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ABSTRACT 

Fatema Irfan: Student Experience and Career Expectations: Pakistani Students in Hungary 
during COVID-19 
Master’s thesis 
Tampere University 
MARIHE 
May, 2021 
 

Internationalization is the phenomenon that is rampant around the world wherein a nation retains 
their own culture while exchanging best practices across the world, during which student mobility 
is encouraged and promoted by the local ministry of educations in addition to private endeavors. 
However, this massive movement of students around the world is not free from challenges, 
students that relocate experience culture shock while several factors influence their choice to 
study abroad. COVID-19 has been declared a pandemic in March, 2020, this has had extreme 
effects on the student mobility, student experience and future plans. This thesis is a descriptive, 
exploratory, sequential, mixed method research; 19 quantitative responses and five qualitative 
interviews, that focuses on the student experience of Pakistani students in Hungary during the 
pandemic. Further social, and human capital theorists claim that higher the investment in 
education higher the economic returns. Following this, career expectations of the Pakistani 
students is explored. It has been found that because of the lack of funds and poor policy 
implementation within the educational sector of Pakistan, the elite students aim to study abroad 
after having received private school educations, in English programs as it is considered the 
language of the literate. Within Hungary, universities have supported the international population 
tremendously, however, alienation from the local culture is a common feeling among the students. 
The pandemic has severely impacted student experience of the students as they have been 
taking lectures from behind a screen by professors who do not have digital pedagogical skills. 
Moreover, the pandemic and student experience has impacted future career trajectories; an 
uncertainty and new avenues have been exposed. This thesis recommends for the future to 
conduct a similar research with a bigger sample size to be able to further analyze the role of 
student mobility in enhancing student experience of international students and better influencing 
career paths. Further, it can be used to understand the experience of Pakistani nationals in 
international settings while better equipping domestic students who wish to study abroad. 
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Chapter 1: Introduction 

1.1. Background 

Internationalisation is described as the movement of human capital for knowledge 

exchange, which has been prevalent since the middle ages, when the student pilgrims 

went in search of knowledge to renowned cities and universities (Adriansen, 2016). 

Further, in modern day because of the advent of technology and faster means of travel 

internationalisation has spread rapidly and across the globe (Chinnammai, 2006). 

Wherein, approximately 5.5 million students per year travel for studying in countries 

other than their own home countries, the United States of America is often a top 

destination for majority of the nationalities followed by United Kingdom and Australia. 

China, with its largest population in the world, sends the maximum number of students 

abroad, approximately one million (UNESCO, 2021). Student experience is 

comparatively a new concept which has gained popularity because of the massification 

of higher education wherein students are now treated as consumers and customer 

satisfaction matters (Brown et al, 2008). Some of the popular student surveys include the 

National Student Survey (NSS) from UK, however, it is often criticised that it might not 

produce an accurate picture of the experiences and might be influenced by external 

aspects (Sabri, 2011; Langan & Harris, 2019).  

Furthermore, human capital and social capital theorists claim that the richer the 

invested capital, the more economic gains an individual will have (Gillies, 2017). 

Therefore, in light of the increased mobility, it has been observed that career aspects have 

been influenced as well (Waibel et al., 2017). Multinational companies now prefer 

graduates who have an international experience as this allows them to have multiple soft 

skills, relevant for today’s highly dynamic corporate world (Schugurensky & Silver, 

2013). 

Pakistan is a developing country in the Indian subcontinent that shares borders with 

India, Iran, Afghanistan and China. The nation contributes to the student mobility by 

sending students abroad and often students choose to go abroad to study to more 

developed countries which are free form the educational problems that Pakistan is 

plagued with. For instance, lack of funds is often cited as the primary drawback however, 

critical analysis shows that it is also a matter of policy implementation, political instability 

and poverty (Hunter, 2020; Hoodbhoy, 2009; Majoka & Khan, 2017). 

On the other hand, Hungary is a nation within the European Union which is a 

landlocked country between Austria, Romania, Slovakia, Ukraine, Croatia, Serbia and 

Slovenia. Similar to how education has been stressed throughout the historical events of 

Pakistan Hungary too, stresses the importance of education and thus has seen many Noble 

prize winners especially in the fields of natural science (Berend, 2020). The nation has 

begun a scholarship programme in 2013 named the Stipendium Hungaricum which 

allows students to study within any the participating Hungarian Universities providing a 

fixed stipend and accommodation allowance. Since 2015 Pakistan's, HEC Ministry of 

Education has been short listing applications and works in coordination with the Tempus 

Foundation in Hungary to send bright applicants (Hangyál & Kasza, 2018; Stipendium 

Hungaricum, 2020).  

As of 11th March 2020, Coronavirus has been declared a pandemic, because of the 

massive spread of the disease, countries have had to close borders completely to safeguard 
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their people. This has directly influenced the HE arena, wherein, students have to have 

shifted to digital classes overnight (CDC, 2021; Smalley, 2021). 

1.2. Research Gap 

As highlighted in the background, various topics have been discussed; 

internationalisation, mobility of students, social and human capital theories, student 

experience, career expectations, Pakistani and Hungarian education system and a 

pandemic. All of these have several existing literature on them, as can be seen in the 

literature review from chapter two to chapter six, however, no research exists which 

discusses the student experience and career expectations of Pakistani students in Hungary. 

Therefore, to fill this gap, or at least begin the filling process, this research has been 

undertaken. 

1.3. Significance of the study 

This research is unique, because there have been studies that measures the student 

experience or other such mixed-method data of Pakistani students going to more popular 

destinations such as United States of America (Hamrick, 2007), however, such research 

is limited, and especially is unavailable in the European context. While, it is 

acknowledged that Pakistani international students are few, this research can aid the 

Ministry of Education of Pakistan to develop their policies and improve the student 

experiences back home while learning from international experiences of students. 

Further, this research can aid in guiding prospective students, specifically Pakistani, who 

wish to abroad for an education and thus enjoy the career mobility benefits. 

1.4. Organisation of the study 

The purpose of this study is to investigate student experience and career 

expectations of Pakistani students in Hungary, to do so, a mixed-methods study is 

employed.  

Chapter one, discusses the background in 1.1, the research gap which this thesis is 

aiming to fill in 1.2, the significance of this study in relation to the existing literature in 

1.3. A literature review is conducted for the themes considered relevant to the thesis in 

chapters two to six. Moreover, these chapters are laced with the relevant theories for the 

themes. Chapter 2.1 discusses internationalisation, as that is the underlying phenomena, 

it is discussed in a chronological order, giving way to the statistics of the mobility of 

students in chapter 2.2. The college-going model that is used to analyse the results is then 

elaborated upon followed by discussing the value of the human capital theory in chapter 

2.2.1 and 2.2.2. After which, diversity, inclusion and equality for the international 

students is then deliberated upon in chapter 2.3, followed by the challenges that 

international students face within chapter 2.4. Finally, within the student experience 

chapter, the technical component of how to measure student experience is considered 

taking in to consideration internationally known measures in chapter 2.5. 

The next theme of career expectations in chapter three is discussed through the 

relationship between employability and mobility in chapter 3.1, after that social capital 

theory and its effects on employability is discussed in section 3.2. within that, social 

capital theory is discussed in section 3.2.1 and the gendered discrimination within the 

constructs of social capital theory are elaborated in chapter 3.2.2. Chapter four then 

discusses Pakistan’s country context, which is further divided into two sub-sections; 4.1 
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elaborates the educational context within the Indian subcontinent before the formal 

establishment of Pakistan as a nation. Chapter 4.2 provides a brief description of the 

current educational system of Pakistan, the challenges, policies and practices within the 

nation.  

To ensure that the thesis is relevant to current times, chapter six is added on the 

Covid-19 pandemic and how it is influencing education is added. Chapter 6.1 discusses 

some of the major pandemics in history and how society coped every single time, 

followed by 6.2 which discusses the effects of the modern pandemic on the higher 

education sector.  

After the literature review from chapter two till chapter six, chapter seven elaborates 

the research methodology. Chapter 7.1 lists the research problems and questions that have 

shaped this study which include the background of the Pakistani students before they 

embark on an international mobility program, their experience during the program and 

their future aspiration and career expectations all within the COVID-19 pandemic. 

Chapter 7.2 expands on the descriptive, exploratory, mixed-methods research design. 

Following that, chapter 7.3, the tools and the methodology used to collect data is 

explained, after which participant characteristics demonstrated in chapter 7.4. Chapter 7.5 

details the data analysis methods followed by 7.6 which discusses the ethical concerns 

and limitations. 

Chapter 8 elaborates on the findings from both the quantitative surveys and 

qualitative interviews. Chapter 9 is the discussion, which is divided in two parts, the first 

discusses student experience while the second part discusses career expectations, both 

elaborated with the undercurrent of current world situations, the pandemic of 

Coronavirus.  

Chapter 10, is the concluding chapter that also discusses the limitations and 

potential future recommendations for this study. 
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Chapter 2: Student Experience 

2.1. Internationalisation 

 

Internationalisation and globalisation are often used interchangeably, however, 

definitively they are different. Globalisation refers to the western thinking taking over the 

world in economic terms, whereas internationalisation refers to the exchange of goods, 

knowledge and services while retaining one’s own culture (Knight & de Wit, 2018). 

Comparatively, globalisation is a recent phenomenon, as per the definition starting in the 

early 19th century (O'Rourke, & Williamson, 2002). For this research we shall focus on 

internationalisation of higher education.  

Although internationalisation is considered to be a relatively recent phenomenon, 

it dates back to the middle ages. In Europe, the academic pilgrim was a familiar sight, 

professors and students, in the pursuit of knowledge towards popular knowledge cities. 

However, globalisation is dominant even in the history of internationalisation, often 

resources cite ten of the oldest universities of the world, European. However, there have 

been significant higher education institutions in the eastern side of the world as well such 

as the Taxila University in modern day Pakistan, Al Azhar University in modern day 

Cairo, and The University of Al Qarawiynn in modern day Morocco (Ead, 2019). 

Internationalisation then moved to the colonialism era wherein, countries which were 

colonised were magnanimously being educated by those that had ruled over them, for 

example, students from the poor Commonwealth countries were called to England for 

higher education via scholarships. This ensured that the countries could still monitor and 

regulate the knowledge capital that the comparatively poorer countries had access to 

(Adriansen, 2016).  

After the era of colonialism, the developed countries began to attract skilled 

researchers and scholars to further their research or academic progress, these students 

then had to return to their country of origin in certain scenarios. For instance, the 

American Fulbright scholarship program has a condition for its Pakistani participants that 

they are to return to Pakistan after the completion of their studies (HEC, 2021), this is 

proof of the era when developed countries were almost contrite for attracting talent from 

developing countries. Further, in the United States of America, the two World Wars 

played a defining role in evolving internationalisation, as many of the army personal who 

had served in countries abroad brought with them various cultures and knowledge while 

taking with them American values to the countries they served in (De Wit, & Merkx, 

2012). 

