. And they got so excited……And 
then when they were watching the thunderstorm, they were lying on that 
railing, and they were all reciting that article about the rain that they had 
memorized by themselves, and they said it was really exactly like it was 

written. 有一次就下雨了，然后我们刚好就学《雷雨》。我就说那就这样吧，

不要上课了，你就去外面看雨，观察。他们就很兴奋……然后他们在看雷雨

的时候，就趴在那个栏杆上，全部都在背那个那个雨的那篇课文是他们自己

背的，他们就说写的真的一模一样。 

The development of science and technology and the popularity of new 

media provide teachers with many convenient and rich resources. For example, 

Sievo, mentioned in the interview citation, is an educational digital application 

with supporting informatized teaching equipment, and its interactive smart tablets 

cover more than 2.8 million classrooms in China. These kinds of technological 

products bring much convenience to teachers, with more possibilities for 

enriching teaching and learning, and fuel the use of student-centered learning 

approach. 

This one safety stumping this game is just a lot more fun. I also used the 
magnifying glass after the students found the problem. Seewo has the 
magnifying glass function and then there is also a function to turn off the light, 

which also attracts the students. 然后来我想到了这一个安全找茬的这个游戏，

就是趣味性会更强。因为他找了茬之后，我还运用了那个放大镜。希沃它有

那个放大镜的功能，然后还有一个关灯的功能，也能够去吸引到学生，所以

我觉得这个趣味性反而会更强一点。  

Props bring better effects to teaching and learning, and physical objects are 

especially important in classrooms that emphasize authentic experiences for 

students. Many teachers are willing to work with students to bring props into the 

classroom to make the classroom more lively and real. In Teacher 10’s music 

class, for example, the teacher encourages students to bring instruments they 

can play into the classroom. 

We have a talent show before class, and the students that do have talent 
they'll come and sign up with me ahead of time, and the piano and the electric 
piano move in here. We also have some kids in our school they're in the wind 
band and they'll move the oboe, bassoon and those into the classroom. I 
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think that would be a student-centered approach as well. It may be more 
about me playing the piano, but the students are actually more interested 
when they have a full platform to showcase themselves. And then those 
students will also have a sense of accomplishment and realize that our class 

is so multi-talented.我课前呢会有一个才艺展示，会才艺的同学他们会来提前

找我报名，钢琴、电子琴搬到这里来。我们学校还有些孩子他们在管乐队，

他们会把双簧管、巴松这些搬到教室里来，我觉得这应该也是一种以学生为

中心的方式吧。可能更多的是看到我在弹钢琴，但是学生他自己有了充分的

展示平台之后，他其实他的兴趣会更高。然后那些学生他也会有成就感，会

发现我们班同学这么多多才多艺的。  

At the compulsory education level in China, there is a close connection 

between schools and parents, with schools organizing family service activities 

such as parent classes, and parents who wish to do so volunteering to come into 

the school to serve in activities such as traditional festival practices or parent 

lectures. Teachers work with parents to obtain their support for learning activities 

that extend beyond the classroom, thus reducing the limitations of the learning 

process. 

“I am the little science populariser”. Their moms and dads help make 
PowerPoint presentations and then give them to use for their presentations. 

Because they don’t know well how to making it yet. 我是小小科普员，他们爸

爸妈妈帮忙做 PPT，然后给他们讲这样子。因为他们还不太会做 

We have just started this semester and our first unit is Finding Spring, a 
spring themed unit. After we finish studying it, I will organize the children to 
carry out a practical activity in the weekend... After studying this spring-
themed unit, I let the children go to look for spring. Because spring is different 
in every place, the spring in the text is like this, then we try our Guangzhou’ 
spring and how is it? We can ask our mothers and fathers to take us for a 
walk on the road and look inside the park to find the spring around us. But in 
fact, a lot of students came back to report, said quite good. It seems that our 
school is close to Wing Hing Fong and Liwan Lake Park, so many children 
make use of their spare days to ask their mothers and fathers to take them 
to the park to take a look at the places such as Wing Hing Fong and Shamian 
Island. Indeed there are many students are in addition to the text shows 
those spring scenery, they also see a lot of belong to our Guangzhou this 

place of spring.我们刚刚这个学期开学，第一个单元就是找春天，春天主题

的单元。我们学习完了以后，在周末……我都会组织小朋友去开展一个实践

活动。那学习完这个春天的主题单元，我就让孩子们也去找找春天。因为每

个地方的春天都不一样，课文中的春天是这样的，那我们试一试我们广州的

春天又是怎么样的呢？我们可以在双休日，请爸爸妈妈带自己到路上走走，

到公园里面去看看，找一找自己身边的春天。但其实很多同学回来汇报的时

候，都说的挺好的。好像我们学校在就邻近永庆坊，邻近荔湾湖公园，所以

有很多孩子就利用双休日请爸爸妈妈带他去公园看看，带他到永庆坊啊、到

沙面岛啊这些地方去看看。的确有很多同学是除了课文中展示的那些春天的

景物之外，他们还看到很多属于我们广州这个地方的春天。  
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Elementary school teachers in China view their ongoing professional 

learning and development in the field of education as part of their efforts to better 

utilize student-centered pedagogy. In addition to continuing education at the 

school, district, and municipal levels, which teachers regularly attend, they also 

utilize online platforms and spontaneously form teacher communities to 

exchange ideas and share experiences with fellow educators across the country. 

The habit of sharing and learning from others has created a huge, constantly 

updated ecological network among the teachers, greatly expanding their learning. 

Learning, practicing, reflecting and improving, in such a series of processes, 

teachers grow their individual wisdom in the collective wisdom, and form valuable 

teaching resources for each other. 

