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The purpose of this bachelor's thesis is to investigate the language attitudes and preferences of Finnish
secondary school students towards the British English and American English varieties and to their own English
accents. The research was conducted as a replication study and the data for this study was collected based
on the questionnaire of the original study with an online Microsoft Forms questionnaire with minor
modifications.

The data was collected from an upper secondary school of approximately 800 students in the spring semester
of 2024. The participants of the study consisted of 106 first-year and second-year upper secondary school
students. The results demonstrated that upper secondary school students are more exposed to international
English as a result of today’s globalized society. Additionally, they are most exposed to American English on
the internet. The upper secondary school students do not strive for to sound like a native English speaker.
Instead, they value clear and understandable communication which correlates with their most appealing
variety, international English.

The consistency task of the questionnaire in this study revealed that upper secondary school students most
often use conventions of American English in written language. However, some inconsistencies were found
as to how strongly the students adhere to only one variety. This result of the present study has changed from
the original study, as 20 years ago upper secondary school students preferred to use conventions of British
English. This is likely due to the internet and popular culture, where the majority of the content is in English,
especially in American English. The upper secondary school students themselves reported that their English
used outside of school was mostly through social media, for example watching TV shows and movies, listening
to English music and playing videogames.

While it was not possible to analyze all of the data from the questionnaire, the results found that the upper
secondary school students are comfortable with their own English accents and only a small portion would like
to change their accent. This correlates with the appeal of international English. From the native varieties,
American English prevails among the students. The findings of this study provide information on the language
attitudes and preferences of young Finns today. The results contribute to the research field of Finnish language
attitudes and provide valuable information for teachers and other professionals of the education field.

Keywords: Upper secondary school students, language variety, language attitudes, British English, American
English, Engllish language, Own accent, Accent
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Rantanen, Saara: Exploring the Attitudes of Finnish Upper Secondary School Students towards Different
Varieties of English

Kandidaatin tutkielma

Tampereen yliopisto

Kielten kandidaattiohjelma, englannin kielen opintosuunta

Kesakuu 2024

Taman kandidaatin tutkielman tavoitteena on tutkia suomalaisten lukiolaisten kieliasenteita ja -mieltymyksia
brittienglannin ja amerikanenglannin varieteetteja kohtaan sekad myds heidan omi a englannin kielen aksentteja
kohtaan. Tutkimustyd on toteutettu toisto tutkimuksena mukaillen aiempaa, vuonna 2004 tehtya
kyselytutkimusta. Tutkielman aineistonkeruuta varten on kaytetty alkuperaisen tutkimuksen kyselylomaketta
sahkoisen Microsoft Forms -kyselylomakkeen muodossa pienilla muokkauksilla.

Aineisto kerattiin eraasta noin 800 opiskelijan kokoisesta lukiosta kevatlukukaudella 2024. Kyselytutkimuksen
vastaajina oli 106 ensimmaisen ja toisen vuoden lukiolaista. Tulokset osoittivat, ettd lukiolaiset altistuvat
enemman kansainvaliselle englannille nykyisen globalisoituneen yhteiskunnan vuoksi. Lisaksi he altistuvat
eniten amerikanenglannille internetissa. Lukiolaiset eivat pyri kuulostamaan syntyperaisiltd englannin kielen
puhuijilta. Sen sijaan he arvostavat selkedd ja ymmarrettdvdd kommunikaatiota, mikd vastaa myds heidan
mieluisinta varieteettiansa, joka oli kansainvalinen englanti.

Tutkielman kyselylomakkeen k&anndstehtavd osoitti, ettd lukiolaiset kayttavat kirjoitetussa kielessa
useimmiten amerikanenglannin konventioita ja sanoja. Joitakin epdjohdonmukaisuuksia vain yhdessa
varieteetissa pitdytymisessa tuli esiin tuloksissa. Tama tutkimustulos on muuttunut alkuperaisen tutkimuksen
tuloksista, silld 20 vuotta sitten lukiolaiset suosivat brittienglannin konventioita enemman. Tama johtuu
todennakdisesti internetistéd ja populaarikulttuurista, joiden sisaltd on suurimmaksi osin englanninkielista.
Lukiolaiset itse kertoivat, etta he kayttavat englantia koulun ulkopuolella lahinna sosiaalisen median kautta,
esimerkiksi katsomalla tv-sarjoja ja elokuvia, kuuntelemalla englanninkielistd musiikkia ja pelaamalla
videopeleja.

Vaikka kyselylomakkeen koko aineistoa ei ollut mahdollista analysoida, tutkielman tuloksista kay ilmi, etta
lukiolaiset ovat tyytyvaisia omaan englannin aksenttiinsa ja vain pieni osa haluaisi muuttaa aksenttiaan. Tama
korreloi kansainvalisen englannin miellyttdvyyden kanssa. Natiiveista varieteista amerikanenglanti on
lukiolaisten keskuudessa suositumpi. Taman tutkimuksen tulokset antavat tietoa nuorten suomalaisten
kieliasenteista ja -mieltymyksista. Tulokset tdydentavat osaltaan suomalaisen kieliasenteiden tutkimuskenttaa
ja tarjoavat arvokasta tietoa opettajille ja muille opetusalan ammattilaisille.

Avainsanat: lukiolaiset, kielivarieteetti, kieliasenteet, brittienglanti, amerikanenglanti, englannin kieli, aksentti,
oma aksentti
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1 Introduction

Due to globalization, the English language has stretched all around the globe and achieved the title
of lingua franca, meaning that English is the primary medium for communication between two
individuals who speak different mother tongues (Mauranen 2018, 7). However, the English language
is not universally uniform, as it contains a multitude of accents and dialects, of which American
English (AmE) and British English (BrE) are the most prominent and known varieties.

While there are different varieties of English, there are also various attitudes towards these
varieties. Language is not only a tool of communication, but it is also a marker of identity and culture.
Individuals perceive and react to different language varieties differently and attitudes towards
different English varieties can have a notable impact on language learning and teaching (Baker 1992,
29-32).

The present study will focus on the language attitudes of Finnish upper secondary students on
American English and British English varieties and on their own non-native English accents. This
thesis is carried out as a replication study of Sari Lepistd’s 2004 master’s thesis “Ambitious
Americans and Educated Britons: A Study on Upper Secondary School Students and their Preferences
and Attitudes towards Different Varieties of the English Language”, where she studied the attitudes
of 93 upper secondary school students towards the American and British varieties of English.