Internationalisation although prevalent throughout history has had its most 

significant development in the technological era, the late 1990s. Technological 

advancements have greatly aided the process, whereby, knowledge has become more 

accessible through the flexibility that e-learning provides, hence expediating the process 

(Chinnammai, 2006). There are several debates regarding technology, whether it is a boon 

or a bane; an enabler or a driver of innovation and collaboration, nonetheless, it is being 

actively used by all to facilitate internationalisation in the higher education arena (Berry, 

2013). For instance, prestigious Ivy League Colleges, like Harvard offer online courses 

sometimes for free on various topics, this aids internationalisation using technology. 

Industry revolution 4.0 has increased the dependence on systems, Artificial Intelligence 

and the availability of huge amounts of data, this has benefited the higher education 



Student Experience and Career Expectations 11 

industry; students are now more easily accessible from around the world, student 

experiences can be modified in real-time use AI technology, and students can create their 

own learning plans based on their learning styles and paces (Grauer, 2019). 

Modern day internationalisation takes various forms with an active role from the 

government; regulations and policies can either perpetuate internationalisation or can 

hinder and in some cases prevent the nation enjoying the benefits all together. While some 

strategies can directly impact the process, for instance policies on joint degrees, implicit 

policies can also affect the process, such as visa policies (Hénard et al., 2012). Dual or 

joint degrees are a common strategy to encourage internationalisation most popularly in 

America and Europe but is gaining popularity in China too. Often the local Chinese 

government does not recognise International Branch Campuses (IBC) but rather joint 

degree programs for their internationalisation efforts as per The Observatory on 

Borderless Higher Education (OBHE) report (Zhou & Merola, 2019).  

International Branch Campuses (IBCs) are a product of internationalisation, 

wherein, a home country university establishes a ‘campus’ in a host country. Currently, 

UAE boasts of being the second largest host country to IBCs, after China, at 31 campuses 

from across a variety of countries which include but is not limited to, United States of 

America, United Kingdom, France, Australia, Iran, India and Pakistan (Mackie, 2019; 

Findlow, 2005). In most cases, the motivation to establish a branch campus in the 

Emirates is because of financial support from the government in forms of an infrastructure 

provided. Promoting internationalisation can be observed in the education dedicated free 

zones provided to educational establishments in Dubai and Ras Al Khaimah which house 

majority of the IBCs of the country (Godwin, 2006). Furthermore, internationalisation is 

promoted via international networks such as the World University Network which is 

formed by over 23 universities from 15 countries across six continents. It allows for 

increased research collaboration while monitoring and evaluating global issues such as 

climate change and global higher education. Various such international networks exist 

which provide faculty opportunities to share knowledge however, the networks need to 

be monitored to ensure they do not become commercialised, or profit based (Hénard et 

al., 2012).  

On the other hand, tertiary education has been an attractor of talented minds from 

the developing countries to the developed countries, this has often been criticized as brain 

drain for the developing countries (Iravani, 2011). Language, particularly English 

language, has played a major role in furthering internationalisation as majority of the 

universities in the world offer at least some program in English so as to attract foreign 

minds (Singh & Papa, 2010). Brain drain and brain gain are two juxtaposing concepts 

that are rampant in the global world of knowledge and research, according to a review by 

Mahroum (2005), different OECD countries have differing profiles which either facilitate 

brain drain or brain gain. For example, the stricter immigration laws in United States and 

the high taxes in Switzerland encourage researchers to leave. However, these scholars 

and researchers often contribute back to their countries in various ways (Stiglitz, 1999). 

They collaborate with local researchers and are visiting scholars for universities, this is 

referred to as brain circulation, further they give back to their economies in terms of 

remittance. While some countries aim to attract foreign researchers there are other 

countries which aim to try and gain their own citizens, on the other hand, there are other 

countries, like Lebanon where the governments are no longer trying to recall the 

international talent because of the large diaspora around the world. Often brain drain is 

considered as a loss of resources for the sending country as the education received is 
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within the home country but the benefits are reaped by another country (Robertson, 2006). 

This happens because of the less favourable working conditions in the home countries, 

for example, Pakistani researchers and other professionals often migrate to western 

countries for a better lifestyle. To negate the effects of brain-drain the Pakistani 

government encourages legal foreign remittance from the non-residing Pakistanis 

(NRPs), while discouraging methods which could be detrimental to the economy (Rizvi, 

2006).  

However, with the advent of marketisation, the developed countries now compete 

over who can attract the maximum number of international students and then retain the 

talent. This is proof of massification of the university degrees and the advent of 

internationalisation, for this has globally increased the number of international students. 

The Marxist ownership of capital is no longer defined via the buildings or land that a firm 

owns but rather the human capital that it employs, this has further led to massification of 

higher education as the demand for skilled workers has increased in the global arena 

(Brown et al, 2008). Massification is often criticised for producing too many paper 

degrees but not having enough market ready graduates. This has increased the problem 

of unemployed graduates. This phenomenon is because of the intense market competition 

amongst higher education institutions (Noui, 2020). In the era of elitism, more students 

fought for a place in a few universities, but now more universities fight for students so 

that the enrolment rates can be increased at their universities. Furthermore, massification 

in higher education is often referred to as McDonaldization of the education sector. The 

five dimensions; efficiency, calculability, predictability, control through substitution of 

technology and the irrationality of rationality have all encroached the foundations of 

higher education (Ritzer, 1992). Wherein, it is now a race to produce the maximum 

number of graduates with the least number of resources used, irrespective of the 

employability skills or the social values that they demonstrate (Thambusamy et al., 2019).  

Moreover, internationalisation of knowledge has been inspired and influenced by 

the shift from an industry-based economy to a knowledge-based economy. To aid this 

phenomenon, efforts are made to unify the various education systems and make them 

easily transferable for instance, the Bologna Process has aided in ensuring that education 

degrees be mutually recognised on the same scale in all the 48 participating countries 

through the ECTS system (European Commission, 2020; Marginson & Van Der Wende, 

2006). When an economy increases dependency upon knowledge creation, dissemination 

and assimilation, the reliance on technology for an amplified presence in the global 

market is augmented. However, due to increased internationalisation, traditional forms of 

taxes and governmental revenues has decreased. On the other hand, cost of knowledge 

products and research is context dependent since geographical scenarios vary. Higher 

education institutions utilise human resource capital and is part of the free market which 

competes for its customers, students, thus harming the end results of non-profit 

organisations and public universities (Santiago et al., 2008, p. 91). 

In conclusion, Internationalisation and globalisation are processes that have 

significantly influenced the higher education sector, it has ensured the free flowing of 

knowledge and research and is not limited to any certain groups of countries, while 

spreading western influences across the world (Knight & De Wit, 2018). According to 

Kelsey (1998), internationalisation of tertiary education has aided in breaking down the 

economic and social barriers between the developed and developing countries, wherein, 

often developed countries have aided the developing countries. Internationalisation has 

drastically reduced government spending in the higher education sector, increasing 



Student Experience and Career Expectations 13 

privatisation and the race for profits, moreover, the priority given to students who have 

international education experience by the large multi-national companies have resulted in 

massification of education (Schugurensky & Silver, 2013). 

2.2. Mobility of International Students 

Statistically UNESCO (2021) collects and provides data to ascertain the number of 

students from a country and calculates the percentage of mobile students. As of the 2018 

data available, the latest statistics are, 5,571,402 students travelled to another country for 

the purpose of higher education or were considered to be mobile. From this number, the 

top sending country was China with almost one million students, followed by 

approximately 400,000 students from India and 120,000 students from Germany. Current 

trends showcase Chinese interest in obtaining foreign education, this is encouraged by 

the government through scholarships and the new education reforms (Zhang, 2011). 

Logically, China being the largest exporter of students makes sense, the country has the 

largest population and thus a lot of people need to be educated (The World Bank, 2019).  

On the other hand, the major importers of foreign students have been the United 

States of America with an inbound mobility of approximately a million students, followed 

by United Kingdom with around half of that number at 452 thousand students and 

Australia was the third destination choice for international students. These country 

choices are reflected in the choices made by Pakistani students too, however, Australia 

ranked first instead of the United States (UNESCO, 2021). A potential reason could be 

the strict visa policies of The States, especially that have followed the unfortunate event 

of 9/11 in 2001 (Witt, 2008). Germany is the fourth country choice and the first within 

the European Union, a reason for this could be the quality education and the German 

policy to provide comprehensive scholarships (Study.eu Team, 2020). However, the 

students then have to be exceptional and therefore, this is not available to the masses, 

unlike the fee-paying countries where financial privilege can work if intellect is not a 

strong point (Kayani et al., 2015). 

In the same analysis by UNESCO, only 1.1% of the total Pakistani higher education 

student population went abroad to pursue education. As mentioned earlied, for the 58,821 

students, the top three choices were Australia, United States and United Kingdom in the 

same order. Hungary was a study choice for only 469 students and ranked lower on the 

choice list at number 18. However, Malaysia and United Arab Emirates made it in the top 

5, and while they are not the most obvious study destinations, they have large number of 

International Branch Campuses (IBCs) (Findlow, 2005). Furthermore, in the case of 

UAE, the expatriate population outnumbers the local at a ratio of 10:1, therefore, the need 

for the various international education systems is apparent and encouraged by the local 

governments. Pakistani nationals make a large sector of the expat population, the children 

of whom continue their education in UAE, thus increasing internationalisation numbers 

of the nation (Kamal & Trines, 2018). 

2.2.1 College going model 

The first college choice model was conceptualised in 1981 by Chapman, this was 

in an era when college students were traditional students; entry was immediately after 

graduating from high school, they fell within the young age bracket of 18-25 and did not 

have any responsibilities per se that would or could affect their college experience. Thus, 

their choice of going to college was free from majority constraints. When Chapman, 
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designed the model he laid great emphasis on student characteristics and external 

influences as can be seen in Figure 1.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Following this initial choice model, Hossler and Gallagher (1987), created a 

model that has been extensively used in the College Choice model research. The model 

discusses that in addition to the student characteristics, a choice is made in three different 

phases; predisposition, search and choice. The factors for each of the choice are listed in 

Table 1, synthesised from the research, the model is comprehensive in regard to listing 

the various factors involved in a student’s choice to attend a college or a higher education 

institution. However, the practice of using a college choice model to explain for the 

choices a student makes is more popular in the United States of America, this could be 

because students are considered to be customers and consumer psyche/ choice dimension 

needs to be understood for better targeting of the potential audience, in this case students 

(Chesterman, 2018).  