There are also quite a few activities that are also borrowed from others... We 
also know some of our peer teachers from all over the country online, and 
we all have some communities where we all sometimes have such 

communication.也有不少的活动也都是借鉴别人来的……我们在线上还认识

一些全国各地的同行，我们都有一些社群，大家有时候还在社群里进行这样

的交流。  

It’s just on the internet, like Bilibili, Xiaohongshu, it’s just looking at some of 
the examples of teachers in Beijing or Shanghai, Zhejiang, those developed 
areas, who have already utilized this large unit teaching. There are a lot of 
them on the Internet, just this kind of saying that they have implemented the 
whole book reading today for two weeks, and the students responded very 
well, just to see how they play this thing. And then the third channel is I would 

read the papers on CNKI.就会在网络上，比如说哔哩哔哩、小红书，就会看

一些北京或者上海、浙江那些发达地区，已经运用了这个大单元的老师的课

例分享。他们网上就很多，就这种说什么今天实行了什么整本书阅读，开展

两个什么两周，同学们反应很好，就看他们是怎么玩这个东西的。然后第三

个渠道就是我会去看论文，就是去知网。 

We often do this kind of training in the district, and there are also a lot of 
trainings in Shenzhen, where experts are invited to give guidance to the 
frontline teachers. I think this kind of learning and training also let me 
understand how to guide them in a student-centered way. Then the second 
one is that I also collect some foreign music bloggers on Xiaohongshu, music 
education, I think it’s better to learn more. One of the ways is the guidance 
from the district, and the other is our own initiative to learn and collect 

information.我们区里面会经常统一做这样的一个培训,然后深圳市这边也会

有这样大量的培训，去请到一些专家来给一线的教师做指导。我觉得这样的

一个学习培训，也是让我了解到以学生为中心我们怎样去引导他们。然后第

二个就是我也会像你要在小红书上面搜集一些这种国外的音乐博主，音乐教

育这一块儿的，我觉得还是多学习。这些途径，一个是区里的指导，还有一

个就是我们自己的一个主动性的学习搜集资料。  
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In summary, using resources intelligently and effectively is an important part 

of Chinese elementary school teachers’ use of student-centered learning 

approach. With regard to teaching resources, Chinese elementary school 

teachers are more likely to create them themselves out of existing conditions and 

less likely to make upward requests for them. 

4.3 Theme 3: Teachers’ reflection on what student-centered 
learning brings to students and teachers 

Chinese elementary school teachers believed that student-centered learning 

brings plenty of benefits for both students and teachers. While students gain more 

lifetime benefits, teachers enjoy more happiness of the process in education. At 

the meanwhile, student-centered learning also brings challenges for student, 

teachers and current education environment, which can be refracted in the 

difficulties encountered by teachers. Such as big class size, the exam pressure, 

and heavy workload. The codes used to elaborate this theme are presented in 

Table 4. 

TABLE 4. Teachers’ reflection on what student-centered learning brings to 
students and teachers 

 

Sub-themes Sample Codes Descriptions 

Students gain 
lifetime benefits 

Interest in learning 
developed,  

Self-confidence built,  
Social-emotional skills 

enhanced,  
Greater sense of well-being 

in life 

 Emphasizes the long-
term advantages 

students acquire, such 
as critical thinking, 

problem-solving skills, 
and personal growth. 

Teachers enjoy 
happiness of the 
teaching process 

To teach is to learn,  
Fluency in teaching,  

Good teacher-student 
relationship,  

True Joy of Education 

 Highlights the joyful 
teachers experience 
when growing with 
students in an ideal 

way. 

Challenges for 
Students, 

Teachers, and the 
Education 

Environment 

Require students use their 
brain to engage,  

Lesson design takes more 
effort from teachers,  

Exam results still matter 
causes pressure 

 Addresses the 
difficulties faced by all 

stakeholders in 
adapting to new 

approach. 
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4.3.1 Students gain lifetime benefits 

In the perception of Chinese elementary school teachers, student-centered 

pedagogy brings benefits to students that endure a lifetime. It contributes to help 

students build self-confidence, develop the ability to bring classroom knowledge 

to life and life experiences to the classroom, create more opportunities for 

valuable experiences and memories, and enhance overall well-being in life. 

Student-centered pedagogy provides students with more opportunities to 

experiment and perform, encourages independent thinking, and focuses more on 

positive and timely feedback. Students are more confident in taking control of 

their own learning, and are bolder in exploring different answers. These qualities 

help students to build self-confidence at the basic education level and are more 

conducive to the development of lifelong learners in the long run. 

Another thing is more confidence. Because before there were some children 
who were more bashful and shier, but I was able to see him comparing with 
his past, he was braver and more confident than he would have been in first 

grade. 还有一点就是更自信了。因为以前有一些孩子他比较腼腆，也是比较

羞涩的，但是我能够看到他跟自己的过去比，他比一年级会更勇敢、更自信。   

The student’s results are much bolder. Because he knows that whatever he 
does is allowed, whatever he thinks and writes is allowed. When there are 
no standardized answers, instead, the results they give, including the ones 

they write, are more surprising. 学生的成果，更加的大胆了。因为他知道他

做什么都是可以的，他想什么写什么都是被允许的。没有标准答案的时候，

他们反而给出的成果，包括写的话的会更让人惊喜。  

Student-centered learning approach attaches importance to students’ 

learning experience in the classroom, emphasizes that students complete the 

process of knowledge construction in the learning process, and ensures that 

students have the ability to bring classroom knowledge into their lives. Since the 

student-centered learning approach also focuses on combining the teaching 

content with the learners’ life experiences, the students can also realize that they 

can bring their life experiences into the classroom learning. These qualities help 

students to acquire a learning methodology in which life experience and 

knowledge and skills are mutually reinforcing, laying the foundation for them to 

become lifelong learners. 

https://go.atlasti.com/65eee8db-b88f-451d-8fc6-0d3d1d568447/documents/169dce56-1f77-48e4-8d52-d87a5548a34d/quotations/2b09e21d-67b0-48d2-ba3c-be6ff5dd605d
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The experience that they learn in the classroom is something that can be 

extended into their daily live. 他们课堂上学到的这个体验感，就是融入可以

延伸到他们的日常的生活当中。 

Inside the textbook to discover some of these, can let them personally go to 
the walk to see, personally feel to do some of the practical activities, can help 
children a stimulate their interest in learning, and secondly, can cultivate their 
usual observation of life of such habits. In fact, in turn, these methods can 
promote our classroom teaching, student learning, teacher-student 

interaction, are very good.在教材里面发掘一些这样的，能够让他们亲自去走

走看看，亲自去感受做的一些实践活动，可以帮助孩子一个激发他们的学习

兴趣,第二可以培养他们平时观察生活的这样的习惯。其实反过来这些方法都

可以促进我们课堂的教学课学生的学习，师生的互相，互动交流都是非常好

的。  

The happiness brought to learning by student-centered pedagogy is in the 

campus learning life, where students construct knowledge and develop abilities 

in happy learning processes. It is also for the long journey of life in the future, 

when students unconsciously add more sources of happiness to their own lives. 