By replicating the study 20 years after, we gain insight into the preferences of Finnish upper
secondary school students towards American and British varieties of English and how these
preferences and attitudes may have changed in the last two decades. Additionally, we develop an
understanding of how the preferences and attitudes of the students impact their view of their own
non-native English accent in today’s multicultural and globalized society. Thus, the research
questions are the following:

1) Which English variety out of American English, British English and their own English
accents do Finnish upper secondary school students prefer and which one do they find the
most appealing?

2) Does the accent they prefer to use differ from the accent that they find the most appealing?

3) Have there been any changes to the attitudes of the students in the past 20 years?



2 Theoretical Background

2.1 English as a Global Language

The English language first spread around the world as a language of colonial power but has now
received the status of Lingua Franca of the world, as it is present in all continents and spoken in over
75 territories (Crystal 2019, 112). Crystal (ibid.) introduces the rise of the economic and political
power of the USA as another reason as to why English has become and stayed as a global language.
However, he does not mention the impact that the rise of the internet at the turn of the millennium
had on the English language, or how the internet today allows intercultural communication to occur
more easily in everyday life, and that said communication is usually done in English. Furthermore, it
is undeniable that most of the content on the internet is in English, for example, entertainment and
educational material. If something has become universally popular in pop culture, for example a TV-
show, it is usually originally in English or originates from an English-speaking country.

The extent of the English language around the world also places English in a significant and
powerful role in other areas of life than mundane life as well. The prominence of the English language
can be evaluated by the numerous different professional fields where English is the working language
used for communication (Lepistd 2004, 5). Most scientific research is nowadays in English and
international air traffic control uses English as the de facto language (Crystal 2019, 112). English is
also primarily used for communication in international politics and business. Quirk (1985, 2) gives
an example of external use of lingua franca in international trade with how a Korean steel
manufacturer will use English to negotiate with a Brazilian firm. This kind of use of English can be
seen in Finnish business field as well, as the second most used language in Finnish corporations is
English (Laitinen et al. 2023, 43). English is used daily in larger and medium sized Finnish businesses
and in smaller sized businesses it is less used, but it is still used to some extent daily or weekly (ibid.).
Based on the above information, the dominance of English on the internet, in many international
fields and its prominence even in Finnish business field demonstrates the global extent of English and

how it is undoubtably a significant and powerful global language.

2.2 World Englishes and Varieties

Kachru’s (1985, 12) theory of three concentric circles of world Englishes demonstrates how English
has spread around the world. Kachru’s (ibid.) model of the three circles only focuses on the spread of

the English language, it also provides an example of why the English language is the lingua franca of



the world. The three circles categorize the global presence of English into three concentric circles:
the inner circle, where English is a dominant language and it is spoken as a native language by most
of the population (e.g. The USA, The United Kingdom); the outer circle, which refers to former
colonies of inner circle countries, where English is used either officially or semi-officially in their
governmental operations and in education (e.g. India, Singapore); and the expanding circle, whose
countries were not colonized by the countries of the inner circle, but they acknowledge the global
importance of English and teach it as a foreign language (EFL) in schools. In the expanding circle the
English language is not primarily used for internal governmental communication. The “expanding”
term has been proposed to be changed to “expanded”, as the estimated number English speakers in
the countries of the expanding circle was 1.03 billion in 2017 (Crystal 2019, 116). Nevertheless,
Finland belongs to this latter, expanding circle, as English is not an official language in Finland. Yet,
it is widely known and its use, for example in higher education, has been on the increase in recent
years.

Kachru’s (ibid.) model of the three circles only focuses on the spread of the English language
around the world, it also provides a framework for recognizing the global diversity of English, as not
everyone speaks standard English, which is based on the English of inner circle countries. The
communities that adopted the English language into their society as a second language have created
their own local norms for the language, with varying pronunciation, grammar and spelling, thus,
creating their own accent characteristics and local dialect. Accent restrictively refers to pronunciation
and other phonological matters, whereas dialect is a broader term referring to variations in grammar,
vocabulary and spelling (Crystal 1988, 89). The term variety used in this study includes both the

accent and the dialect aspects.

2.3 The American English and British English varieties

There are differences between the varieties of American English (AmE) and British English (BrE).
While both the USA and the United Kingdom have diverse accents and dialects within their countries,
the present study will focus on the General American accent (GA) and the Received Pronunciation
(RP), which both can be categorized as the standard varieties of both countries.

In American English the spelling, especially at the end of the words, is simplified compared to
British English. One example of this kind of difference is the BrE ending -our and the AmE -or
ending, where the letter “u” is omitted. This spelling variation can be seen in the words favourite
(BrE) and favorite (AmE) (D. Leotescu and G. Leotescu 2021, 133-34). Other spelling differences

are, for example, the British -re and American -er endings (e.g. Centre in BrE and Center in AmE)



and the -ise ending used in British English and the -ize ending in American English (e.g. Criticise in
BrE and Criticize in AmE) (ibid.).

There are also differences in vocabulary, as some words, for example, the word “football ” can
be interpreted differently. In British English, “football” refers to a sport played with a round ball,
whereas in American English, “football ” refers to a different sport that is played with an oval-shaped
ball. For an American, the British version of “football " is called “soccer ” and a British person refers
to the American version as “American Football . There are also words that have share the same
meaning, but are not same words, for example, the words “lift” (BrE) and “elevator” (AmE) both
refer to the same mechanical device that moves people or goods vertically between floors in a
building.

Regarding pronunciation differences, one of the most known differences between American
English and British English varieties is the pronunciation of the letter /r/ (Crystal 1988, 246). In
Received Pronunciation the “r” sound is dropped after vowels, as in the word “car”, which is
pronounced as /ka:"/. In General American accent the word “car ” is pronounced as /ka:r/ (Cambridge
Dictionary 2024). Another example of pronunciation differences is the word “schedule”, which is
pronounced with two consonants in GA (/'sked3.u:1/) and in RP it is pronounced with one consonant
(/' fedz.u:l/) (Cambridge 2024 and Crystal 1988, 246). There are numerous other differences in
pronunciation and other linguistic aspects between British English and American English varieties.
However, this present study will not focus on the English pronunciation of the students, but rather
how the students use these varieties in their own English (e.g. spelling or vocabulary variation) and

what language attitudes do they have towards these varieties and their speakers.

2.4 The English Language in Finland

The English language has established its own place in the Finnish linguistic landscape alongside the
Finnish language and the other official language of Finland, Swedish. While English is not an official
language, it is present in many domains of the Finnish society and most Finns know English better
than Swedish. According to Taavitsainen and Pahta (2003, 4) the Nordic countries are in the process
of shifting from the status English as a foreign language (ELF) to English as a second language (L2)
status. The separation of ELF and English as L2 speakers mainly depends on whether English is used
within the community of the speaker, for example, in their country or family (ibid.).