Figure 1 College Choice Model  

(Chapman, 1981, p.492) 
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Table 1  

College Choice Factors 

Note. Self-edited from Hossler & Gallagher, 1987 

Iloh Model of College-Going Decisions and Trajectories is the modern-day 

solution for an apt college choice model. It accommodates for the non-traditional student 

body and highlights how the concept of choice is a privileged concept and has a 

significant opportunity cost. There are three main contexts; opportunity, time and 

information; while these contexts are not mutually exclusive, they are not collectively 

exhaustive either. This model is explained through figure 2. It portrays flexibility and 

comprehensiveness by establishing that although the model has three different contexts, 

they do not follow any sequential order and is realistic in that sense that it could happen 

continuously in one’s life (Iloh, 2018). 

The first dimension of information focuses on the source and the style of delivery. 

For instance, an individual is likelier to consider the information, if it is coming from 

someone who is considered to be a well-wisher. Furthermore, information can be 

portrayed in various manners and means; a college advertising through social media, an 

alumni speaking fondly of memories and giving information to a potential college-goer 

or an international ranking list highlighting the strengths and weaknesses of potential 

higher education institutions. Within this context, often it is found that some HEIs or 

potential students have no information, this is referred to as ‘information desert’, where 

the context is barren. This highlights the inequality present in today’s societal atmosphere, 

for the unavailability or slow connection speeds results in future students being unable to 

access information via the HEIs website or social media pages. This results in a lack of 

information and therefore, does not allow for informed choice. Furthermore, the skill of 

how to look for information on the internet or the digital age is often not taught in public 

  
Predisposition

• Parental encouragement and support

• Parental saving for college

• Socioeconomic status

• Parental collegiate experience

• High School academic resources

• Student ability

• Information about college

Search

• Parental encouragement and support

• Educational aspirations

• Occupational aspirations

• Socioeconomic status

• Saliency of potential institutions

Choice

• Educational aspirations

• Occupational aspirations

• Socioeconomic status

• Student ability

• Parental encouragement

• Perceived institutional attributes

• Perceived ability to pay
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school systems especially of developing countries. Subsequently this makes the access to 

information unequal and perpetuates the divide between the rich and poor (Iloh, 2018).  

The second dimension in Iloh’s model is that of time; micro-time, meso-time and 

macro-time. This context depends on the trajectory of an individual’s life, what events 

have transpired and what events can be predicted. Furthermore, it also refers to the 

quantifiable concept of time; number of times an individual has attended a HEI and the 

amount of time that has gone by since the last time information was received for a HEI. 

Micro-time, refers to the concept of events pertaining to the current situation of a student, 

meso-time refers to the events that have transpired throughout an individual’s life which 

allow for the choice being made today for the HEI, while macro-time refers to the 

involvement of society and government over the period of a long time. Although, the 

dimension appears to be standing alone, Iloh stresses the continuum that the contexts have 

among them. For example, if a potential student is driving past a source of information, a 

billboard, regarding a potential college, daily on their way to work, this continuous 

information over a meso-time period could persuade and inform the student for a certain 

HEI (Iloh, 2018). 

The third and final context and dimension in the model is the dimension of 

opportunity. This is the construct that majorly differentiates this model from those already 

existing in literature for it allows inclusivity and embraces the different trajectories that 

learners follow given their personal circumstances and situations. The opportunity not 

only discusses economical, geographical and technical competencies available to an 

individual but also highlights aspects such as race, gender and ethnicity and deliberates 

the opportunities available, or lack of, that these different societal groups have. 

Opportunity, in relation to the information could be viewed as when certain HEIs have 

an inherent and underlying custom of discrimination and do not advertise to communities 

of colour or do not select such applicants as easily as they would white people (Iloh, 

2018).  

Figure 2 College Going Decision/ Trajectory Model 

(Iloh, 2018, p.236) 



Student Experience and Career Expectations 17 

While Iloh’s model is comprehensive, flexible and modern it does not detail upon 

the effects that social capital (read below for details on the theory of social capital) of a 

student may influence their decision to choosing a HEI. Mwangi (2015) conducted a 

meta-analysis on 12 qualitative studies which included unpublished dissertations to peer-

reviewed articles. The main aim of which was to identify the non-parents family and 

community (NPFC) members that shaped the trajectory that a student may follow for 

tertiary education. The analysis as presented in figure 3, explains the role that familial 

social capital has, the directions of influence; alumni siblings want to support their 

institution and family, experienced community members are better advantaged to provide 

an opinion and the knowledge, skill and resources that a community brings with for a 

potential student.  

In conclusion, college choice models are varied spanning over the last four 

decades, although a concept inherently ingrained within the American ideology, it can be 

applied to most contexts where an individual has to arrive at a decision of enrolling in a 

HEI. Classical models assume that students have a choice and often focus on the 

traditional definition of students; between the ages of 18-22, fresh high school graduates, 

without any family responsibilities, privileged individuals. However, with the changing 

student demography, this model needs to change taking into consideration underserved 

populations and it should be free from the shackles of racism and discrimination. Iloh 

model of college-going decisions and trajectory emphasises that the modern student 

profile often does not have the liberty of choice, and decides based on three dimensions, 

all of which occur simultaneously and follow no specific order. Information, time and 

Figure 3 Familial Social Capital from NPFC  

(Mwangi, 2015, p. 142) 
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opportunity are the three contexts that model discusses, however, Mwangi (2015) better 

explains the social capital that non-parents family and community members bring to 

potential students. 

2.2.2 Human capital theory 

The human capital theory (HCT) in its simplistic form posits that higher education 

attainment will result in earning increased wages (Gillies, 2017). HCT is credited to two 

main authors for its conceptualisation; Theodore Schultz and Gary Becker. Schultz (1960) 

theorised that if an individual gained education and their trajectory was monitored over a 

long period of time, one would see the financial benefits obtained as compared to an 

individual who did not acquire an education. Further, it was hypothesised that the higher 

the education level obtained, the increased economic benefits one would have. Moreover, 

it was argued that education should not be viewed as an expense but rather an investment 

for future returns; the time and money devoted to gaining an education would have direct 

returns in the future. In addition to providing the theoretical perspective to employment 

and education, Schultz (1962) advanced the concept of quality within education; the 

higher the education level of a society the better economic gains within the employment 

arena. This in turn positively impacted the society at large. Becker (Herfeld, 2012), 

perpetuated the idea of quality but juxtaposed HCT with the rational choice theory; which 

states that any individual who makes a choice bases it upon a cost-benefit analysis. 

Further, the modern definition of HCT not only includes knowledge and skills gained 

from education but also attitudes, attributes and competencies learnt that can be applied 

to one’s working persona.  

Government officials, policy makers and politicians use HCT to understand 

complex topics; education and employment, through a simplistic model. The theory is 

considered to be the basis of majority policies across the globe. It has allowed education 

to attain an esteemed status and human capital theorists predict massification of HEIs as 

a result (Gillies, 2011). Further, HCT aims to eradicate the inequalities of society and 

emphasises on the importance of recruiting all talent across all strata of society and serve 

those who are underprivileged. However, it is often observed that this is a theoretical 

framework which often does not find itself implemented at the levels that it really matters 

– the underprivileged communities. Thus, critics of HCT often are unhappy with the 

reduction of education experience to absolute economic terms, especially faculties that 

cannot be monetarily measured as clearly as hard science faculties or business 

(Marginson, 2017).  

Critics of HCT (Autor et al., 2008; Marginson, 2017) argue that the Marxist view 

of the theory is not an accurate reflection of the democratic realities of society, wherein, 

class and a difference in the labour relations that exist in the labour market is not 

accounted for. Furthermore, the responsibility that the theory puts on the education sector 

often in times of economic difficulties, directly translates to a loss of faculties that do not 

contribute economically directly but are vital for the development of society, such as 

social science and fine arts. This has perpetuated the concept of knowledge-based 

economy within the last two decades, emphasising education for economic gains within 

a society (Gillies, 2017). 

2.3. Diversity, equity and inclusion influencing student experience 

Diversity refers to the demographic representation of various heterogenous groups. 

While equity refers to equal access and opportunities provided to the diverse groups of 
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society, when talking about equity it is often gender that is majorly discussed. Inclusion 

is when the diverse groups of society are equally included in the opportunities that are 

provided to them often inclusion is used for disabled groups of people (Ainscow, 2016). 

The DEI framework has gained importance and prominence in the international world 

with the rapid increase in globalisation and internationalisation (Yang, 2003). 

United States of America is the largest destination country for international 

students, therefore, the diverse student population brings with it various races, sexual 

orientation, ethnicities, gender, social backgrounds, economic differences and other 

human differences. Therefore, diversity policies advancing inclusivity and equity for all 

those within America is imperative. Various universities have different regulations to 

ensure DEI, University of Oregon uses the IDEAL framework, which entails, inclusion, 

diversity, evaluation, achievement and leadership. Although Özturgut (2017) criticises 

the framework to not be explicitly inclusive of the internationalisation effort of the 

university, IDEAL dictates all discussions, debates and actions (p.86), even for the 10.6% 

international population within the institution. This inclusion and acceptance are part of 

structural diversity, which is key for deep-rooted changes to the system. The second level 

of diversity is in the curriculum and classroom as peers accept diverse people and are 

inclusive of them given the equal opportunities they have been provided with. The third 

level is the informal level, wherein, casual interactions amongst diverse groups can 

increase inclusion levels. 

 

In the European context, inclusivity is key to promote diversity while embracing the 

European identity. A report detailing the INVITED project, compiles responses from 159 

HEIs from 36 European Systems, followed by qualitative interviews from 12 HEIs 

spanning across 11 countries under the leadership of the European University Association 

(Claeys-Kulik et al., 2019, p. 10). Figure 4 details the dimensions that are considered for 

Figure 4 Dimensions for Diversity  

(Claeys-Kulik et al., 2019, p. 25) 
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diversity, differentiated between students, academic and non-academic staff. This aids in 

detailing the dimensions and the consideration for each within the universities. As is 

apparent, disability is given the highest importance along with inclusive and equal 

opportunities.  

Furthermore, the report investigated upon the measures provided to ensure equity and 

access to account for all human differences. 73% of the universities provided guidance, 

counselling and mentoring. But what is interesting among the two data collected is, that 

although caring responsibilities is considered by almost 60% of the universities as a 

diverse group of people who need additional support, only 40% HEIs provided childcare 

on campus. This is proof of the dichotomy between what institutions often want and what 

they can actually provide. Figure 5 provides details on the various facilities that are 

available to increase access in the various HEIs.  

 

While diversity, equity and inclusion are topics of great concern and active debate 

in the western world, developing countries are often struggling with achieving DEI within 

their HEIs. Ali (2014), in the Pakistani context compiles the three components, referring 

to it as social justice, where the poorest are hit the worst with deteriorating quality of 

public schools and the increasing artificially created status gap between the elite and the 

poor. Within the higher education arena although the results of women are better than 

their counterparts, the ratio of men to women is still appalling. In the American and 

European context there are governmental policies to promote DEI, however in Pakistan, 

although the government has passed legislations to decrease the number of children out 

of school in the National Education Policy 2018 (Ministry of Federal Education & 

Professional Training, 2018), there is no mention about decreasing the gender parity in 

the higher education ecosystem. Moreover, there is no mention about the same in the 

Figure 5 Facilities Provided by Percentage of Universities  

(Claeys-Kulik et al., 2019, p. 27) 



Student Experience and Career Expectations 21 

current educational policies by the Higher Education Commission (HEC) Pakistan. 