Every day just holding their bean sprouts, soybeans, mung beans, and then 
some came back with their succulents. The atmosphere in the whole class 
was just especially good. When it's time for that lesson, they are especially 
happy to share their own. So reading and writing including expression are all 

covered. 每天就捧着自己的豆芽、黄豆、绿豆，然后还有的捧着自己的多肉

回来。整个班里的气氛就特别好。一到上那个课的时候，他们就特别开心，

要分享自己的那个。所以读写包括他说表达全部都有了。 

They will be able to appreciate a different kind of feeling that music brings to 
them in the future when life is very happy or when it will be difficult... They 
will be able to perceive that the whole world is very wonderful... This is a kind 
of cultivation of sentiment that music gives to them... He can appreciate, he 

can feel this beauty. 他们在未来生活很开心，或者是会艰难的时候，都会能

够体会到音乐给他们带来的一种不一样的感受……他能够感知到整个世界是

很美好的……这个是音乐给他的一种情操的陶冶……他能够欣赏，他能够能

感受到这种美感  

Moreover, many dribs and drabs become valuable life lessons, and precious 

memories. 

In the process of doing this, he not only communicated with classmates, but 
also observed, and wrote it into an interview draft. Then he read it out as well 
and I took another video camera and recorded it for him. I think he got a lot 
out of the whole process, and although it’s not going to show up on the exam 
paper, it’s definitely something that he's going to find a very valuable memory 

for him in the future.他在做的过程中又跟同学交际了，又观察了，又把它写

成了采访稿。后来他又读了出来，我又拿了一个摄像机给他录了下来。我觉
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得整个过程他得到的东西很多，虽然从考试卷上是不能体现出来的，但是对

他以后来说，他肯定觉得这是一个很宝贵的记忆。  

In short, In Chinese elementary school teacher’s perceptions, what student-

centered learning benefits students is more related to social-emotional skills and 

study interests. All of this helps to contribute to them being a happy, lifelong 

learner. 

4.3.2 Teachers enjoy happiness of the teaching process 

Numerous studies have proved that the benefits of student-centered pedagogy 

for students are all-encompassing and long-lasting. In the perception of Chinese 

elementary school teachers, student-centered pedagogy also has many positive 

impacts on teachers, which makes it possible for them to enjoy the happiness of 

the teaching process.  

The first aspect is that in a student-centered classroom, students have more 

autonomy, the whole teaching process is smoother, and both teachers and 

students have a very good experience. “Once their autonomy increased, our 

teaching became very fluid… It was a great experience for both teachers and 

students(他们的自主性一提高，所以我们的教学就变得非常的流畅，非常的简

单……就是师生的那种体验感都非常的好).” 

The second aspect is that teachers feel that they are growing with their 

students, that they are learning from their students, that they are progressing from 

collaborating with their students, and that they are becoming lifelong learners 

together with their students. “I love the term to teach is to learn, which means that 

the teacher improving with the student. We are progressing together and 

accomplishing each other(很喜欢一个词叫教学相长，就是老师要进步，学生也

要进步。我们是在一起进步，彼此成就).” 

After so many years of teaching students, I’ve actually been taught by them. 
I've grown up with my students. So now that, that is to say that to teach, to 
learn. In fact, we can learn a lot of things from our students. Nowadays, 
children are very smart, and their ability to socialize is, for the most part, 
better than it was at our time... In the process of teaching children, we are 
actually learning. Some new methods, like just said this student-centered, 
also learning and practicing, and then sum up some lessons from it, so that 

we can practice it better. 这么多年教学生，其实自己也在被他们教育。我其

实跟学生一起成长的。所以现在那个，就是说教学相长啊。其实我们在学生
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的身上也能够学到很多东西。其实现在的孩子们都是很聪明，也是交往能力

呢，大部分，都是比我们那个时候好，感觉就是勇敢……在教孩子的过程中，

其实我们也在学习。一些新的方法，好像刚才说的这个以学生为中心，这些

方法，也是边学边实践，然后再从中总结一些经验教训，这样才可以把它实

践的更好。 

The third aspect is that from the teachers’ personal values, student-centered 

learning is what ideal education looks like. “That moment just warmed my heart, 

and I thought that’s what that should be like, and it’s okay to give them these 20 

minutes. It’s pretty much the ideal world. (那一刻我就觉得很暖心，我觉得那应该

是这样子的，这 20 分钟就给他们，也没什么。是很理想的世界).” Teachers will 

be infected by the students’ happiness and feel truly joyful, and the relationship 

between teachers and students will be deeper. “He said I love your music class 

so much, and Teacher 7 I wish I could take your music class every day. This I 

think was also a little surprise for me. Because I didn’t give him anything, I just 

gave him a stage (他说我好喜欢上你的音乐课，然后 7 老师我希望每天都上你的

音乐课。不是，这个也我觉得也是给我的一个小惊喜，因为我没有给到他什么，

只是给了他一个舞台).” 

I’m actually quite happy myself... I’ve adjusted myself to this way of thinking, 
that is, don't be so controlling of the lesson, white space is white space, if 
you can’t finish it then you can't finish it, and if you can finish it then they’ll 
feel it if they’ll feel it. I would spend more time reading with them, for example, 
Grandfather’s Garden, where it is very happy and free. I would say that 
teachers feel very happy to be able to read with you at the beginning of the 
school year. Then I said what do you feel while reading? They said they felt 

happy and I said yes, I was happy too. 我自己其实也挺快乐……就是我调整

了我自己的这种思维方式，就是不要那么控制啊，不要那么控制这堂课，留

白就留白，讲不完那就讲不完，讲得完那就他们体会到就体会到，那就这样

吧。可能我会花更多时间跟他们一起去读书，就比如说《祖父的园子》，那

不是很快乐很自由。我就说我老师都觉得很幸福，可以跟你们刚开学，跟你

们一起读书。然后读书我说就边读你就你有什么你们感觉到了什么呢？他们

说觉得很开心，我说对，我也很开心，就这样就可以了。 

In short，in the perception of Chinese elementary school teachers, student-

centered pedagogy allows them to better feel the happiness of education in the 

process of enjoying teaching. They enjoy in this way, be lifelong learning and 

grow together with their students. 
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4.3.3 Challenges for Students, Teachers, and the Education Environment 

Student-centered learning approach brings a multitude of advantages, 

accompanied by challenges. Teachers have encountered a variety of difficulties 

in implementing student-centered pedagogy. Through analysis, these difficulties 

can be classified into three levels: from students, teachers, and the educational 

environment. In the perception of Chinese elementary school teachers, student-

centered pedagogy requires a greater investment from students, teachers, and 

the educational environment and that brings challenges. 

First of all, student-centered pedagogy views learning as an active process, 

and unlike the traditional passive filling of knowledge by the learner, the learner 

needs to construct meaning through active engagement. If students have not yet 

developed good learning habits, such as independent thinking, concentration, 

and careful observation, it is difficult for teachers to guide students to engage in 

inquiry-based learning activities or to give students learning autonomy in a 

student-centered classroom. 