The English language is evidently used in the Finnish society, and thus, in the community of

Finns if we build on Taavitsainen’s and Pahta’s distinction of ELF and L2 speakers. Business is one



field where English is especially prevalent, as it was discussed earlier in section 2.1, where Laitinen
et al. (2023, 40—46) in cooperation with the Finnish government studied the extent of English in
Finnish business, public administration and higher education and science fields. Their results found
that English is used daily by almost all Finnish business, especially in large and middle-sized
businesses and those businesses located in the Helsinki and Uusimaa region. In all three fields English
was the second most used language, but the Swedish language was significantly used in business and
public administration (Laitinen et al. 2023, 125).

However, English in present in the daily life of Finns as well. A typical Finn is exposed to
English through audio-visual mass media, for example, through TV shows, movies, video games and
otherwise from social media (Taavitsainen and Pahta 2003, 5). In recent years English has been used
in the Finnish marketing landscape as well. One example of this is Liikenneturva’s (Finnish Road
Safety Council) campaign with their slogan “safe space autoon”, which translates into “a safe space
to the car” (Litkenneturva 2024). This is an unusual choice, as some Finns may not know the concept
of safe space in English. A direct Finnish translation also exists, which would be “turvallinen tila”
instead of the English term “safe space”. Usually code switching, or Finglish, is used when an
English word is difficult to translate into Finnish. With this slogan, this is not the case. However,
code switching is more common among the young in Finland (Taavitsainen and Pahta 2003, 5), and
this campaign is aimed at young Finnish drivers. Nevertheless, it is evident, that the English language

has a significant role in Finland.

2.5 The English Language in the Finnish Education System

Earlier the teaching of the first foreign language began in the third grade as a compulsory subject in
Finnish schools, but since 2020 the new 2019 Finnish National Core Curriculum for Basic Education
(later called NCC) was implemented, making it compulsory to begin the first foreign language in the
first grade. The municipalities decide what languages they offer for the first foreign language, but
English is always one of the options. Most of the parents choose English to be the first foreign
language for their child, although there may be other languages available. This is also reflected in the
statistical service Vipunen, which is owned by the Finnish National Agency of Education (later called
NAE). According to Vipunen, 90.84% of first graders chose English as their first foreign language in
the 2022-2023 school year.

Alongside the earlier statistics and on the basis of most Finns beginning to learn English as their
first foreign language by the third grade at least, it can be concluded that most Finns have acquired a

high level of proficiency in English through their education system. Already in the mid-1990’s, 66%



of the Finnish population possessed at least basic proficiency in English (Takala 1998, 2). This
suggests that English had taken a prominent status in Finland and in the Finnish education system by
that time or even earlier. However, Leppéinen et al. (2011,49) discovered that 84% of Finns considered
themselves monolingual in a nationwide survey concluded during 2007 and 2008. Nevertheless, the
number of Finns with improved English proficiency has likely increased in the 2020’s. More Finns
may now consider themselves at least bilingual, compared to the mid-1990’s or early 2000’s. As
previously discussed, the internet boosts globalization and consequently allows for daily contact with

the English language and simultaneously an individual can learn and develop their skills in English.

2.6 Language Attitudes

Understanding the definition of an attitude is crucial for understanding what a language attitude is.
An attitude refers to an individual’s favorable or unfavorable evaluation of an issue, object or a person
(Erwin 2005, 167). Attitudes are formed and used daily both consciously and unconsciously. Brown
(2006, 192—-193) explains that attitudes are learned from the surrounding social environment, but they
are not fixed and can evolve when exposed to the real world.

These definitions can be applied to language attitudes, as language attitudes are fundamentally
attitudes, but only towards language and its different forms (e.g. spoken and written forms) or
language varieties or towards different languages and their speakers. Thus, language attitudes are
evaluative beliefs and reactions to language in general (Dragojevic et al. 2021, 2). Additionally,
according to Baker (1992, 29) language attitude is an umbrella term which encompasses various
specific attitudes, including attitudes toward the use of a specific language, learning a new language,
language lessons and towards language groups and communities.

Thus, one can conclude language attitude as a broad term that encompasses various language-
related aspects even down to stereotypes inferred from a language community. Said attitudes might
then be reflected in an individual from a certain language community, although an individual may
not conform to the specific stereotype of said language community. Furthermore, it is imperative to
have a diverse language representation in foreign language lessons. Specifically in this case, a
representation of different English varieties is valuable, as attitudes are not fixed and are prone to
change from the surrounding environment (Brown 2006, 192-93). As a result, students may find it
easier to understand different varieties of English compared to if they never heard these varieties

before.
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2.7 Language Attitude Research in Finland

There have been several studies of language attitudes in Finland. Some studied the language attitudes
of the general population (e.g. Leppdnen et al. 2011), whereas other studies focused on Finnish
students and their language attitudes. As this study is a replication study of Lepistd’s (2004) study of
language attitudes of upper secondary school students, this section will focus on her study and other
similar studies.

Firstly, Lepistd (2004) researched the attitudes of 93 Finnish upper secondary school students
towards the American English (AmE) and British English (BrE) varieties with a two-part study,
consisting of a translation test and a questionnaire. Lepistd’s findings were that the students evaluated
the British English variety more positively than American English. Nevertheless, British English was
not considered to be the superior native variety. Students were open to other varieties of English and
international English as well. Furthermore, the students did not strive to speak like a native, but rather
be understood when speaking English. Regarding their own Finnish English accent, most students
did not find it bothersome to sound like a Finn. However, the students did not want to sound like a
Finn who speaks bad English.

Another intriguing finding was the inconsistency of the answers from the translation test. The
students did not consistently stay with either the British or the American spelling and vocabulary.
Additionally, the students evaluated the American speaker to be likeable, successful, ambitious and
to have a sense of humor. Whereas the British speaker was evaluated to be intelligent, educated,
generous, kind, organized, courteous and honest. The more positive evaluation of the British speaker
is evident in the number of more positive attributes reflected in them.

Other studies have also been carried out on upper secondary school students. Mikinen (2020,
26—64) conducted a comparative research of the language attitudes of Finnish upper secondary school
students and vocational students towards the English language in general. The findings of the study
found that upper secondary school students had more positive and fewer negative views of English
than the vocational school students did. Furthermore, upper secondary students were more open to
learning other languages than English. Otherwise, the differences between the two groups were small.