Although, they do have a Policy on Protection against Sexual Harassment in Higher 

Education Institutions, this details the consequences and guidelines for an institution to 

implement this act (HEC, 2020). While this is vital for the safer functioning of HEIs, there 

needs to be a gender parity policy for the HEIs to follow. It has been observed that even 

in quality assurance procedures conducted by HEC, asking students to provide their 

evaluations and feedback for each course. Although a question on accommodating 

diversity and differences in class is asked, it remains optional and at the end as a 

qualitative question in a majorly quantitative form (Batool & Qureshi, n.d.). 

Furthermore, gender discrimination is a societal evil that is rampant in Pakistan. 

Often girls are left behind while boys are given preferences to obtain education, at all 

levels. Generally the society believes that women are typically only meant to take care of 

the household and thereby do not need an education, whereas, it is the men who have to 

earn and provide a livelihood for the family and thus need an education. This concept 

stems from the patriarchal societal structure of the nation (Ali et al., 2011). There is 

discrimination amongst families, favouring the males (Vincent-Lancrin, 2008, p. 280). In 

primary education, 36% girls, in comparison to the 28% of males, are left out of the 

schooling system and thereby never even have a chance at making it to the higher 

education arena. While the situation is more dire in the rural areas, 37% as compared to 

the urban areas 19%, the problem is rampant across the country. Furthermore, out of the 

elites of the nation only 8% children but of the poorest of the nation up to 64% children 

never go to school. Similar trends can be seen in higher education, but the statistics are 

even more appalling, 9% female and 12% male have attended HE, 7% from the rural 

areas and 18% from the urban areas, while only 2% of the poorest attend HE 26% of the 

richest go to a HEI (UNESCO, 2012). 

Gender disparity is accelerated and unknowingly encouraged through the 

textbooks where often men are portrayed in a heroic image and little to no light is shed 

on their female counterparts, although history and the most followed religion, Islam, has 

many such examples. Further, STEM subjects are preferred by males and social science 

subjects preferred by females, this too leads to a disbalance amongst the enrolment rates. 

Moreover, it has often been reported that teachers hold unconscious or conscious bias 

related to a gender’s stereotypical ability, awarding grades and marks, accordingly, thus 

widening the gap (OECD, 2015). Malik and Courtney, (2010) discuss how the enrolment 

of females need to increase in HE to decrease the gender parity gap. 

However, women face several challenges to obtaining a higher education, most of 

which are rooted in their own households. Due to the economic dependence of the women 

on the men in their lives, in their early lives fathers and then after marriage husbands, it 

hinders the women to gain an education and thereby the vicious cycle of never gaining 

economic independence with the aid of their education continues (HRW, 2018). 

Furthermore, gender inequality is observed in not just the student population but also the 

managerial and positions of power roles. Often, the lecturers are female whereas, 

managers and those in authority are male. Women in the higher education field cite this 

phenomenon as a result of increased social capital and thus the promotions (Batool et al., 

2013; Shaukat et al., 2014; Khan, 2018). Bartel (2018), lists reasons why women would 

make better leaders; such as the ability to juggle multiple roles, include all members in 

the decision-making process and have better communication channels available. 

However, there are several reasons highlighted in the research which prevent women 

from being part of the leadership in higher education narrative such as the societal roles 
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assigned, being the primary caretaker and the difficulty in relocating associated with her 

job.  

In developing countries where issues related to poverty, corruption, financial 

struggles, outdated curricula, shortage of professional teachers, an absence of training for 

teachers dropouts and policy implementation is difficult and of paramount importance, 

DEI is often not focused upon. Furthermore, there is a dearth of academic literature for 

DEI strategies, implementation and improvements for the developing countries, while 

majority academic research revolves around the English-speaking nations; America, 

Britain and Australia (Ahmad et al., 2014).  

2.4. Challenges faced by mobility of international students 

Internationalisation has greatly impacted the student population within higher 

education institutions, an increasing number of international students are now part of the 

demography. While this boosts the internationalisation movement of the world, it poses 

a unique set of challenges and concerns on not just the university management level but 

also on a cultural level of the city (Mann, 2001). Although majority of the universities 

recognise the need to integrate international students socially and culturally and take 

appropriate steps in providing support to the international students (Wu et al., 2015), 

much still needs to be done to prioritise the psychological, emotional and academic well-

being of the international students by the local governments of the host countries (Patridge 

et al., 2012). One of the major concerns that poses the HEIs is the feeling of alienation 

that, often a sudden change in culture affects the students (Sherry et al., 2009). For 

instance, in more orthodox countries like Pakistan, there is strict division of gender in 

universities like the International Islamic University Islamabad, an act that is a foreign 

concept to many other countries like China, this cultural difference increases alienation 

amongst foreign students (Janjua et al., 2011).  

International students have left their hometown to be able to gain education in 

another country, there are various factors that are considered before a student decides to 

go abroad, these are referred to as the push-pull factors. These greatly influence the 

decision of prospective students in deciding on not just the institution but also location 

and course. Some of the factors which ‘push’ a student to venture out of their home 

country are; the quality of education, the economic standing, the GNP growth of their 

own country, and the intention to migrate. In addition, it is not uncommon to be motivated 

by the six major ‘pull’ factors of the host country; the amount of information regarding a 

host country available to a student, the number of referrals that a country received from 

personal friends, family members and parents, costs both social and financial, the 

environment of the host country which includes, lifestyle and physical climate, 

geographic proximity between the host country and home country, lastly, social links if 

the student had social networks already established in the country or had social 

connections that had previously studied in the same country (Mazzarol & Soutar, 2002). 

Bashir et al. (2019), evaluate the difficulties that Pakistani students face in Netherlands 

because of their mobility. Hurdles identified were; differences in examination patterns, 

difficulty in writing scientific academic papers, lack of family support, reduced power 

differences between teachers and students, and a more practical approach to course 

content as compared to rote learning popularly found in Pakistan. 
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Further, because of the differences in language and accents, it is often difficult for 

students to comprehend their professors and lecturers, while teaching strategies can be 

vastly different in different areas. For instance, the Eastern nations often follow a lecture 

style method of teaching with a strong power hierarchy between teachers and students, 

whereas, in most western nations there is a student-centric approach to teaching with 

active interaction and discussions and a flat power structure. When students from either 

system go to the other, they find it difficult to cope and adjust. The role of teacher in the 

dissemination of knowledge varies across the globe (Qureshi et al., 2012). 

In addition to, Collins (2008), discusses the education agencies and their roles in 

promoting student mobility and the support system that students find in the form of 

friends and family. Further, the research details the three stages of a South Korean 

student’s life in New Zealand, but it appears to be applicable to most international 

students in any context – pathways to destination country, negotiations of everyday life 

and return to home country, this highlights the various challenges and new experiences 

that the students face at each stage.  

Educational agents are used for various reasons by different countries’ 

universities; especially in the UK and Australia higher education institutions lean upon 

these agencies for increased enrolment rates of an international population. Often 

universities have webpages dedicated to agents which pertains to the basic information 

required (University of Southern Maine, n.d.). Further, the agencies, are positioned to be 

able to network and reduce recruitment costs for universities by functioning in countries 

that yield high numbers of international students but have very different cultures, for 

instance China (Hulme et al., 2014). Moreover, often international students may wish to 

enrol at a university abroad but find the application process confusing and complex and 

therefore, may lose an opportunity to study abroad, agents aid in completing successful 

applications for a fee. However, agencies can indulge in immoral acts such as bribery or 

completing the applications, including aspects such as personal essays, on behalf of the 

students to ensure a higher chance of admission. To avoid such behaviours, it is 

imperative that a framework exist which dictate the role of agents and agencies in 

recruitment of international students as can be seen in the case of UK Council for 

International Student Affairs (Raimo et al., 2014; UKCISA, n.d.). 

2.5. Measuring student experience 

Student experience has become an increasingly used tool since the beginning of 

the 21st century in higher education especially, in the developed global north countries. 

Initially, it was to serve the student population and what could be done to improve the 

experience, but soon it became a means of leverage against other institutions for increased 

student enrolment, and an excuse to charge higher tuition fees. As per the OECD (2017) 

definition student experience is multi-faceted and complex to measure, therefore, in terms 

of higher education generally psychological well-being, student satisfaction and teacher 

interaction is measured to determine student experience (Van Petegem et al., 2007).  

While the competitiveness, massification of education and the notion that 

education is a service and a commodity that must serve the student population has gained 

momentum, it is still mostly either a concept of the elite universities, private universities 

or mostly in countries where international student populations are high such as, the United 

Kingdom, the United States of America and Australia (Neary and Winn, 2009). 
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International students are often lured by campuses using the positive results from their 

student experience surveys, implying a marketing strategy to recruit as many foreign 

students as possible. Oftentimes, host campuses are interested in enrolling a maximum 

number of international students, since they tend to have a different fee structure as 

compared to home students, thereby, increasing profits (Krislov, 2019). 

As per Langan and Harris (2019), The United Kingdom (UK) has instilled the 

National Student Survey (NSS) a survey conducted on a national scale to measure and 

compare student experiences in the various universities within UK. This influences the 

ranks of the institutions and more importantly the fee structure that they can adapt thereby, 

dictating the profits that they earn. While these surveys are often focused only on the 

student well-being, they are quantitative in nature and in most circumstances do not 

account for the qualitative experiences of students. These surveys provide large chunks 

of data which would otherwise be impossible which all stakeholders involved can use to; 

draw comparisons, evaluate on the same benchmark standards, and institutions 

themselves can improve. However, collecting this data is expensive and require a large 

investment of time to produce the results, further, because of the limited amount of 

information that quantitative surveys can collect, this limits the reach of programs such 

as the NSS.  

Internationally there are agencies and private companies that aid higher education 

institutions in monitoring, evaluating and collecting student survey responses. I-Graduate 

under Tribal Group of Companies operates in over 33 countries, with a varied portfolio 

of services provided. The agency aids higher education institutions in analysing the 

various strategies, globalisation of the student population, effectivity of online teaching, 

how students perceive the institutions’ COVID-19 response and the international student 

barometer (ISB). ISB is an internationally acclaimed measuring tool that provides 

benchmark evaluations for the experiences and strategies of international students. 

Furthermore, agencies like I-Graduate provide a comprehensive overview and ways to 

develop impactful strategies with the education agents in individual countries and abroad, 

thereby leading to an increase in internationalisation (Tribal Group, 2021).  