The habit of learning is relatively weak, so the ability of independent learning 
is relatively not strong. Like our first and second grades, the first and second 
grades of elementary school are mainly about literacy teaching, students first 
pass the literacy hurdle, and then they can be better able to read and express 
themselves. However, there are still children’s independent literacy skills are 
still not strong. In fact, it is not that they are not smart, these abilities are 

actually affected by those who do not have good study habits. 学习的习惯比

较弱，所以自主学习的能力就相对跟着就不太强。好像我们一二年级，小学

一二年级主要就是识字的教学，学生先过好识字关，后面才能够更好的进行

阅读表达。但是现在我们有一部分孩子他的识字能力，我现在是教二年级，

已经二年级下学期了，准备升上三年级的中年段。但是呢仍然有一些孩子呢，

他自主的识字的能力都还是不强的。 

Some teachers also believe that is harder to maintain classroom discipline 

when applying student-centered learning approach. “Some students are very 

expressive and then raise their hands so high that you can’t keep him from 

answering. If you let him answer, then there is a possibility that he will disrupt the 

discipline of the class or cause a big laugh (有些同学他表现欲很强，举手很高，

你不让他回答也不行，你让他回答一下，那么有可能他会造成班级的这个纪律，

或者说哄堂大笑).” There are also teachers who believe that there are individual 
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students who do not like this approach. “He just doesn’t care, doesn’t get involved, 

and there are cases like that (他就不管，不参与，也有这样的情况).” 

Secondly, teaching in large classes is one of the biggest challenges that 

Chinese elementary school teachers face in implementing student-centered 

learning approach. As shown in Table 1, the class size of the classes taught by 

the teacher participants ranged from a minimum of 38 students to a maximum of 

50 students, with an average of 45 students. 

I wanted to get more students involved and found that sometimes it seemed 
like it would be a little bit limiting... Too many people, forty something people, 

there’s not really a way to get everyone there. 我想让更多的学生参与进来，

那发现就有的时候好像会有点限制……太多人了，四十几个人的话，其实没

有办法让每个人都上去点。 

In classrooms with large class sizes, teachers can experience a sense of 

anxiety. Because the opportunities and time for students to express themselves 

are sometimes need to be “fought for”. “Sometimes you give the opportunity to a 

child who is not particularly outgoing, who is quiet. You give it to him directly, and 

then the others are anxious, but then they are anxious and keep rushing (有时候

你把机会给到一些不是特别内，外向的，比较安静的孩子身上。就是你直接给到

他，然后其他人就很着急，但是然后着急就会一直催).” Differentiated instruction 

has become more of a struggle as a result. 

Thirdly, teachers’ heavy workload is one of the biggest challenges that 

Chinese elementary school teachers face in implementing student-centered 

learning approach. Student-centered instructional design represents a significant 

departure from the conventional approach to lesson design, which is primarily a 

process of planning, developing, and evaluating solutions to achieve specific 

teaching objectives through a systematic methodology based on the fundamental 

principles of learning and teaching theories. Consequently, teachers must 

dedicate a greater proportion of their time and effort to the process of lesson 

design. However, the heavy workload Chinses elementary school teachers have 

often leave them with insufficient energy, insufficient time, and insufficient mood. 

“The design of this lesson has to be very good, that is you need to have polished 

it carefully when you prepare the lesson. However, in our normal teaching, the 

time to put a lot of thought into lesson preparation for each lesson is relatively 
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limited (这个课堂的设计要非常的好，就是你需要在课前备课的时候要精心的打磨

过。但是我们平时的教学中，你去备课，我每堂课都花很多心思，时间比较有

限).” 

Some teachers take on a large number of lessons per week. “You see I 

have fourteen classes a week, which is basically four classes a day. For example, 

when I want to have more interaction with this student, there is no way. Recess 

is limited and I have to go to the next class before I have a chance to use the 

restroom (你看一周我就十四节课，然后每天基本上就是四节课。比如说我想跟

这个学生有多的更多的交流的时候，但没有办法空间课间休息时间有限，还没有

来得及上厕所就要去下一个班了).” Some teachers, in addition to their teaching 

duties, have to take charge of classroom management as classroom teachers or 

school administrative work as extra. 

My stress probably comes from a complicated and overloaded classroom 
teacher’s work. Keeping me out of it. I don’t have one yet, so there’s none of 
that, and I can fully immerse myself in the lesson that I envision for, and I 
want a lesson how I want it to be I'm going to go for it. But if you ask again at 
the end of the semester, I’ve got a lot more pressure on the grades, pressure 
on the classroom teacher’ work, pressure on the administrative stuff, and I’ ll 

probably feel like I just won’t be able to be as happy as I am right now. 我的

压力可能是来自繁杂的班主任工作，让我没有办法，我现在还没有，没有这

些，所以我能完全沉浸在我自己也设想的课堂中，我想要一个怎么样的课堂

我就会去做。但是如果你学期末再问，我就多了很多成绩上的压力，班主任

工作的压力，行政事务的压力，我可能就会觉得就不能像现在这么快乐了。  

Fourthly, the quality of education in China varies greatly from region to region, 

from school to school, and from teacher to teacher. While some teachers are 

proficient with student-centered learning, others are still in the transition period 

from using traditional pedagogy to student-centered pedagogy. In the case of 

Teacher 2, for example, she acquired knowledge of student-centered pedagogy 

during her teacher training, including the New Curriculum Training. However, she 

lacked a comprehensive understanding of the subject matter and was uncertain 

about how to apply it in the context of her own students. There are three potential 

explanations for this phenomenon. Primarily, teachers have not had the 

opportunity to engage with student-centered education during their own 

academic pursuits, making the transition to this pedagogical approach even more 

difficult. Furthermore, the content of teacher training is of a higher standard, and 
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does not comprehensively take into account the actual situation of schools with 

weaker quality of education and then give more targeted and practical training for 

teachers. Additionally, teachers’ understanding of student-centered teaching 

approach is constrained by their individual levels of competence. 