The language attitudes of Finnish students at other levels of education have also been studied.
Sallinen (2009, 37-80) studied the language attitudes of Finnish university students who majored in
English. The focus was on their attitudes towards different accents of English: British, German,
Chinese, American, Indian, Swedish accents and including their own Finnish accents. The results of
her research found the British accent to be the most preferred among participants and both native

accents (e.g. American accent and British accent) were evaluated to be easier to comprehend than the

11



other accents. Participants who were closer to graduating were more open-minded of other accents
than first-year students. However, participants assessed that accents are acceptable, but clear and

understandable speech is the most important aspect of proficiency in a language.
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3 Methods and Data

3.1 Questionnaire

The data was collected with an online questionnaire created in Microsoft Forms. The questionnaire
was piloted with five individuals before the data collection. As a part of the replication study, I aimed
to follow the original structure and questions of Lepistd’s (2004) survey. Some of her questions were
omitted due to difficulties in adapting them to an online format. I added five questions of my own,
which were questions 15, 25, 26, 27 and 28. Question 15 concerns the use of English in everyday life
outside of school and the rest of the questions from 25 onward concern the attitudes of the students
regarding their own English accents (see questions in Section 4 or the Appendix). Question 13 “How
important do you consider the English language to be?” is from the survey of Leppdnen et al. (2011).
All other questions, including the adjectives and statements in questions 22, 23 and 24, were from
Lepistd’s survey (2004) and there were both open-ended questions and closed-ended questions.
However, Lepistd’s study was a two-part study with the first part being a translation test. The
translation test included 10 Finnish sentences, that the students had to translate to English. The
inclusion of the translation test in my online questionnaire required me to change the format of it. I
changed it into a ten-point multiple-choice section. Each question had a Finnish sentence with a plank
part and the students had to choose the option they would use to fill in the plank part. Five questions
tested the use of different words from AmE and BrE varieties (e.g. fa/l and autumn) and the other five
tested spelling of same words (e.g. colour and color). Nevertheless, the intention with this section
was the same as Lepistd’s, to see how consistent the students are in using one variety, and to identify
possible inconsistencies. This section of the test was placed first to prevent participants from selecting
one variety beforehand and then choosing an answer from that variety for the rest of the questionnaire.
Therefore, questions for language attitudes came after this task. My version of the task will be called

the consistency task

3.2 Participants

As the present study is a replication study, [ wanted my student sample to reflect the student sample
of the original study (Lepistd 2004), which had 93 participants. Thus, the study was conducted during
the spring term 2024 in a typical Finnish upper secondary school of around 800 students located in
Southern Finland, outside the Helsinki metropolitan area to avoid any metropolitan effects on the

results. The total number of participants was 106 and the student sample consisted of both first-year
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students to second-year students, as they have completed their second compulsory English module
“English as a global language”. Thus, they have already studied the concept of English as a lingua
franca and have familiarized themselves with different English varieties, which are significant for
this present study

The students answered the questionnaire voluntarily and anonymously. At the beginning of the
questionnaire the students were informed about the purpose of the study and how their data would be
managed according to the General Data Protection regulation (GDPR). The ages of the participants
ranged from 16 to 18 years old.

3.3 Analysis of Data

The data was analyzed both qualitatively and quantitatively. Qualitative analysis was used for open-
ended questions. Five-point scales, multiple-choice questions and yes/no questions were analyzed
quantitively. Additionally, all data was analyzed, but as Lepistd’s 2004 study is a master’s thesis and
the present study is a bachelor’s thesis, not all data and results could be analyzed in detail in the

following section. The whole questionnaire can be seen in the Appendix.
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4 Results and Discussion

4.1 The English Language in the Lives of the Participants

The status of the English language in the lives of the students was inquired for background
information. Firstly, the students answered a question about how important they consider the English
language to be. All participants answered that English is important, with 62% choosing the “very
important” option and the rest 38% chose “fairly important.

Next, they were asked how often they use English outside of school. The answers were

somewhat spread, which can be seen from the following figure below.

Question 14. How often do you use
English in your everyday life outside
of school?

m Very often

m Often
Sometimes
Rarely

m Never

Figure 1

The figure illustrates that the students use English to varying degrees in their daily life, but most
(67%) use English either often or very often. A voluntary open-ended question that asked how and
where they use English followed this question. 102 students answered, with 93 students (91%)
specifically saying that they use English on the internet. Either by being on social media, watching
TV shows or movies, listening to English music or playing videogames. Some said they only use
English passively while some said they use it actively on the internet and outside of the internet as
well. To gain an even better understanding of how much the students use English, the terms could be
changed into more precise terms, for example, weekly or multiple times a day.

The students then asked which variety of English they are most familiar with from their daily
life outside of school and which variety they have been most exposed to at school. The options were

American English, British English and International English. The latter meaning the English as a
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lingua franca situation where both speakers communicate in English but the English language is not

their native tongue. The answers can be seen from the following figures:

Question 16. Which English variety is the
most familiar to you from your everyday
perspective?

m American English

m British English

International American English
English 44 %

International English
48 %

British English
8%

Figure 2

Question 17. Which varieties of English have
you been most exposed to at school?

m American English
m British English

u International English

Figure 3

Analyzed together, these results highlight a contrast between the everyday life of the students and
their school regarding the two native varieties, while the international English has a strong presence
in both. This contrast between BrE and AmE can, yet again, be explained by the influence of the

internet. However, these results somewhat correspond with the results of Lepistd’s (2004) study, as
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her student sample was most familiar with American English. International English was second most
familiar and British English third. The rise in the familiarity of international English illustrates the
multicultural and globalized nature of today’s society and its impact on English as a lingua franca.
Furthermore, question 17 (figure 3) indicates that students are exposed to all three varieties at school,
but BrE is more prevalent from the native varieties with 33% and AmE being less prevalent with
25%. The corresponding question in Lepistd’s study (2004, 54) found British English to be the most
prevalent at school (46.2%), followed by International English (15.1%) and American English was

the least common (4.3%).

4.2 Language Attitudes Towards Accents

One of the main findings regarding the attitudes of students towards accents is that most of them do
not strive to sound like a native speaker. In question 18, where students were asked to rank four claims
in the order of importance in language learning from 1 (most important) to 4 (least important), the
claim of sounding like a native speaker was ranked fourth, the least important. Whereas the claim of
being able to communicate with people was ranked at first place. This indicates that the students do
not idolize nor strive for native-speakerism. This is supported by the answers to question 19 as well,
where students were asked what they want to sound like in regard to an accent. 66% of the students

chose they want to sound like a fluent speaker of international English (see figure below).