Moreover, to try and ascertain the transparency of student experience surveys, 

there have been national quality assurance departments designed in some countries/ 

states, while in some countries independent quality assurance departments have been set 

up. Although, it is said to increase transparency, it cannot be guaranteed as institutions 

can still influence the students’ responses which may not reflect the reality (Sabri, 2011).  

In the Pakistani context, student experience is measured majorly through student 

satisfaction, this has been measured in terms of public and private universities, but 

research often focuses only on the physical facilities provided to the students and their 

perception of it (Manzoor, 2013). There have been specific case studies where one 

university has been evaluated to measure the student satisfaction, however, that too 

focuses only on the services and amenities provided to students (Abbasi et al., 2011).  
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Chapter 3: Career Expectations 

3.1. Employability and mobility 

Employability has gained momentum and significant attention in research over 

the last three decades as educational competencies have increased because of 

massification of university degrees. The earliest definition is by DeFillippi and Arthur 

(1994), who discuss three crucial scopes in the realm of employability; know-why 

referring to the individuals own motivations, know-how is the technical skills and 

attitudes, while know-who majorly refers to social capital that an individual may have. 

This was the general direction in which majority of the researchers focused until Van der 

Heijde and Van der Heijden (2006) discussed five dimensions different from those 

mentioned above; occupational expertise, anticipation and optimisation (this primarily 

refers to future opportunities), personal flexibility, corporate sense, and balance. 

However, the differences and a lack of consensus on a framework to be used for 

comparing employability and higher education has been recognised by recent researchers 

Römgens et al. (2019). The authors synthesize the main concepts from the five leading 

frameworks and compare the concepts from the higher education research as shown in 

the table 2. The main higher education concepts have been discussed in order of 

appearance beginning from Knight and Yorke (2004) to Hinchliffe and Jolly (2011). The 

table highlights the main workplace learning that is influenced by the elements in higher 

education. 

Table 1  

Main Concepts connecting employability and HE 

Dimensions/Research 

strand 
Workplace learning Higher education 

Dimension 1 Human capital 
(Applying) disciplinary 

knowledge 

Dimension 2 Social capital 
Transferable generic 

skills 

Dimension 3  Emotional regulation 

Dimension 4 
Lifelong learning and (active and 

passive) flexibility 

Career development 

skills 

Dimension 5 
Reflection on self and 

organization 
Self-management 

Dimension 6  Self-efficacy 

Dimension 7 A healthy work-life balance  

 
Note. Table from Römgens et al.,2019, p. 2598 

Furthering from the definitions of employability and its role in higher education, 

the systematic literature review conducted by Waibel et al. (2017), discusses transnational 

educational mobility in Europe only, however, the review of 65 studies provides 
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interesting insight. The review acknowledges that mobility is selective, either financially 

or gifted students are generally chosen for such mobility’s thereby, being discriminatory 

in nature. Further, it is discussed that those social groups that are less unfortunate, for 

example economically disadvantaged tend to gain more from the educational mobility as 

they have a chance to earn better through all the skills and most importantly language 

skills that they obtain. However, the review highlights the disconnect between the 

subjective perceptions of students going abroad to study and the actual effortlessness with 

which they can secure a job. In reality, the lack of social capital that students require to 

gain a job is often absent in international settings thus making it even more difficult to 

attain a job. In addition to, the reviewers discuss how demographic and social factors play 

a role in the advantages that international mobility presents. For instance, family 

background, gender, country of origin and selected field of education all dictate and 

differentiate the international mobility experience and thereafter the capability to be 

employed. Although this review has a European focus, it divides results between the 

Northern/ Western Europe and the Southern/ Eastern Europe.  

On the other hand, international mobility is credited with improving linguistic 

skills, this is especially sought after in countries like Pakistan wherein, English is 

considered to be an elite language. This is an aftereffect of the British colonial rule that 

ended in 1947, however, it has left behind more than just its railway networks in the 

nation. The divide based on language can be witnessed from the very basic education 

system, wherein, English-medium and Urdu-medium schools are not just a differentiation 

of the medium of language but a clear status and economic difference is implied, which 

is perpetuating a language apartheid (Shamim, 2017). This makes international mobility 

for Pakistani students even more coveted.  

In addition to English being a desired skill from the employers in Pakistan, there 

are various other issues that the Pakistani job-market poses to local graduates. To begin 

with, the HEIs in Pakistan only teach academic knowledge and not transferable skills such 

as communication. Industry and University connections are few and rare, thereby it does 

not provide students with the required exposure for the job market. Even though 

internship opportunities are available, interns are often given menial tasks and they do 

not gain real job experience from it. Graduates are hired mainly through interviews which 

allow graduates to prepare for them in advance not allowing for actual testing of 

knowledge and soft skills, that aptitude and technical tests could allow for (Nadeem, 

2021). Moreover, the international mobility experience provides graduates with an 

additional advantage over their local graduate peers (Tamrat & Teferra, 2018). 

Better employability prospects are often associated with mobility, this is a 

subjective viewpoint, but the education system in the western countries often allows for 

students to be better prepared for employment by teaching them soft skills such as 

leadership. Furthermore, it expands the horizons of the students to enable them to choose 

a career path that is best suited to their interests and needs. Due to the English language 

being a common unifier, it is also considered to be a means to improve language skills 

and in a country like Pakistan become a more desired employee (Rana et al., 2020).  

3.2. Social capital manipulating career expectations 

Considering the under mentioned, social capital theory although primarily influences 

educational choices, there is a strong correlation between employability and education as 

discussed later. 
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3.2.1 Social Capital Theory 

Social Capital theory has been discussed and analysed by several researchers; 

Bourdieu, Coleman, Putman, Burt, Lin and many others. Therefore, a unified definition 

of the theory is rare to find. In essence, social capital theory posits that connections with 

people improve economic standing and integration or separation from societal groups 

(Lin, 1999). For instance, Asian descent Americans tend to be a more unified group 

separate from the big group in the research conducted at investment banks (Crul et al., 

2016). Moreover, Bourdieu and his followers, acknowledge the importance of parents, as 

social capital, when making decisions for educational trajectories. The parents’ 

background acts as a multiplier effect, wherein, if they are able to motivate their children 

to do better than them, their children will as per the rules of HCT have better opportunities 

by default. However, when a research was conducted in the Chinese context, it displays 

how increasing massification in HE is simultaneously increasing the inequality and the 

gap between the poor and rich (Mok & Wu, 2015). As can be seen in Figure 6, Stephany 

(2018) clearly show cases the importance of parents and other family capital for the 

success within education and then later career trajectories. 

 

 

Figure 6 Role of Parental background  

(Stephany, 2018, p. 865) 

The literature review by Vejzagic-Ramhorst and Ketikidis (2009) is an attempt to 

provide an overview of all research on Social Capital, it highlights several main themes 

and depicts the complexity of the concept by portraying the various definitions of Social 

Capital. The different definitions range from discussing concepts of trust, rationality and 

exclusiveness to cooperation and communication. Further, the debate between social 

capital as a bond or bridge and the economic contexts are examined. This review explains 

the disconnect between the methodologies of Social Capital theories and empirical 

measurement techniques. The economic aspect of social capital is examined and debated 

upon using different literature. 

In a more contemporary approach to social capital, Julien (2014), discusses the 

communities that exist online, based on Bourdieu’s theory. The researcher describes how 

internet users who popularly share ‘memes’, a form of picture with a superimposed 
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caption often following a trending format, are part of a community. Which has of their 

own accord created a set of regulations, which any user needs to adhere to, to be accepted 

within the online ecosystem. There are strict ideals that have to be maintained, for 

example, when discussing current events, humour is a necessity while creating awareness 

using images that have been deemed popular by the community. 

3.2.2 Gendered social capital theory 

Humankind is a social animal by nature and cannot survive alone, it forms relationships 

from the time it comes into existence, these relationships often interlink with each other 

to form complex networks sprawled across the lifetime of an individual. Although this 

theory was proposed about a 100 years ago, it only gained popularity in the field of 

research at the turn of the 21st century. According to Lin (1999), there are two kinds of 

social network capital, social and political. Gender plays a pivotal role in determining the 

type of networks and strength of the same, while Chinese women have stronger political 

networks, men tend to have stronger social networks. Further, in a research conducted in 

a consultancy firm, where women consultants were interviewed, it was established that 

the managerial positions were all linked to men and their networks (Kumra & 

Vinnicombe, 2010).  

Societal plagues such as gender inequality and poverty reduce the access to higher 

education in Pakistan. Often women’s main responsibility is considered to be house 

makers and therefore, tertiary education is not given importance, especially in demanding 

careers such as medicine (Hoodbhoy, 2009). On the other hand, because of the prestige 

attached to medicine, the majority of the graduates are females, but are often just ‘Doctor-

bahus’ which translates to Doctor-daughters-in-law, the medicine degree is often just to 

secure ‘good’ proposals for the girls. While these females do aid in decreasing the gender 

parity gap in tertiary education it is often that they do not or cannot contribute to the 

society and economy of Pakistan (Mehmood et al., 2018). Moreover, it is recognised by 

Kumra et al. (2010) that ambitious females looking to advance in their careers were 

acutely aware of actively proving loyalty to their work and pretend like they have no 

personal lives. 

 In conclusion, social capital is the availability of networks which translates into 

economic benefits. The theory is often used in educational decisions since the students 

who decide to pursue education abroad are generally those whose parents have an 

influential or a background that can provide adequate information to them. This, 

therefore, affects the career expectations of students since their employability is 

influenced by their study choices. 
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Chapter 4: Pakistan’s educational systems 

4.1. Indian sub-continent (Pre-1947) 

The Indian subcontinent comprised of modern-day countries; Pakistan, India, 

Bangladesh, Nepal, Bhutan and Sri Lanka. The geographical area, a key point in trading 

when travel by road was common, as the Silk Road and The Grand Trunk Road all went 

through the area. The vantage point provided has been cause for many empires to have 

ruled and conquered the subcontinent, however, education has been a focal point through 

all the systems, maybe not in the contemporary form that is known today (Khan, 2019).  

Initially knowledge was distributed by the Hindu dominant, Gurukuls and Ashrams, these 

although had religious basis but taught many non-secular subjects too such as philosophy, 

teachers or gurus were revered members of the society. After that as Buddhism gained 

popularity, monasteries and voluntary approach to teaching gained importance and 

became prevalent across the land. Takshasila, an area in modern day Pakistan gained 

importance during the Buddhist era as a central educational hub, archaeological evidence 

states that teachers who were experts in their own fields of knowledge taught students 

who came for gaining a higher education after completing studies at a Ashram. Oft times 

the journey to Takshasila was dangerous, yet students flocked because of the just 

treatment provided to students of all financial and social backgrounds, although the 

institute was not accessible to those with lesser intellect prowess (Gokhale, 1995).  