This side says that you have to follow that new curriculum, follow that 
requirement to teach the class, and then over there, they want you to improve 
the quality, then they want to base it on the actual situation of the students. 
Then you have to follow this, and then you have to follow that. So I can 
honestly say that the more I teach over the past twenty years, the less I know 
how to teach. I am really confused when I see those students. When I see 
the new standard, I compare it with the new standard and the textbook, and 
I say I really can’t teach anymore...it tends to demand more from the 
teacher...the whole lesson is about constantly asking the students to output, 
constantly asking the students to discuss in small groups. The teacher is just 
guiding the students, and don’t say too much. But now I can’t do that with 
this class of students, I have to keep talking, keep talking. Because if you 
don’t say anything, the lesson can’t go on, because if you don’t say anything, 

it’s all silent. 这边又要说你要根据那个新课标，根据那个要求去上课，那边又

要让你提高那个质量，那么又要根据学生的实际情况，又要按照这个，又要

按照那个。所以我就很老实说一句，我二十多年我越教越不会教书。真的我

一看见那些学生我就发懵，我看见那个新课标对照那个新课标要对照那本语

文书，我就说我真的不会教了……他往往就对老师的要求会更要要会更

高……就整整一节课上就是不断的要那个学生输出，就是不断的要让那个学

生以小组为单位不断的去讨论，不断去输出自己所对那篇文章的理解。那个

老师在旁边引导而已，就没有说过多的那个话的。但是我现在对着这班学生，

我是不能够这样做，我不断的要去说，不断去说。因为你不说的话，那节课

那节课就讲不下去，因为你不说，那都鸦雀无声了。  

Lastly, the existence of end-of-term exams is considered by many Chinese 

elementary school teachers to be one of the biggest difficulties in applying the 

student-centered learning approach. Since the student-centered learning 

approach pays more attention to the cultivation of all-around abilities rather than 

the inculcation of specific knowledge as compared to the traditional teaching, it 

does not directly bring about the guarantee of students’ performance in the 

standardized final examination. In other word, it could be argued that the existing 

examination format is still heavily weighted towards testing the amount of 

knowledge that students have acquired. Although the questions are more 

contextualized, they are not yet fully in line with the teaching objectives advocated 

at this stage. Therefore, in a situation where the teaching requirements of the 

new curriculum are to improve students’ overall competence while still placing a 

high demand on testing the amount of knowledge, teachers are put in the difficult 
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position of trying to overachieve the standards. The choice for many teachers is 

to accomplish teaching goals through a combination of student-centered 

pedagogy and teacher-centered pedagogy, because it balances efficiency with 

short-term considerations.  

Teaching is tighter and there's really just a little bit of class each day. And 
you're trying to accomplish this teaching, but if you’re trying to go and reflect 
this student-centeredness in your lesson, it's probably harder. It takes some 

time to implement.教学比较紧，每天的课其实就那么一点点。你又想完成这

个教学，但如果你又想在课堂中去体现这个学生为主体，可能就比较难。所

以我们并不是所有的课堂上都去体现这个教学方法，明白就是比较困难。那

他实施起来需要一定，需要一定，有一些时间吧。 

The difficulty is having to implement it while there are still a lot of coursework 
requirements and testing requirements. The students are happy when I 
implement it this way, and then they also learn something. But obviously with 
the Huanggang small scholar on the topic and learning and evaluation of the 
topic cannot be completely corresponding...is the test of this called what the 
bondage is still here, this is my difficulty...now this quantitative standard I 
think it is very strange, and he is now not cancelled, and then now say double 
reduction, and say to core literacy, and say to student-oriented, that is, a lot 
of ideas have been put forward, and everyone has to do, but the pressure on 

the scores has not been reduced, but also this year also increased.困难就是

要一边实施的过程中还有很多课业的要求和考试的要求。我这样实施学生是

很开心的，然后也能学到东西。但是很明显跟黄冈小状元上的题目和学习与

评价的题目就不能完全对应……这是我的困难……现在这个量化的标准我就

觉得很奇怪，他现在又没有取消，然后现在又说双减，又说要核心素养，又

说要以学生为本，就是很多理念已经在提出来，大家也要做，但是分数上的

压力却并没有减少，反而还今年还增加了。  

In summary, the challenge posed by student-centered learning approach in 

Chinese context involves greater demands on students, teachers and the 

educational environment as a whole. It requires students to have more active and 

reflective learning habits, teachers to have greater capacity for curriculum design, 

and education systems to be more responsive to educational quality and 

assessment standards. 
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5 DISCUSSION 

The purpose of this study was to investigate Chinese elementary school teachers’ 

conceptualization of student-centered learning, the practical implementation of 

student-centered learning and explore how they perceive the benefits and 

challenges student-centered learning brings to students and teachers. The 

objective was to explore, analyse and describe teachers’ experiences and 

reflecting upon them arrive at an understanding of this important period in 

Chinese education. Furthermore, the study aimed to bring reflections that could 

point out directions for future studies that may help improve the experiences of 

teachers and students in student-centered learning environment. 

The research questions were:  

(1) How do Chinese elementary school teachers conceptualize student-

centered approaches?    

(2) How do Chinese elementary school teachers implement/practice this 

pedagogical approach? 

(3) What do Chinese elementary school teachers perceive benefits and 

difficulties in a student-centered learning environment? 

Themes and subthemes were: teachers’ understanding of student-centered 

learning approach; teachers’ practical application of student-centered learning 

approach; teachers’ reflection on what student-centered learning approach brings 

to students and teachers. 

In this chapter, the findings will be interpreted to directly answer the 

research questions and considering the theoretical framework extend upon. The 

discussion will also explore the implications of these findings for policy makers, 

educators and teachers, offering recommendations for fostering a good student-

centered learning environment in Chinses context that supports learning and 

development among students and teachers. 
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5.1 Chinese Elementary School Teachers’ reflection on Student-
centered Learning 

Overall, Chinese elementary school teachers’ reflections on student-centered 

learning encompasses three general aspects: conception, application and 

benefits with challenges. Firstly, teachers conceptualise student-centered 

learning a new educational concept that symbolizes the changes in the roles of 

teachers and students. And it is an interest and ability development-oriented 

approach, which emphasis on individualized teaching. Secondly, teachers apply 

student-centered learning approach in their teaching practice mainly through 

thoughtful lesson design, beneficial class activity, positive environment build and 

resources utilize. Thirdly, teachers perceive student-centered learning brings 

lifetime benefits to students and teachers, while brings challenges to students, 

teachers and education environment.  

The first aspect “conception” relates to how teachers conceptualise student-

centered learning. As can be seen from the findings, Chinese elementary school 

teachers’ understanding of student-centered learning is reflected in the pursuit of 

value centered on student development. It means that, student-centered learning 

implies that the knowledge, methods, abilities and values that teachers impart 

and cultivate should serve the lifelong development of students (Serin, 2018). 