Question 19. | want to sound like...

m A Speaker of American
English

m A Speaker of British English

A Finn who speaks English
as a Foreign language

A Fluent Speaker of
International English

m Other

Figure 4

The next most strived for accents were the native accents of English. 7% of the students wanted to

sound like a Finn. However, with further analysis, one could conclude that both wanting to sound like
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a fluent speaker of international English and wanting to sound like a Finn who speaks English as
foreign language share the same connotation. As they both prioritize effective communication over
sounding like a native speaker. Both also acknowledge the diversity of English. For more precise
results between the AmE variety and BrE variety, the international variety could have been omitted,
as it is evidently most appealing to the students.

The following question 20 asked if there is any variety that the students do not want to sound
like. Most answered “no”, but 23 students answered “yes”. Then an adjacent question asked those 23
students what variety they do not want to sound like. The answer distribution between the respondents

can be seen from figure 5:

Question 21. | do not want to sound
like...

m A Speaker of American English
m A Speaker of British English

A Finn who speaks English
as a Foreign language

A Fluent Speaker of

a International English

m Other

Figure 5

Before detailed analysis, note that the corresponding question in Lepistd’s study (2004, 47) was
mandatory for all of her 93 respondents, whereas in this study it was only for those who indicated a
preference in question 20. I will compare the results of the 23 respondents with all 106 respondents
to obtain similar percentages to compare with Lepistd’s results (2004, 47).

In both results the respondents were most reluctant to sound like a Finn who speaks English as
EFL, with 12.26% in the present study and 24.7% in Lepistd’s study (ibid.) Then in her results the
next variety was BrE with 14% and third was AmE with 7.5%. Whereas, in the present study the
results for BrE and AmE were evenly split, with both having the percentage of 3.77%. Interestingly,
as Lepistd’s (ibid.) corresponding question was open-ended, she had few individuals (0.2%) who
answered they do not want to sound like “a Finn who speaks bad English”. It is evident that in both

studies some students comprehend “a Finn who speaks English as a Foreign language™ to mean that
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they either speak fluent, understandable English with a Finnish accent, or that they speak influent and
bad English with a Finnish accent.

Question 25. How comfortable are you with
your English accent?

m Very comfortable
® Quite comfortable
w Neutral

A little comfortable

m Not comfortable at all

Figure 6

In the last section of the questionnaire the students had to evaluate how uncomfortable they are
with their own English accent. The results can be seen from figure 6 above. The findings indicate that
most of the students (38%) are neither comfortable nor uncomfortable with their own accent. 33%
are quite comfortable with their accent 19% are very comfortable. Only 2 % are not comfortable with
their accent. From the analysis afterwards, the option “a little comfortable” should have been “a little
uncomfortable” to obtain a broader range of both negative and positive results for this question.

However, in total 60% of the participants are at least somewhat comfortable with their accent
and 38% are neutral about their own accent. This is also represented in the answers for question 27,
where the students were asked if they try to actively change their accent. 66 participants (62%)
answered “no” and 40 (38%) answered “yes”. In the follow-up question the students could voluntarily
explain why they want to change their accent or why not. 40 out of 106 students answered. 19 answers
explained why not and 20 answered why they do try to change it. One answer was plank. The ones
who did not want to change their accent either appealed to the matter that their accent is already good
or that clear and effective communication matters, not the accent. One student answered that they do
not want to change their accent as then they would not sound like themselves. Another student stated
that they simply do not care. Those who wanted to change their accent included reasons such as,

future plans of wanting to go abroad, or that they just want to be more easily understood by others.
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Some said they stutter when speaking English, because they do not know how to pronounce some
words. Thus, they want to improve their accent to some extent.

These findings of the language attitudes of the students, from both sections 4.1 and 4.2, can
help teachers and creators of education materials. Teachers gain knowledge for curriculum planning
and creators of education materials gain knowledge of what varieties the students are already familiar
with and what varieties are less known. Figures 2 and 3 offer information that students are more
exposed to American English through the internet. Therefore, they should keep the representation of
British varieties in their textbooks, as most students are not exposed to British English otherwise.
Figure 6, on the other hand, shows that majority of the students are comfortable with their accents but
a small portion are not. Based the results of figure 6, the students already have sufficient speaking
practice in lessons at school, or they have other opportunities outside of school where they can

practice speaking and develop their accent.
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4.3 The Consistency Task

This section of the questionnaire contained 10 questions of which questions 1, 3, 5, 7 and 9 tested
spelling conventions. Questions 2, 4, 6, 8 and 10 tested if the students prefer to use a lexical item
from the British English variety or the American English variety. The full sentences of the questions
and results can be seen from figure 7 below. The most popular choice is bolded and under each word,

there is the percentage of how many students chose that specific option.

Consistency task
Question number Sentence BrE AmE
apologise apologize
1 ! for my actions. (41%) (59%)
Will you take the stairs lift elevator
2 or the ? (22%) (78%)
I'm going to the city centre center
3 today! (32%) (68%)
Ilove ____ and the autumn fall
4 changing leaves. (49%) (51%)
She loves to rewatch
her favourite favorite
5 TV show. (51%) (49%)
I need to buy new trousers pants
6 . (22%) (78%)
Inmy___, nobody
taught me how to use defence defense
7 the machine. (59%) (41%)
Would you like to have biscuit cookie
8 a ? (8%) (92%)
Just a minute, | will
check catalogue catalog
9 the . (54%) (46%)
All the ____ are full car parks parking lots
10 because of the event! (14%) (86%)
Table 1

As illustrated in table 1, the results indicate that American English is the more preferred variety
among the students, with seven questions with the AmE option being most popular. Whereas only in
three questions (questions 5, 7, 9) the BrE option is more popular. Interestingly, these said BrE
options concern spelling conventions. Still, there were some instances where both options were

almost equally popular among the student sample. Said instances were, for example,
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apologiselapologize (question 1), autumn/fall (question 4), favourite/favorite (question 5),
defenceldefense (question 7) and catalogue/catalog (question 10).

These results differ from Lepistd’s (2004) results from her translation test, where the most
preferred variety overall was BrE. Yet, in her results the British spelling conventions were by far
more popular among the students (64.7% versus 22.6%), while the distribution with the lexical items
of both BrE and AmE was more evenly spread, with 34.90% choose lexical items of AmE and 37%
chose the lexical items of BrE (Lepistd 2004, 49). Nevertheless, there was some inconsistency among
the results of Lepistd’s translation task. The results of the present study also differ from Sallinen’s
(2009, 37-80) study, as her participants also preferred the British English variety over the American
English variety or other English varieties, a preference that may be influenced by their academic
background as English majors in university.