Several rulers came such as the Mughals, Turks and even Alexander the Great. While all 

empires brought with them their own means of ruling the subcontinent, education 

continued under the shelter of religious centres; mosques, temples and monasteries 

(Singhal, 1983). But then came the British colonial powers to the shores of India. Among 

many other things that the colonist thought needed reforms, education was one of them, 

wherein, Lord Macaulay, in his famous minute on education in India dismissed and 

disregarded the culture and historical value of the existing books in Arabic and Persian. 

He is quoted as to comparing all the books in the two languages and yet a single shelf of 

European books in English would carry more weightage. This colonial mindset and 

repetitive importance of English carried on when Muslims demanded a land for 

themselves, whereby, they got Pakistan in 1947, complete with English being the superior 

language mindset for education (Mitra, 2017). 

 

4.2. Partition – 1947 - Pakistan 

On 14th August 1947, an independent state of Pakistan was formed which was 

primarily envisioned for those Muslims in the British Raj that feared colonial rule and 

deemed western education as a harbinger of revolutionising the Islamic ideologies. 

Another lower hand dealt to Pakistan by the partition, was the geographically illiterate 

areas that came under its realm taking away with it literate, excellent Hindu teachers. 

However, in the same year as gaining independence, Pakistan Education conference was 

held, which stressed upon increasing the adult literacy rate, especially in rural areas 

(Summra, 2014). However, the number of students and institutions has increased from 

1000 and one in 1947 to 1.9 million and 209 institutions in 2018, respectively. The spike 

in HEIs can be accredited to the formation the of Higher Education Commission (HEC) 

in 2002, tertiary education in Pakistan was not as stream-lined but with the autonomous 
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agency being dedicated to accreditation, funding and assuring quality in the Higher 

Education Institutions, the portfolio of Pakistani higher education has improved 

considerably (Hunter, 2020).  

The developing country’s education system is plagued with issues that although 

the number of HEIs has increased, quality has not. This is in majority because of 

corruption, an outdated public schooling system, lack of policy implementations, political 

instability and poor quality of teachers. It is often immediately hypothesised that the lack 

of funds being provided to HEIs contribute to the poor quality of higher education, 

however, the funds that are available are often doled out to universities who have spent 

the money on, often useless gizmo, while colleges are left to fend for themselves. A 

common justification for this discrimination is that universities are involved in research, 

however, it is often observed that research in Pakistan is oft times just a collection of data 

without any critical analysis of the same. Moreover, corruption within the academic 

community is rampant wherein, research articles are rewarded on an individual basis, 

however, this has furthered the false pretence of research (Hoodbhoy, 2009). This issue 

is rampant right from primary school levels where rote learning is encouraged and a lack 

of critical thinking skills and questioning is viewed as radical and westernised 

(Hoodbhoy, 2020).  

Furthermore, there is no concrete quality assurance system in place for the 

hundreds of colleges and universities, this is turn allows HEIs to do as they will. Political 

instability; assassinated prime ministers, terrorist influx from neighbouring countries, 

martial presidents, corrupt government officials, Islamic extremists, have rendered the 

HE system of Pakistan incompetent in comparison to the West but also its own 

neighbouring countries such as India and Bangladesh. Although, policy drafts have been 

drawn ever since the inception of the nation in 1947, little implementation can be seen, 

as per (Majoka & Khan, 2017) it has been observed that the downfall of policy is often 

its implementation or rather lack of in this context. The number of PhD holders within 

the academic staff is appalling and worrying. Majority of the nation’s intellectual 

community prefers to go abroad where they are valued, monetarily, and have academic 

freedom guaranteed, this ensues a resulting brain drain phenomena (Bano & Taylor, 

2014).  

Islamic institutions ‘Madrasahs’, specifically in charge of teaching Quran and 

Arabic, which are rampant across the nation but are more widespread in the rural areas, 

have been considered to be an education centre for many centuries. It is estimated, that 

about 30,000 of such institutions exist across the country most of which are unregistered 

(Bradley & Saigol, 2012). These madrasahs are contributing to the already massive 

number of out of school children (OOSC), approximately 22.7 million children across the 

nation. Therefore, the gross enrolment rate (GER) is merely at 43%, a figure that 

consequently decreases at each stage of education. Unfortunately, the GER at tertiary 

education is a measly 9% which is the lowest in the region (Hunter, 2020).  

Although it has been 70 odd years since Pakistan gained independence from the 

colonial rulers, independence from the mindset that English is a superior language is still 

far from realisation. This has given rise to the elite private schools and universities, which 

cater to the economically advantaged students. Moreover, because of the critical thinking 

skills taught within these institutions, which is often missing from the public sector as 

obedience is stressed upon, students are at an advantage when applying to international 

programs. This is further perpetuated with a disconnect between the industry and 
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university, it is often seen that subjects taught ae irrelevant to the professional life, often 

being out-dated (Hoodbhoy, 2020). 

Further, research indicates to a wide array of issues within the higher education 

arena of Pakistan which impacts the student experience, with funding being at the core. 

In 2017 only 2.9% of the GDP was spent on education while this figure dropped even 

further to 2.4% in 2018, the lowest in the region. The nation is heavily indebted in public 

loans and the current government has reduced funds for education (Dawn, 2019). 

However, the higher education sector has been badly hit as many of the public universities 

in Pakistan are already subsidised hence collecting very little in terms of student fees 

revenues. If universities were to begin charging tuition fees the disparity between the 

educated and uneducated would increase even more. The decrease in budgets are being 

witnessed especially by the lecturers and professors wherein they are not receiving 

salaries and pensions. This perpetuates the decline in quality of teaching staff within the 

HEIs. Another issue that is damaging the student experience within the higher education 

institutions is nepotism and political favouring for the job of teachers, which allows for 

under qualified individuals to draw public salaries while often being absent (Hunter, 

2020). 

This lack of funds has negatively impacted the rank of Pakistan in the Global 

Human Index reports. In 2017, the country was at 125th out of 130 countries. While the 

reports no longer report ranks of countries for the development of global human index in 

2020, citing inflation of ranks and nature of countries being non-comparable, Pakistan is 

still capable of only developing 41% of an individual’s capacity to contribute to society 

(World Bank, 2020).  

To combat the growing problems of a developing society, often bi-lateral relations 

around education are cemented. Several countries provide aid in terms of scholarships, 

grants and offer exchange program opportunities for the under-privileged population but 

intellectually advanced. However, the eligibility criteria for obtaining these scholarships 

is often quite strict and does not meet the demand of the overwhelming number of 

Pakistani citizens looking to study abroad for better quality of education and to use it as 

a pathway for a better standard of living. However, it is worthy to note that often the 

scholarships, grants or funds are politically motivated and a change in policy can be 

sudden depending on those in power (Saeed et. al., 2015). Due to this, international 

collaborations are encouraged by the education commission of Pakistan, one such 

collaboration is between Hungary and Pakistan, wherein, Higher Education Commission 

(HEC) of Pakistan liaises with the Hungarian official scholarship portal - Stipendium 

Hungaricum (Saeed et. al., 2015).  
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Chapter 5: Hungary’s Education and Stipendium Hungaricum 

Hungary is a country which is part of the European Union since 2004; a central European 

country that is surrounded by; Slovakia, Ukraine, Romania, Serbia, Croatia, Slovenia and 

Austria. During its long history it has been part of the Ottoman empire and the Eastern 

Bloc. The nation has produced several Nobel Peace Prize winners in various fields, 

especially natural sciences (Berend, 2020). As per Hangyál and Kasza (2018), a total of 

283,350 students were enrolled in a country of approximately ten million people. 

Education has been stressed upon and Hungary is one of the few countries who provide 

free secondary education to its citizens. Tempus Foundation is the largest non-profit 

organisation under the National Ministry of Education which is responsible for the 

scholarships that are doled out. 

Stipendium Hungaricum is one such scholarship which is the largest government 

provided scholarship in Hungary founded in 2013 and has 29 participating universities 

within Hungary. The program caters to students across five continents which has several 

countries and territories signed up with the Hungarian Ministry of Education to send 

students. It not only doesn't charge tuition fee but also provides a variety of allowances - 

a monthly allowance for living costs, it allow students to either live for free in dormitories 

or have a small amount given towards the rent, in addition the health insurance for the 

Hungarian healthcare system is also sponsored by the scholarship programme 

(Stipendium Hungaricum, 2020). 5148 students were enrolled with this scholarship as of 

2017 (Hangyál & Kasza, 2018). 

The scholarship allows for students to not only experience the Hungarian culture 

but also explore its rich history and capitalise on its economic advantages. Stipendium 

Hungaricum claims to play a major role in promoting the national language Hungarian as 

after and during the studies many foreign students express an interest to learn the 

language. Moreover, advent of internationalisation is key in Hungary, therefore, the 

nation promotes international students, 32, 309 foreign students were enrolled as per 2017 

data (Hangyál & Kasza, 2018). The scholarship coordinators measure and monitor 

various services provided. 2017 results showed that majority of the students (63.6%) 

chose Hungary because of the relatively low prices, on a scale of 1-5 were averagely 

happy with the help provided to find accommodations at 3.52 score. There are several 

reasons for which students choose Hungary as a study destination; tuition fees and living 

costs are generally lower than the rest of Europe. Furthermore, visa restrictions are 

comparatively low and once a student has obtained a Schengen permit, they can travel to 

any of the other Schengen zone countries without a visa. As per U-Multirank (2020), 

majority of the universities in Hungary have scored average scores in most dimensions 

except in knowledge transfer where majority of the universities are below average (75%), 

see figure 7 for a snapshot of U-Multirank assessment of factors making Hungary a sought 

after international destination. 
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However, in most cases the Stipendium Hungaricum scholarship programme can 

be accessed only via students’ home countries’ Ministry of Education. The programme 

in Pakistan runs with the Higher Education Commission (HEC) whose headquarters are 

in Islamabad (Higher Education Commission, 2021). The scholarship is provided to 

students at all tertiary levels of study that is, Bachelor's Masters and Doctoral studies. For 

many individuals, this is a rare opportunity to study in the heart of Europe within a faculty 

of their choice, for a subject that they like in English which is compensated via the 

scholarship allowances – this explains the popularity of the program in Pakistan 

(Stipendium Hungaricum, 2020).  However, the top sending countries to Hungary are 

Germany, Iran, Sweden and India.  

 

  

Figure 7 Percentages of university which have the various functions  

(U-Multirank, 2020) 



Student Experience and Career Expectations 34 

Chapter 6: Current world situation 

6.1. Pandemic history 

World Health Organisation (WHO, 2010), defines a pandemic as the spread of an 

infectious disease over a wide area encompassing continents and international borders. 