This aligns with humanistic perspective that education should be centered on 

students (Rogers, 1969) and constructivist perspective that students develop in 

the learning process (Piaget, 1970). In addition, it corroborates the external goal 

of student-centered learning that facilitating students to be active learners in study 

and lifelong learners in life (O’Neill & McMahon, 2005; Overby, 2011). However, 

the meaningfulness of making students participating in the knowledge 

constructing process for better knowledge acquisition (Kember, 1997) is 

neglected in their conception. Teachers understand the importance of motivating 

students participating in the learning process, but the consciousness of students 

acquire the knowledge better in this way seldom showed out. We can understand 

as the awareness of student-centered learning teachers have more about this 

approach makes more students to learn, makes more profits to students in long 

run. They have less attention on student-centered learning makes benefits on a 



70 

single level of knowledge acquisition, which is one of the main points from 

constructivist perspective (Fosnot, 1989).  

 The second aspect “application” relates to how teachers use student-

centered learning approach.  Teachers involve teaching methods and details at 

the lesson level, such as focusing on students’ learning practices in the classroom 

and giving students enough time, space and opportunities in learning activities.   

In addition to that, they also involve classroom management, such as creating a 

warm and welcoming atmosphere, and promoting students’ motivation in learning 

by enhancing their sense of belonging to the class. It brings a new perspective to 

the state-of-the-art. Expect the common ways in student-centered learning to 

encourage students by phrasing the progress and accepting the mistakes 

(Ameliana, 2017), teachers can encourage students by improving the whole 

study atmosphere. So that the students can be benefited not only from teachers 

but also from friendly peers and warm class. This helps to create a positive cycle 

of self-revenue learning ecology, which continuing enabling students being more 

confidence, motivation and better feeling on trying and exploring in the study 

activities.  

Besides, teachers have flexibility and creativity in the use of student-

centered learning approach. It manifested in integrating cooperative learning, 

inquiry learning. It also manifested in creating real context for linking learning 

content with life experience, using multi-dimensional assessment for giving 

feedback in the process, and so on. However, when it comes to the selection of 

teaching content and objectives, Chinese primary school teachers rely more on 

the existing settings of the standardised teaching textbooks. They will expand the 

content and objectives on the basis of the textbooks, but they will not reduce or 

adjust the existing settings. As argued by Cheng and Ding (2020), Chinese 

teachers adopting the student-centered instruction modalities were able to offer 

more resources and use supportive assessments to foster students’ learning, but 

were unable to do better in meeting students’ individual needs and allowing 

students to lead learning. On the one hand, it has led to the development of their 

unique student-centered learning styles, such as large unit teaching that 

innovation in the integration of teaching units. Teachers balanced the depth and 

breadth of knowledge acquisition with processes and approaches to knowledge 

acquisition that emphasised student agency. On the other hand, this practice 
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corresponds to the teachers’ neglect of the significance of the process of 

knowledge construction in the constructivist view of learning mentioned in the first 

aspect. As teachers view students’ learning activities with a student-centered 

learning approach as complementary to and augmenting the learning content, 

they are not well aware of the deeper significance of students’ participation in 

knowledge-constructing process for the acquisition of knowledge itself. As can be 

seen, Chinese scholars are incorporating Western-based theories and education 

traditions in a way that they don’t completely discard the teaching goals and 

contents of the established framework, but expand that framework through their 

own understanding. Moreover, even though there is a lack at the level of 

awareness, in practice, teachers still try their best to provide a wide range of 

activities to facilitate student participate in active learning.  

The third aspect “benefits with challenges” relates to what teachers perceive 

benefits and challenges. Teachers perceive student-centered learning not only 

brings plenty of benefits to students, but also benefits teachers themselves in 

three ways. Firstly, teachers have good teaching experience while students have 

good learning experience. Secondly, teachers like the feeling of making progress 

and growing together with students. Thirdly, teachers enjoying the happiness of 

education more when using the pedagogical approach that they identify with self-

values. It is a strong supplement to the existing literature which only focus on the 

students (Geven & Attard, 2012; Lancaster, 2017; Mascolo, 2009; Spooner, 

2015). Findings in this study shows that student-centered learning in student-

centered environment, teachers are more able to enjoy the process of teaching 

and education. According to Aziz et al. (2018), teacher job satisfaction is when 

students learn and have progressed, responsible, grow and develop well, also 

when teachers engage in activities and function their abilities to the fullest. These 

descriptions align with the characteristics of student-centered learning Neumann 

(2013).  It provides more evidence to the field of education that both students and 

teachers can be the beneficiaries of student-centered learning.  

 However, Chinese elementary school teachers have encountered many 

difficulties in implementing student-centered learning approaches, and they see 

these as challenges that student-centered learning poses to students, teachers, 

and the educational environment at multiple levels. It echoes the difficulties of 

applying student-centered learning in the existing literature (O’Neill & McMahon, 
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2005; Roytblat, 2022; Schweisfurth, 2011). In general, in despite of many 

challenges faced by Chinese elementary school teachers, they still have a very 

positive attitude towards student-centered learning. Teachers’ student-centered 

practice style developed over time, there is a need for their professional 

development (Roytblat, 2022). These findings align with the studies about 

student-centered learning in developing countries that student-centered learning 

is a particularly demanding change (Schweisfurth, 2011). But the implementation 

barriers in China show different in some ways from other developing countries 

which restrained by teachers’ attitudes, policies, and resources in existing 

literature (Schweisfurth, 2011). In current China, the difficulties teachers face 

mainly focus on finding a balance between the amount of knowledge and the 

process of knowledge construction in a limited amount of time and set objectives 

for teaching and learning. This calls for the teaching evaluation mechanism keep 

up with the pace of the renewal of the education approach. 

5.2 Potential directions for Developing Student-centered Learning 
in Chinese Educational Context 

While individual teachers can implement student-centered learning in their class, 

achieving its full potential requires the education system ensures alignment, 

support, and sustainability of the approach. (Aksit et al., 2016). Based on the 

findings of the research, especially the challenges encountered by our 

participants in implementing this approach, it is possible to say that the Chinese 

education system would benefit from (1) updating educational evaluation 

mechanisms, (2) providing better quality teacher continuing education, (3) 

reducing the workloads of teachers, and (4) reducing class sizes. 

5.2.1 Updating evaluation criteria 

Student-centered learning requires formative evaluation which the emphasis is 

on the development process (Blyth & Davis, 2013). The principle of formative 

evaluation in compulsory elementary education stresses student-centered 

learning, the development of comprehensive quality, and the consistency 

between teaching and evaluation. For example, the compulsory education 

Chinese curriculum standard puts forward the concept of “teaching-learning-
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evaluation” integration in 2022. This principle emphasises the consistency 

between teaching objectives, teaching content and assessment methods 

(Ministry of Education, 2022). 