These results illustrate some inconsistency, but overall, the students prefer to use American
English. An explanation for this difference between Lepistd’s study in 2004 and Sallinen’s study in
2009 may be due to the prevalence of American English in mass media, such as TV shoes and movies.
As noted in section 4.1, most students use English on social media as they watch TV shows and
movies or play video games. While these inconsistencies are insignificant in the real world, they can

affect educational outcomes, such as point reductions in essays of the matriculation exams.
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5 Conclusion

This study replicated Sari Lepistd’s (2004) research into the language attitudes of Finnish upper
secondary school students towards American English and British English varieties and their own
English accents. The present study found similar results to Lepistd’s study (2004, 58—59), as the
results from this paper indicate that students do not necessarily strive for native-speakerism, even
though the native varieties, AmE (13%) and BrE (10%), are prevalent in the answers of Figure 4.
Nevertheless, clear communication is valued most. This was also true 20 years ago, but now the
tendency is even more pronounced. This can be seen from Figure 4, where students want mostly to
sound like a speaker of international English with 66%. It is notable that in the figure, 7% of students
want to sound like “a Finn who speaks English as a foreign language”, although it is apparent that
some students share different connotations and some do not want to sound like “a Finn who speaks
bad English”.

The high appeal of international English among Finnish upper secondary school students is
most likely due to the globalized society of today, and how the English language is the medium of
globalization as it is evidently the lingua franca of the world. Another very likely reason is the
exposure to mass media and internet where the prevalence of English is evident. In addition, Figure
3 indicates that 42% of students were most exposed to international English at school. Nevertheless,
it is clear that the appreciation of clear and understandable communication over native-speakerism
corresponds with the rise of familiarity with international English among the students.

Inconsistencies were present in the Consistency task as well, as some words from AmE were
prevalent, such as cookie with 92% of students choosing it, while the results in other words were
more evenly distributed, like favourite (51%) and favorite (49%). This inconsistency or mixing could
be argued to be a characteristic of international English. Additionally, the prevalence of AmE in this
task differs from Lepistd’s (2004, 48-50) results of her translation test, where BrE was to most
prevalent. In Sallinen’s (2009, 37-80) study BrE was also more favored, although her study did not
have a translation test and the subjects were English majors.

The prevalent use of AmE could be explained with the simplicity of American spelling
conventions (D. Leotescu and G. Leotescu 2021, 133-34). However, it is not the case for the words
favourite as it includes the additional -u and cataloque includes the -ue ending, which is not present
in AmE. Other likely reason could be the exposure to AmE in the daily lives of students, especially
from the internet, as it was the most answered explanation to the open-ended question, which asked

when and where they use English outside of school.
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In regard to comfortability with their own accents, over half of the students (52%) were either
very comfortable or quite comfortable with their English accents. 38% were neutral and 8% were
only a little comfortable and 2% not comfortable at all. This indicates that the Finnish education
system has succeeded in teaching English and allowing students to be comfortable with their English
proficiency. It would have been interesting to ask if the students consider themselves to be bilingual,
as in the study by Leppénen et al. (2011, 49) 84% of Finns considered themselves to be monolingual,
although the respondent group was large and not respondents were just students. One could argue that
comfortability correlates with proficiency in some extent at least.

However, it can be concluded that the students are comfortable with their own English accents
and they appreciate clear and understandable communication over native-like speech, in other words
they prefer international English. Nevertheless, in 20 years the American English has become the
most preferred variety to use from the two native varieties, which can be seen from the results of the
consistency task. One explanation for this is the increased exposure to American English on the
internet. However, the answer to the research question “Does the accent they prefer to use differ from
the accent they find most appealing” changes depending on how interpretates the results. If the
mixing and inconsistencies in the Consistency task are interpretated to be international English, then
the answer to the research question is “no”, as the international English is most appealing to students
(see Figure 4). If the results from the Consistency task are not interpretated as international English,
the answer to research question would be “yes” and the preferred variety to use is American English,

while international English is the most appealing.

24



Works Cited

Baker, Colin. 1992. Attitudes and Language. Bridgend: WBC print.

Brown, H. Douglas. 2006. Principles of Language Learning and Teaching. 5™ ed. White Plains,
N.Y: Longman.

Cambridge Dictionary. 2024. “CAR English meaning” Accessed June 25, 2024.

https://dictionary.cambridge.org/dictionary/english/car

Crystal, David. 1988. The English Language. London: Penguin.

Crystal, David. 2019. The Cambridge Encyclopedia of the English Language. 3™ ed. Cambridge:
Cambridge University Press.

Dragojevic, Marko, Fabio Fasoll, Jennifer Cramer, Tamara Rakic. 2021. “Toward a Century of
Language Attitudes Research: Looking Back and Moving Forward” Journal of Language and
Social Psychology, vol. 40, no. 1, pp. 60-79 https://doi-
org.libproxy.tuni.fi/10.1177/0261927X20966714

Erwin, Phil, Marja Ahokas. 2005. Asenteet ja niihin vaikuttaminen. WSOY
Finnish National Agency for Education. 2019 Finnish National Core Curriculum for General Upper
Secondary School Education.

https://www.oph.fi/sites/default/files/documents/lukion_opetussuunnitelman_perusteet 2019.

pdf
Kachru, B. B. 1985. Standards, Codification and Sociolinguistic Realism: The English Language in
the Outer Circle. In: Quirk, R. and H. G. Widdowson. 1985. English in the World. Teaching
and Learning the Language and Literature. Cambridge: Cambridge University Press, 11-30
Laitinen, Mikko, Sirpa Leppanen, Paula Rautionaho, Sara Backman. 2023. ”Englanti Suomen
kansalliskielten rinnalla: Kohti joustavaa monikielisyyttd” Valtioneuvoston Julkaisuarkisto

Valto, http://urn.fi/URN:ISBN:978-952-383-055-4

Lepistd, Sari. 2004. Ambitious Americans and Educated Britons: A Study on Upper Secondary
School Students and their Preferences and Attitudes towards Different Varieties of the
English Language. Unpublished Master’s thesis: Tampere University

Leppénen, S. et al. 2011. National Survey on the English Language in Finland: uses, meanings and
attitudes. Studies in Variation, Contacts and Change in English, Vol. 5, Available at:

http://www.helsinki.fi/varieng/journal/volumes/05

25


https://dictionary.cambridge.org/dictionary/english/car
https://doi-org.libproxy.tuni.fi/10.1177/0261927X20966714
https://doi-org.libproxy.tuni.fi/10.1177/0261927X20966714
https://www.oph.fi/sites/default/files/documents/lukion_opetussuunnitelman_perusteet_2019.pdf
https://www.oph.fi/sites/default/files/documents/lukion_opetussuunnitelman_perusteet_2019.pdf
http://urn.fi/URN:ISBN:978-952-383-055-4
http://www.helsinki.fi/varieng/journal/volumes/05