Often, the disease is transmitted through a mutated virus in animals, which then pass it to 

humans. Historically, because of the wars and land accumulation of the different rulers, 

infectious and contagious disease crossed borders with the armies, as can be seen in the 

first ever recorded pandemic in 430 B.C. when the pandemic occurred during the 

Peloponnesian War. The troops, often on foot, crossed different countries and continents 

spreading the virus, or in ships that stopped at ports to restock. As civilisations began to 

grow and a large number of people began to live in confined spaces, the disease spread 

further. For instance, in 250 A.D. when the Cyprian Plague began, many of the city 

dwellers thought that fleeing to the countryside would provide relief, however, that only 

accelerated the spread of the disease (Cartwright & Biddiss, 2004).  

The Plague or bubonic plague is often considered to be the deadliest pandemic in 

history, in 541 A.D, it spread through Egypt and then moved onto the Roman empire, 

effectively killing about 26% of the world’s population. Leprosy was considered to be a 

ravaging pandemic in the 11th century, this is still fatal if not treated with antibiotics on 

time. The Black Death in 1350 was a plague that was carried via fleas on black rats 

through caravans that journeyed through Egypt to Sicily, the plague rampaged through 

cities at such a drastic pace, that many dead bodies were left to rot on the streets leaving 

a perpetual stench in the cities (History.com Editors, 2020).  

Those Europeans who developed anti bodies over the course of the various 

pandemics, then went onto look for other continents and land. This gave rise to the 

Colombian Exchange in 1492, when the Spanish came to the Americas they encountered 

many indigenous natives who had never been exposed to many of the viruses, such as 

smallpox, measles and the Bubonic plague. The Taino population decreased from around 

60,000 to only 500 over just a span of 56 years. The native American population 

continued to decrease in a similar fashion which the lack of antibodies and exposure to 

new viruses rampaged (Cartwright & Biddiss, 2004). 

Cholera, a disease caused by a virus born and spread in drinking water and food, 

started in Russia but the British soldiers acted as an agent to spread it countries like India 

where millions more died, although a vaccine was created for it in 1885 but the pandemic 

continued. While the cholera pandemic was still underway, in 1855 the third Bubonic 

plague took place starting in China and again claiming many thousands of lives in India 

too, the pandemic was considered to be active till 1960. In 1918, the Spanish flu was a 

pandemic that claimed lives of over 50 million worldwide, and at the end of 1919 only 

those who had either died or developed immunity survived (Kohn, 2007).  

In more recent times, HIV/ AIDS an infectious disease spread through blood and 

genital fluid has no known cure but just medicines which slow the spread. The disease 

having said to have first originated from a virus in chimpanzees first has symptoms such 

as fever and headache, once the symptoms subside, the carrier becomes highly infectious. 

It then proceeds to destroy the immunity and make the person susceptible to other disease 
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that could have otherwise been fought off, without a cure in sight, 35 million people have 

died from AIDS (History.com Editors, 2020). 

COVID-19 or Coronavirus originated in 2019 in Wuhan, Hubei Province, China. It 

is a novel strain which rampaged across 114 countries in 3 months, WHO declared it a 

pandemic on March 11th, 2019. Fever, fatigue, loss of taste and smell along with difficulty 

in breathing are some of the common symptoms that patients show. Although a vaccine 

has been invented, it is still spreading across countries. On the other hand, nations have 

tried their best to control the spread by restricting travel and implementing lockdowns, 

which essentially meant everybody stay indoors, a feat only possible because of the 

advent of technology since it enabled people to work from home (WHO, 2020). As of 8th 

May there have been confirmed 158,310,610 cases out of which 3,296,343 have died 

(Worldometer, 2021). 

6.2. Covid-19 effects on Higher education 

Coronavirus has effectively halted the global economy and brought the world to a 

standstill within a matter of a few months if not weeks with its restrictions on travel and 

complete lockdowns of nations and territories (CDC, 2021). This has had multiple 

impacts on the higher education industry, the main functions of universities had to change 

their medium overnight. This drastic shift of methodology often left teachers 

overwhelmed, with little to no prior teacher training, a poor technical infrastructure and 

in most cases just confusion on how to react in the constantly changing uncertain times 

(Smalley, 2021).  

A little over a year since COVID-19 has been declared a pandemic, majority of 

HEIs have means in place for effective communication with students, teaching methods 

which either include asynchronous, synchronous or a combination of both methods and 

complete virtual classes. Digital pedagogy and techniques on how to improve teacher 

skills have been extensively discussed and encouraged in diverse manners in different 

institutions. Furthermore, learning management systems have been designed and updated 

for better communication channels between universities’ staff and students (The World 

Bank Group Education, 2020). However, in Africa and other poor nations, internet and 

the speed of the same is a crippling issue that often prevents teachers from instructing 

online and students attending classes. In some cases, inequality between students is 

highlighted since some cannot afford technical gadgets which support online classes, 

while others cannot afford a high-speed internet connection. On the other hand, 

disciplines and faculties that require special infrastructure such as labs or professional 

equipment which is not easily available at home are suffering drastically during the 

pandemic. For example, musicians do not have access to playing in an orchestra and are 

deprived of that learning experience while living in isolation. Similarly, for specialised 

fields such as art, studios are often in university premises, while faculties like chemical 

engineers require a lab for their research. While many other institutions cannot afford the 

online licenses that are required for the tools to conduct online teaching. Perseverance 

and humanity is the only way that teachers are able to contact and connect with their 

students in these uncertain remote times (Toquero, 2020; Aristovnik et al., 2020; UN, 

2020; Marinoni et al., 2020).  

While majority of research conducted at the beginning of the pandemic did predict 

a decrease in enrolment rates, there were no exact forecasts as to the extent of the damage. 
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However, a year after the pandemic, it is noted dismally that enrolment rates in United 

States of America has decreased by 4.4% and 13% in first-year enrolments specifically. 

Further, demographically, this has affected those that have low access rates to HEIs, for 

instance, minority ethnic groups like blacks; first generation Americans and lower income 

students. This is alarming, as history predicts that once lower-income students leave the 

path of education, they in most cases do not come back (Kovacs, 2021; Mackie, 2020).  

Although enrolment rates have decreased, HEIs are most concerned with 

international student enrolment rates dropping because of various lockdown measures, 

the uncertain health situations and continued travel restrictions. For many international 

students enrolling in a foreign university is a loss of student experience without many of 

the social activities available and on-campus experiences. This has resulted in decreased 

revenues for many of the for-profit HEIs and a hinderance in the internationalisation 

processes. Further, most of the exchange programs have been cancelled thus reducing the 

student experience and opportunities available (Mercado, 2020). A survey conducted by 

International Association of Universities on the impact of COVID-19 in 2020, analysed 

that majority (89%) institutions of the 424 HEIs that replied to the survey from 109 

countries, answered yes when asked if the pandemic would impact international students, 

the below figure 8 details the reasons (Marinoni et al., 2020).  

Furthermore, COVID-19 has had a negative impact on research as well since 

international travel has been restricted, often researchers have been unable to attend 

conferences or present in the same. Moreover, collaborations with international 

researchers is proving to be difficult and visiting scholars is now considered a thing of 

the past, with online lectures attempting to replicate the experience. On the other hand, 

COVID-19 has had a positive experience on the third mission activities or community 

outreach of HEIs, since the pandemic has brought together societies in the face of 

uncertainties. For instance, since many universities personal worked from home, the 

divide between academia and society effectively broke down. Although it brought with it 

its own set of problems, such as not having access to separate rooms for all members of 

the family working from home and thus making it difficult and allowing for increased 

cohesion among family members to come to workable solutions for all (Hall & Tandon, 

2020; Marinoni et al., 2020).  

  

Figure 8 Reasons cited by universities on the impact of COVID-19 on International 

student mobility  

(Marinoni et al., 2020, p. 27) 
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Chapter 7: Research Methodology 

This chapter will detail the research problems and questions that have been derived from 

the literature review. Followed by the research design that has been used in this study and 

how it was implemented. Sources of the data collection tools that have been used in 

obtaining the data from the participants both qualitative and quantitative. This is then 

followed by a section on the characteristics of the participants, it details demographic 

factors of both the quantitative and qualitative participants. After which the methods of 

analysis have been discussed in detail for the mixed study model however it is 

acknowledged that this research design and study is not free from limitations and ethical 

concerns which have been discussed.   

7.1. Research problems and questions 

1. Hungary as a study destination for Pakistani students.  

a. What role do past experiences (educational and work) play? 

b. What role does family/ social capital have? 

c. How do finances matter? 

d. Do demographics (age, gender) play a role in gained experience? 

2. Pakistani students studying in Hungary. 

a. What role did faculty play in student experience? 

b. What role did support services, before and during, the study tenure play? 

3. After studying in Hungary, career expectations. 

a. Do financial matters matter? 

b. Is social capital a strong influencer? 

c. Does student experience impact career expectations? 

4. Exploring the impact of Covid-19 on students’ experience and career 

expectations. 

7.2. Research Design 

For this research, a mixed method study was conducted so that the I can delve deeper in 

the experiences of Pakistani students in Hungary and gain a better understanding of career 

expectations (Creswell & Creswell, 2017). The pragmatism research paradigm is used to 

justify the selection of mixed-method design and collaborate the philosophy of the 

evaluation of student-experience in an international, social setting. Pragmatism is the 

absence of a clear and precise constructivist or positivist approach to research, pragmatist 

researchers advocate a mixture of the paradigms while advocating social justice (Kaushik 

& Walsh, 2019). Although this research does not explicitly aim to explore social justice 

constructs, the qualitative component is of semi-structured interviews, wherein, some 

underlying social justice components have been found. Mixed-methods research can be 

evaluated by the 5P’s Framework – Paradigm, Pragmatism, Praxis, Proficiency and 

Publishing. This framework by Cameron (2011) details the steps to a mixed-methods 

research while detailing the potential challenges and suggestions on how to overcome 

them. Mixed method is the modern solution by pragmatic researchers to evaluate 

qualitative questions while using the power of quantitative research to generalise the 

outcomes. 

A descriptive, explanatory sequential mixed method was used whereby a quantitative 

study on the student experience and employability was conducted which was analysed 
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descriptively. After which a qualitative study was conducted to gain further insight in the 

student experience of the Pakistani students in Hungary (Creswell & Creswell, 2017; 

Creswell, 2014), this method corresponds to template 1 of Sandelowski (2000) research. 

While mixed methods research design has been on the increase in the field of higher 

education, this research design needs to be implemented within the HE arena more 

frequently (Seyfried & Reith, 2019). 

Initially, social media, primarily Facebook was used to reach the participants for this 

research. Face I thought that only posting the survey link on Facebook groups, would 

elicit sufficient results. My search criteria for choosing groups was based on keywords, 

Hungary and Pakistani, so the group names and member sizes were; Pakistanis 

Community Hungary – 925 members, Pakistani Students in Hungary – 28100 members, 

Stipendium Hungaricum – Pakistan – 11600 members, Stipendium Hungaricum – 

Pakistan – 19800 members and PSA Hungary (Pakistani Students Association in 

Hungary) – 599 members. I chose these groups since they had a massive number of 

members and I hypothesized that it would increase my outreach. However, that did not 

produce enough responses, 37 answers out of which only 8 were viable answers which fit 

the research criteria (See Below).  