The findings align with the study of Roytblat (2022) that teachers tend to 

support the ideological nature of student-centered instruction as it is embodied in 

the education reforms, but they know teacher-centered strategies will be effective 

in exam success. These findings also supplement the points of shifting the test 

question structure to echo the student-centered competence literacy can be 

potential of resolving the confliction for teachers. Chinese elementary school 

teachers believe that the existence of examinations still puts pressure on 

teachers and students and hinders the implementation of student-centered 

learning approaches. This pressure comes from three factors: first, in Chinese 

elementary education, end-of-semester examination results are still used as an 

indicator to evaluate the quality of school teaching. Secondly, education has a 

delayed nature. As Claxton (2018, 2021) distinguishes three “layers of the river 

of learning”: knowledge and comprehension (more superficial, easy to observe, 

and flowing), skills and literacies (these move underneath the former, and flow is 

slower and more difficult to perceive), and attitudes and dispositions, which move 

around at the deepest part of the rive of learning and usually lead to slower, more 

gradual changes which are also initially less visible. Thirdly, the way in which test 

questions are evaluated fails to achieve consistency with teaching objectives and 

content. If teachers use student-centered learning approach, most of the test 

questions remain in the context of knowledge and competence, so teachers are 

forced to make adjustments to their teaching methods and to train students to 

memorise knowledge and answer questions sometimes for preparing for the test  

Therefore, I suggest that evaluation should endeavour to promote the 

continuous improvement of education and the all-round development of students. 

Firstly, reducing the proportion of test grades as a criterion for measuring the 

quality of education and the effectiveness of learning. Secondly, most of the test 

questions should be adjusted to take the situation as a carrier, so that what is 

being assessed is not knowledge that exists in isolation but knowledge of the 

subject matter linked to real-life situations, so that students can apply what they 

have learnt and the skills they have acquired to solve practical problems. Let the 

purpose of process evaluation truly be to promote education. 
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5.2.2 Providing better quality teacher continuing education 

Through the study, it was found that some Chinese elementary school teachers, 

even though they understand the student-centered pedagogy, still do not know 

how to use it better in their teaching practice. The findings corroborate the 

previous research that when teacher capacity is limited, when teachers 

themselves have not personally experienced it, the practical barriers to 

implementing student-centered learning in different contexts are daunting 

(Schweisfurth, 2011). Student-centered pedagogy demands higher competence 

from teachers. A professional teacher is a user of educational knowledge when 

theory and practical experience are combined and when educational situations 

are interpreted through reflection (Lavonen, 2018). In the past, teachers were 

able to teach by transmitting knowledge as long as they had a lot of knowledge, 

but nowadays, if teachers want to use student-centered pedagogy well, they need 

to understand more about educational theories, know how to stimulate students 

to learn independently in a scientific way, and need to have more teaching skills 

and know how to design teaching activities that can involve students in the 

process of constructing knowledge. As Lavonen (2018) suggested, effective 

professional teachers prioritize a student-centered approach, complemented by 

strong interaction and collaboration skills. They are adept at addressing diversity, 

integrating school subjects, embracing digitalization, and utilizing various learning 

environments. These skills, competences, and attitudes are essential for creating 

an inclusive and engaging classroom environment that places students at the 

heart of learning. 

In focusing the system of education on the new trends it’s indispensable to 

consider unique individuality and basic need for continuous self-improvement and 

self-expression of a teacher (Sabirova, 2014). Therefore, education authorities 

should provide teachers with higher-quality training, including training to update 

their theoretical knowledge, in cooperation with normal universities, so that 

academic experts can help front-line teachers to analyse the theoretical 

knowledge of the student-centered approach from a simple to an in-depth 

perspective. Furthermore, offering hands-on training in practical teaching, so that 

teachers have the opportunity to observe, practise and demonstrate the student-

centered pedagogy, and gain concrete and deeper insights into the application of 
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student-centered pedagogy. Many countries such as in Finland, Finnish teacher 

education has enriched its pedagogical approaches to include student-centered 

practices (Ferreira et al., 2024). Teachers are not fundamentally different from 

learners (Schweisfurth, 2011), through this high-quality continuing teacher 

education, research-oriented teachers who are competent in the use of student-

centered pedagogy are trained without separation of theoretical and practical 

studies (Aksit, 2016). 

5.2.3 Reducing the workload of teachers 

Teacher workload impacts upon teacher performance at the elementary school 

level (Sugden, 2010). This study found that one of the difficulties Chinese 

elementary school teachers perceived in implementing student-centered 

pedagogy was that using student-centered pedagogy took more of their time in 

lesson design. This is not only related to the student-centered approach itself but 

could be related to another finding that shows teachers’ needs for continuous 

education. When teachers don’t have full domain of a technique or a method it 

takes more time to prepare lessons.   

Research on teachers’ work load has shown that teaching workload affects 

quality teaching and from the academic perception, the higher workload means 

lower-quality teaching (Ujir et al., 2020; Zahurin et al., 2024). Student-centered 

learning will increase teachers’ workload by for example proving self-learning 

materials and feedback to the students (Meng et al., 2017).  In order to motivate 

teachers to apply student-centered approach, administrations should consider 

revising their workload (Jony, 2016). 

Elementary school teachers in China would like to devote more time to 

lesson design, but they are overloaded with teaching hours or have to spend too 

much time on non-teaching tasks such as classroom management, 

administration, and school activities. So, teachers feel that they have limited 

energy to implement student-centered pedagogy. Therefore, the workload of 

elementary school teachers be reduced so that they can focus their time and 

energy on teaching and educating. 



76 

5.2.4 Reducing class sizes 

Another possible alternative for enhancing the implementation of student-

centered approaches in the Chinese classrooms is reducing the size of the 

classes. Numerous studies have found that teachers perceive large class sizes 

as a significant challenge to implementing student-centered learning 

(Schweisfurth, 2011). The research on class sizes in China has shown that in the 

past, Chinese educationalists see little relationship between class size and 

learning outcomes. Compared with trying to reduce class sizes, how to present 

knowledge and concepts, complete with good examples, in a vivid manner to 

enable learning is more important for Chinese teachers (Jin & Cortazzi, 1998; 

Smith, 1997). But now, teachers have realized students can communicate with 

teachers effectively, with an improvement in teaching efficiency (Li & Li, 2021). 

According to Li and Li (2021) the advantage of large class teaching in China is 

building a good learning atmosphere can make students cooperate, but the 

disadvantages are the low participation of students, and too many students will 

lead to increasing pressure on teachers.  