Leotescu, Daniel and Georgiana Leotescu. 2021. “Driven by a Mutual Language? British versus
American English” Professional Communication and Translation Studies, vol. 14, no. 14,
13140, https://doi.org/10.59168/LIMP7741

Liikenneturva 2024. ”Nuoret alttiimpia kavereiden kommenteille — uskalla sanoa déneen, jos

kyydissd pelottaa” Accessed June 25, 2024. https://www.liikenneturva.fi/ajankohtaista/nuoret-

alttiitmpia-kavereiden-kommenteille-uskalla-sanoa-aaneen-jos-kyydissa-pelottaa/

Mauranen, Anna. 2018. Conceptualising ELF. In: Baker, Will. et al. editors. The Routledge
Handbook of English as a Lingua Franca. 1% ed. Routledge. 7-24

Mikinen, Susanna. 2020. Students’ Attitudes towards English in Finnish Upper Secondary Level
Education: A Comparative Case Study of Attitudes towards English in Finnish Upper
Secondary and Vocational School. Unpublished Master’s Thesis: Tampere University

Quirk, Randolph. 1985. The English Language in a Global Context. In: Quirk, R. and H. G.
Widdowson. 1985. English in the World. Teaching and Learning the Language and
Literature. Cambridge: Cambridge University Press, 1-6

Sallinen, Noora. 2009. Poison or Spice in the Langauge: A Study of the Attitudes of Finnish
University Students of English Philology towards Different Accents of English. Unpublished
Master’s thesis: Tampere University

Taavitsainen, Irma and Piivi Pahta. 2003. ”English in Finland: globalisation, language awareness
and questions of identity” English Today, vol. 19, no. 4, 3—15
https://doi.org/10.1017/S0266078403004024

Takala, S. 1998. “Language Teaching Policy Effects: A Case Study of Finland” Studia Anglica
Posnaniensia, vol. 33, 421-30

Vipunen by Opetushallitus, 2024.Accessed June 26, 2024. https://vipunen.fi/fi-fi

26


https://www.liikenneturva.fi/ajankohtaista/nuoret-alttiimpia-kavereiden-kommenteille-uskalla-sanoa-aaneen-jos-kyydissa-pelottaa/
https://www.liikenneturva.fi/ajankohtaista/nuoret-alttiimpia-kavereiden-kommenteille-uskalla-sanoa-aaneen-jos-kyydissa-pelottaa/
https://doi.org/10.1017/S0266078403004024
https://vipunen.fi/fi-fi

The Appendix

Kysely lukiolaisten englanninkielen kaytosta .

Hei!
Olen kolmannen vuoden kieltenopiskelija Tampereen yliopistosta. Talla kyselylomakkeella keraan dataa
kandidaatintutkielmaani, jossa tutkin lukiolaisten englannin kielen kéytt6a. Vastaaminen on tdysin vapaaehtoista eika

vastaajaa pysty tunnistamaan vastausten perusteella. Arvostan osallistumistasi!

Vastaamiseen kuluu noin 10 minuuttia.

* Pakollinen

Tietosuojaselostus

Kyselyyn vastaaminen on vapaaehtoista ja vastaaja ei voi tunnistaa annettujen vastausten perusteella. HenkilGtietoja séilytetaan
Tampereen yliopiston tietosuojaohjeistusten mukaisesti ja vain tutkijan omalla tietokoneella salasanan takana. Henkilotietore-
kisteri tuhotaan tutkimuksen valmistuttua. Kyselylomakkeen dataa kéytetaan ylld mainitussa kandidaatintutkielmassa seka val-
miit tutkimustulokset lahetetaan Lohjan kaupungille.

Henkilotietojen rekisterinpitaja on tutkimuksen tekija eikd kukaan muu voi kasitella kyselylomakkeen dataan. Osallistujalla on
oikeus pyytaa tietojen oikaisua tai poistoa rekisterinpitéjalta, mutta kyselylomakkeen anonyymisyyden vuoksi tima on mahdo-
tonta vastaamisen jalkeen. Huomioithan, ettd vastaaja ei voi tunnistaa vastausten perusteella. HenkilStietojen kasittelyn perus-

teena on suostumus.

Jos sinulla heraa kysyttava, kysy rohkeasti paikan paalla tai jalkikateen sahkopostitse saara.rantanen@tuni.fi.

Suostutko osallistumaan tieteelliseen tutkimukseen ja omien henkiltietojesi késittelyyn? *
O Kyla.
O En.
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Valitse vaihtoehto, jota itse kayttaisit.

| for my actions. *
O apologise

O apologize

Will you take the stairs orthe __? *
) e

O elevator

I'm going to the city ___ today! *
O Center
)
o

Centre

I love ___ and the changing leaves. *

() fan

U
O autumn

*

She loves to rewatch her TV show.
O favourite

O favorite

*

| need to buy new ___.
() trousers

O pants

In my nobody taught me how to use the machine. *
() defense

U/
O defence
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Would you like tohavea __ 7*

O cookie

O biscuit

Just a minute, | will check the U
O catalogue

O catalog

All the ___ are full because of the event! *
O car parks
"

) parking lots
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Taustoitus

Miké on sukupuoli-identiteettisi? *

MNainen

O

Mies

Muunsukupuolinen

En halua kertoa

o O O

Kuinka tarkedna pidat englannin kielta? *

Todella tarkedna.

O O

)} Kohtuullisen tarkeana.

s

Ei kovinkaan tarkeana.

o O

Ei lainkaan térkeana.

Kuinka paljon kaytat englantia arjessasi koulun ulkopuolella? *

Todella usein.
Usein.
Joskus.
Harvoin.

En koskaan.

o O O O O

Missd ja milla tavoin kaytat englantia arjessasi?

Esimerkiksi, kaytatko englantia passiivisesti sosiaalisessa mediassa eli vain luet tai katsot
mediaa, muttet kommentoi englanniksi. Vai kaytatké englantia aktiivisesti, eli kommentoisit
sosiaalisessa mediassa tai puhut englanniksi.
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Mika naistd on tutuin englanninkielen varieteetti arkesi nakokulmasta? (Kansainvalinen
englanti viittaa kommunikaatiotilanteisiin, joissa molemmat puhujat eivat puhu englantia
aidinkielenaan) *

O Amerikanenglanti

O Brittienglanti

O Kansainvilinen englanti

Mille englanninkielen varieteetille olet altistunut eniten koulussa? *
O Amerikanenglanti
O Brittienglanti

O Kansainvilinen englanti

Arvioi mika on tarkeinta englannin kielen oppimisessa jarjestamalla seuraavat vaitteet. Ylin =
tarkein ja alin = vahiten tarked. *

Se, ettd osaan kayttaa kieliopillisesti oikeaa kielta.
Se, ettd pystyn kommunikoimaan ihmisten kanssa.
Se, ettd kuulostan syntyperaiseltd kielen puhujalta.

Se, ettad teen mahdollisimman vahan virheita.

Itse haluan mieluiten kuulostaa *
O amerikanenglannin puhujalta.
brittienglannin puhujalta.

Yy
K_/'
')
Ny

suomalaiselta, joka puhuu englantia vieraana kielena.

O

sujuvalta kansainvaliseltd englannin puhujalta.

O
g

Onko jotain englannin varieteettia, milta et missaan tapauksessa halua kuulostaa? *

(O kylia

O
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Jos rastitit kylla askeiseen kysymykseen, valitse seuraavista yksi vaihtoehto.

O Amerikanenglannin puhujalta.
O Brittienglannin puhujalta.
Suomalaiselta, joka puhuu englantia vieraana kielena.

O Sujuvalta kansainvilisen englannin puhujalta.

Muu

Asteikko

Valitse asteikolta sopivin numero adjektiiveille ohjeistuksen mukaan.

Arvioi asteikolla 1-5 kuinka hyvin tai huonosti seuraavat adjektiivit
kuvailevat amerikanenglannin puhujaa. *

1 Ei juuri lainkaan 2 Melko huonosti 3 Jonkin verran 4 Melko hyvin

Miellyttava O O O

Alykis

O

Sivistynyt

Antelias

Menestyksekas

Huumorintajuin
en

Ystavillinen

Jarjestelmalline
n

Kohtelias

Paattavdinen

Rehellinen

Kunnianhimoin
en

O O O o O O O OO0 OO0 O
O O O O O O O OO0 O O
o O O o O O O O O O O
O O O o O O O OO0 00 O
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5 Erittdin hyvin

O

o O O O O O O O O O O



Arvioi asteikolla 1-5 kuinka hyvin tai huonosti seuraavat adjektiivit
kuvailevat brittienglannin puhujaa. *

Miellyttava

Alykas

Sivistynyt

Antelias

Menestyksekds

Huumorintajuin
en

Ystavéllinen

Jarjestelmalline
n

Kohtelias

Paattavainen

Rehellinen

Kunnianhimoin
en

1 Ei juuri lainkaan 2 Melko huonosti

O

o O O o O O O O O OO0 0

O

o O O o O O O O O O O

3 Jonkin verran

O

o O O O O O O OO0 OO0
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4 Melko hyvin

O

o O O o O 0o O O O OO0 0

5 Erittdin hyvin

O

o O O o O O O O O O O



Arvioi seuraavat vaittamat asteikolla 1-5. 1=Taysin eri mielta ja 4=Taysin samaa mielta. 5=En_
osaa sanoa. *

2 Osittain eri 3 Osittain samaa 4 Taysin samaa

1 Taysin eri mielta mielta mielts mielta 5 En osaa sanoa

Koska englanti
on
kansainvalinen
Kieli, ovat kaikki O O @) O O
sen eri
varieteetit
hyvaksyttavia.

Minusta on
noloa, jos
suomalaisten
kayttamasta
englannista O O O O O
erottuu
suormalainen
adntamys.

Kun puhun
englantia, pyrin
kuulostamaan
syntyperiseltd O O O O O
englannin
kielen
puhujalta.

Minua hairitsee,
jos
ulkomaalaisten
kayttama
englanti ei O O O O O
kuulosta
syntyperdiselta
englannilta.

Mielestani on
hyva asia, ettd

mydos ei-
syntyperéiset

cayttavat O O ® O O

englantia

monilla eri
aksenteilla ja
aantamyksilla.

Minua hairitsee
se, ettad
kayttamastani
englannista
saattaa @) O @) O O
huomata

suomalaisuuten
i.

Mielestani
koulussa pitaisi
opettaa vain
yhts tiettys O O O O O
englannin
kielen
varieteettia.

Mielestani
koulussa pitaisi
opettaa
brittienglantia, O O O O O
koska se on
oikea englannin
kielen muoto.

Mielestéani ei
ole tarkeaa,
mita englannin
kielen O O O O O
varieteettia
koulussa
opetetaan.

Mielestani
amerikanenglan
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uja
brittienglanti
ovat
samanarvoisia.

Suosin
amerikanenglan
tia, koska se on
kansainvalisem

pi varieteettia.

Virallisissa
yhteyksissa,
kuten koulussa,
suosin
brittienglantia,
mutta vapaa-
aikana suosin
amerikanenglan
tia.

Amerikanengla
nti on
mielestani
slangia, joka
kuuluu vain
vapaa-aikaan.

Koulussa
opetetaan
englantia
tarpeeksi
kansainvalisesta
nakokulmasta.

Koulussa
opetetun
englannin
avulla tulen
parjadmadn
hyvin erilaisissa
kansainvalisissa
tilanteissa,
erilaisten
ihmisten
kanssa.

Se, ettd osaa
kayttas
kansainvalista
englantia
sujuvasti, on
mielestani yhta
arvokasta kuin
se, ettd osaa
kayttas
englantia
syntyperaisen
puhujan tavoin.
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Oma aksentti

Kuinka sujut olet oman englannin aksenttisi kanssa? *
O Erittain sujut.

O Melko sujut.

O Neutraali.

(_J) Hieman sujut.

\) En yhtéan sujut.

Tunnetko itsesi itsevarmaksi, kun puhut englantia nykyisella aksentillasi? *

O Erittain itsevarmaksi.

Melko itsevarmaksi.

o O

Hieman itsevarmaksi.

En yhtaan.

O O

En osaa.

Yritatko aktiivisesti muuttaa englannin aksenttiasi? *

() kylla,

iy
O En.

Téhan voit vapaasti kertoa lisaa dskeiseen kysymykseen liittyen. Esimerkiksi, miksi haluat tai et
halua muuttaa aksenttiasi.

Tamaé ei ole Microsoftin luomaa tai suosittelemaa sisélttd. Lahettdmaisi tiedot lhetetdan lomakkeen omistajalle.

8 Microsoft Forms
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