The findings in this study emphasized the current appeal of reducing, 

teachers believed that the large class sizes in Chinese elementary schools 

created difficulties for them in implementing student-centered pedagogy. Firstly, 

in order to ensure the participation of every student in a large class, the choice of 

learning activities such as games or co-operative learning activities is limited, or 

the effectiveness of the learning activities may be reduced. Secondly, it is difficult 

for a teacher to take care of the different learning progress and learning status of 

each student in a large class, and it is often more difficult for him/her to have the 

conditions to use student-centered learning approach to carry out more 

individualised and differentiated teaching. Thirdly, since student-centered 

learning involves group work and communication, it is more difficult to maintain 

discipline in large class sizes, and it is difficult for the teacher to ensure that every 

student participates in the learning process. In addition to the three points 

mentioned above, the larger the class size, the greater the workload of the 

teacher. Therefore, I suggest that to narrow the gap with the OECD countries’ 

average of 21 pupils in primary schools, we should increase our efforts to 
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replenish teachers, eliminate the phenomenon of large class sizes, and gradually 

reach small class size scale. 
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6 FINAL CONCLUSIONS 

This study set out to investigate Chinese elementary school teachers’ 

conceptualization of student-centered learning, the practical implementation of 

student-centered learning and explore how they perceive the benefits and 

challenges student-centered learning brings to students and teachers.  Through 

thematic analysis, I identified the connections between teachers’ understanding 

and practice of student centered learning, and achieved the aim of identifying 

what student-centered learning brings to students and teachers. Student-

centered learning in China considered as a new concept and teaching approach 

echoes today’s reality, which brings long-term benefits to both students and 

teachers, at the same time brings challenges to not only students and teachers 

but also education system. Moreover, the findings demonstrated a phenomenon 

that teachers’ ideals and realities are in conflict and the factors influencing them 

are very diverse. Chinese elementary school teachers have highly endorsement 

of student-centered learning and have great willing of adopting it in their lessons. 

However, different teachers use this pedagogy on different degrees with different 

forms and emphasis, affected by the factors such as personal experience and 

teaching conditions. These findings highlighted the claim made by previous 

theorist that students learn through active engagement which focus on the growth 

of students’ learning experience (Piaget ,1970; Rogers, 1969), also confirmed 

empirical investigations on student-centered learning contexts can be said to 

centered in students, on students, and with students (Neumann, 2013). Moreover, 

the findings on how Chinese elementary school teacher using student-centered 

learning also providing a practical model for teachers from other countries which 

share common in some aspects of educational environment to reference. Lastly, 

the findings highlight student-centered learning brings far-reaching significance 

benefits to students and teachers. It is imperative to enhance the implementation 

of student-centered learning and to prioritise the improvement of the educational 
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environment, which is conducive to the successful realisation of student-centered 

learning. 

6.1 Limitations and Recommendations 

Firs of all, although sample size is not concerned with in qualitative research, I 

collected data with a very small group of teachers concerning the population in 

China. This may lead the research cannot present viewpoints and experience of 

all the teachers, and may cause the results be influenced by individual cases. It 

would be good to compare and integrate this study with other relevant studies for 

enhancing the diversity and depth on this topic. 

Secondly, being a native Chinese with elementary school teaching 

experience gives me the chance to interpret teacher participants’ understanding 

of student-centered learning and experience with my insider knowledge of the 

context. But I was the only person that had access to the data in its original form, 

handling data alone may increase the risk of subjective bias. In the process of 

data analysis, I may unconsciously be influenced by personal biases, expected 

results, prior knowledge and work experience, which may bias the interpretation 

or results of the data. 

Thirdly, my position as a researcher may influence the interview. As a 

master's student, my academic background and professional knowledge may 

lead participants to believe that I have some research ability and credibility. This 

helped them to take my questions seriously and to be more willing to share their 

insights and experiences. However, it may also make me appear less 

professional or authoritative on certain issues outside of my area of expertise, 

which may affect the depth of the interview. As a young person, it may be easier 

for me to understand the ideas and needs of the younger participants, but it may 

also be difficult to establish in-depth dialogue due to the lack of shared 

experiences with the older generation. This may affect their receptivity to my 

questions and the truthfulness of their answers. 

Fourthly, the themes I obtained through coding were composed of those 

elements of the interview data that had relevance to student-centered learning. 

However, it is not possible to know the frequency and ratio of the use of this 

pedagogy in the classrooms of Chinese elementary school teachers. This may 
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influence judgements about the utilisation situation of student-centered learning 

at an elementary level in China. This study can better present whether student-

centered learning is dominant in Chinese elementary schools be supplemented 

by using quantitative methodologies. In addition to that, all the sources of all the 

information about Chinese elementary school teachers’ use of student-centered 

pedagogy are interview data, and some important details may have been 

overlooked in the teachers’ interviews. For example, when teachers implement 

teacher-centered pedagogy in large classrooms, they may not be able to attend 

to all students’ feedback. The data might have been more convincing if it had 

been accompanied by the researcher’s personal observation. 

Lastly, although I tried to having a diverse group of participants, I can’t 

include all types of participants. Teachers who work in the very backward regions 

in China were left out, their teaching environment and challenges may be very 

different. Subject teaching is implemented at the elementary education level in 

China, and elementary school teachers are subject teachers. Participants’ 

teaching subjects are more repetitive and dominated by the main subjects, with 

fewer participants being sub-subject teachers. As different subjects have different 

characteristics, this may not fully reflect the whole picture of student-centered 

learning approach in different subject classrooms in elementary schools to some 

extent. This study will be supplemented in the future if there is a condition to 

recruit participants from wider range subject backgrounds and more different 

regions. 
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APPENDICES 

Appendix 1: Interview Questions 

Conception 
1. Do you know or have you ever heard about the student-centered approach? 
2. What is student-centered learning to you? Or how do you understand it?  
3. How do you define your role as a teacher under this understanding of student-

centered learning? 
4. Could you tell me more about your personal experience with implementing 

student-centered approaches? Do you use this approach? 
 
Personal experience  
5. Where do you learn this theory/approach? Can you share your experience of 

learning it? 
6. Do you recognize or remember what influenced you (not) to choose to 

implement a student-centered approach? 
 
Implementation/practices involving a student-centered approach 

Now, let’s talk a little bit about your current daily practices, or the way that you 

plan your lessons. 
7. If you think of your last month of work, how much of your lessons were planned 

considering a student-centered approach? Could you explain your 
pedagogical process in more detail? When you usually implement a student-
centered approach in your daily teaching, what do you usually do? 

8. What do you think are the effects of implementing a student-centered 
approach in your lesson? Have you noticed any specific outcome or improved 
situation that you attribute to the teaching method? 

9. Have you ever encountered any difficulties in implementing this approach? 
Could you give me examples? 

10. How did overcome the challenges that you found? 
11. If you were to give advice to a new teacher on how to implement a student-

centered approach, what would you tell her/him?  
 