Then in conversation with my internship supervisor another colleague had a similar 

research design and his methods could be of help to me. Upon contacting, he explained 

how he had written individuals at the universities with a personalised introductory email 

and another section addressed specifically to the specific population sample with the 

survey link. I followed this line of advice and sent such an email (Annex 3) to 8 

universities in Hungary. However, only one university, Budapest University of 

Technology and Economics sent my email to the 108 Pakistani students of their 

institutions, but this was through the official Neptun email address and often students do 

not check these inboxes. Although Corvinus University of Budapest officials could not 

forward my email, they did provide me with number of Pakistani students and contact 

addresses for the Pakistani Embassy in Hungary. By contacting them I got access to the 

WhatsApp group of the Pakistani consulate in Budapest. From this means of contacting 

potential participants I managed to get 11 viable responses. Thus, out of 53 responses 19 

were viable for use within the research. Table 3 below lists the universities contacted, 

their response and number of Pakistani students enrolled (if that information is 

available).Further, because of the less number of respondents, basic descriptive statistics 

and demographic information is used to analyse the quantitative data, however, I do 

acknowledge that the small sample size could be a potential limitation for this thesis since 

the confidence interval is above the standard 0.05 level, at approximately 0.23, but, 

because of the mixed methods being employed this limitation is mitigated.  

For the qualitative interviews, those participants that agreed to be contacted further for 

interviews, in the last question of the quantitative survey were sent emails. An addition 

form was sent which asked for basic demographics like name and email address so that I 

could match the responses of the survey with the interviewee, off them only 5 responded. 

Therefore, I obtained 5 qualitative interviews. 
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Table 2  

Number of responses received from each source. 

Name of Institution Response Number of 

Pakistani students 

ELTE No response  

University of Debrecen I was directed to the student union 

but then received no response 

 

 

University of 

Semmelweis  

 

No response  

University of Pecs International office forwarded the 

request to the concerned person but 

then I received no further response 

 

 

University of Szeged No response  

Budapest University of 

Technology and 

Economics 

 

International coordinator sent my 

request to the Neptun email 

addresses of the Pakistani students 

enrolled  

108 

Corvinus University of 

Budapest 

 

Could not forward email because of 

a rule passed a few years ago 

26 

Budapest Metropolitan 

University 

The international office directed me 

to the student information centre who 

then asked me to use Facebook 

groups to contact the participants 

since they could not forward the 

request 

 

55 

7.3. Data collection tools and methodology 

Surveys were developed using inspiration from the EUROSTUDENT IV surveys, to 

evaluate student experience and mobility. Although later versions are available of the 

survey, they were rather focused on evaluating the nature of the student, my research 

criterium was an international student hence, the 2008-2011 questionnaire was utilised. 

Further, upon comparison with the later versions it was found that most of the core 

questions had continued existing. Of particular interest in relation to this research is 

Figure 9 which details the possible obstacles for going abroad for higher education. It has 
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been discovered and analysed in the EUROSTUDENT report that majority of the 

students, 62%,  feel that enrolment abroad will be an additional financial burden however 

students from Hungary felt that losing a paid job during the course during the lecture 

period would be the biggest obstacle (Hauschildt et al., 2018). This will further be 

compared in the discussion section with this thesis’ results. 

To evaluate career expectations, Hirschi et al.’s (2018) Career Resource Questionnaire 

was utilised, wherein items with the highest validity scores and most relevance for this 

research, pertaining to the four key different topics; knowledge skills, environment, 

motivation, activities (See figure 10 for topics included within each topic) was 

incorporated within the survey form. Although this questionnaire has been only used 

quantitatively (Haenggli & Hirschi, 2020), this study aims to provide a starting point for 

measuring potential career trajectories, using the questionnaire to provide for descriptive 

statistics.  

 

Figure 10 Sub-topics for CRQ 

Figure 9 Obstacles for students when wanting to go abroad for HE  

(Hauschildt et al., 2018, p. 234) 
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The two tools used are primarily based in Europe and therefore, massive country data and 

reports exist, wherein, results can be compared. However, data for the CRQ from across 

Europe is not available publicly, therefore, this study can only compare the student 

experience data from the EUROSTUDENT surveys. This allows, for the current research 

to identify its standing in comparison to the European Regional context. 

EUROSTUDENT is a project co-funded by the Erasmus Plus of the European Union and 

the 26 partner countries. This provides a rich data set that is specific to the European 

identity but for this research it has been extended to include Pakistanis but living within 

Europe, Hungary specifically. Similarly, CRQ is a European based tool, that is designed 

by researchers and professors in Switzerland. The regional European identity can be 

strongly seen in this tool since the questionnaire is available in both German and English. 

The final questionnaire used for this research was designed in Microsoft Forms in 

compliance with the EU GDPR, the questionnaire and responses are saved in the One 

Drive of the ELTE account. The questionnaire was then circulated among the Facebook 

groups as mentioned above, using the techniques in the research of Kosinski et al. (2015). 

Semi-structured interviews were developed based on the research questions. The 

interviews were conducted with the 5 participants that replied to my email and who had 

filled the questionnaire survey. Due to the pandemic the interviews were conducted via 

Zoom at a time that was convenient to both the researcher and interviewee, each interview 

was approximately 30 minutes long. After the interview, the interviews were transcribed 

using the in-built feature in Microsoft Word, obviously it did not pick all the accents and 

had to be proof-read against the audio for errors and corrections. After the transcriptions 

of the interviews Atlas.ti, a qualitative coding software provided by Tampere University, 

was used to discover the recurring codes and themes within the five interviews. After that 

an Excel sheet was formulated where the quotes along with the themes were put in a cross 

tabular format for easy analysis.  

7.4. Participant characteristics 

For the research, participants had to consent to be part of the study, be of Pakistani 

nationality and study in Hungary. Therefore, the participants were purposely chosen and 

then who volunteered to fill the survey and further answer the questionnaire (Creswell & 

Creswell, 2017). For the quantitative survey out of the 19 viable participants, 14 

individuals identified with man, four with woman and one participant preferred to not 

say. Further, majority of the participants, 10, fell between the age bracket of 18-22, six 

between 23-28, two between 29-33 and only one individual between 34-39. 

Demographically, majority of the participants, eight, belonged to the province of Punjab 

within Pakistan, four from Sindh, one from Baluchistan, five from KPK and one from 

Gilgit/ Baltistan. 

Family background of the participants, majority, eight of the fathers had obtained a 

bachelor’s degree as the highest level of education, majority, 10, of the fathers were 

working full time, while 6 had retired. On the other hand, most of the mothers, eight, had 

obtained education only till upper secondary and majority 14 of them were home makers. 

Further, in Hungary, majority of the students, 11, were studying at Budapest University 

of Technology and Economics, three from ELTE, one from University of Debrecen, one 

from Budapest Metropolitan University, one from Kodolyani university Budapest, one 

from SZIE and one from Wekerle Business School. All the students were enrolled full-
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time, with 13 enrolled in a Bachelor program, five in Master and one in PhD. Of the 

faculties that the participants are enrolled in, nine belonged to engineering, three in 

business, three in computer sciences, two in social sciences, one each in international 

relations and agriculture. All programs were taught in English. 

7.5. Data analysis 

Due to the few number of responses from the quantitative surveys (only 19) I analysed 

the information using descriptive statistics, mainly percentages. This was a feature that 

Microsoft Forms provided with and did not require any extra technical or statistical 

formulations. For the qualitative interviews, coding via thematic analysis to find the 

overarching common themes amongst the student experience and career expectations was 

done so that I could further elaborate on the results obtained in the quantitative analysis. 

The qualitative data is used to explain the numbers and to support the quantitative data 

(Creswell & Creswell, 2017).  

Based on the interviews, a coding frame using deductive and hierarchical methods is 

designed, figure 11 details the framework. Deductive coding is used when the themes are 

known, in the case of this research because of the vast array of topics that could be focused 

on, this coding method is inspired from the research questions and hence narrowed down. 

Furthermore, for the ease of analysing the data using the coding frame, a hierarchical 

coding frame is designed (Medelyan, 2020). However, during the process of transcribing 

and coding the interviews, several new codes emerged which were then added to the 

coding frame. 

 

 

Figure 11 Coding Frame 
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7.6.  Ethical concerns and limitations 

Limitations have been identified in the research methodology. Quantitatively, the small 

sample size has affected the confidence level and it might not allow for an accurate 

representation of the population. Further, the primary source through which survey forms 

were circulated, Facebook, research scientists have not formulated clear guidelines, 

therefore, making the process confounding (Gelinas et al., 2017). Moreover, similar to in-

person survey collections, consents were obtained before obtaining both the quantitative 

survey responses and qualitative interviews. Respondents were asked to elicit answers 

voluntarily and had the option to withdraw from the study whenever they wished to as 

they were not bound. Furthermore, anonymity in the responses was ensured, in the 

quantitative surveys no names were asked and providing email addresses was an optional 

criteria, in the  qualitative responses, although online video interviews were conducted, 

for the purpose of this research they are only identified by their initials (Bryman & Bell, 

2007; Saunders et al., 2007).  

In regard to trustworthiness for the qualitative interviews, credibility can be seen through 

the triangulation of data, that is how the qualitative responses fit in the literature and the 

quantitative responses. Transferability and dependability is achievable for these results to 

include bigger sample size and replicate this study for other countries too that Pakistani 

students travel to. It is understandable to assume that because I am a Pakistani student 

who was supposed to be studying in Hungary, there would be researcher bias, however, I 

have lived and studied in UAE all my life and thus have not been exposed to the Pakistani 

education system, moreover, my student experience in Hungary was non-existent because 

of the pandemic and thus I have analysed the results based on literature only (Andres, 

2012; Eldridge, 2015; Anney, 2014). On the other hand, the quantitative tools used, the 

CRQ and the EUROSTUDENT survey, both have proven reliability and validity as they 

are used in Europe wide surveys (Hirschi et al.’s 2018; Hauschildt et al., 2018) 
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Chapter 8: Results 

For the ease of reading the results, they are organised according to the main themes found, 

combining both quantitative and qualitative results. Qualitatively, the participants names 

have been reduced to only the initials, subsequently, the five interview participants are – 

AMS, AM, MN, HA and HS. The results shall be divided as per the themes that have 

emerged from the qualitative responses, and the themes that were initially decided upon 

to explore within the research questions. 

Studying in Hungary and Scholarship. In the quantitative survey, 10 

respondents cited scholarship, while two responded as the country having low costs as 

the reason to study in Hungary. Further, 15 of the participants (79%), as can be seen in 

Figure 12 were on a scholarship program, of which 14 were enrolled within Stipendium 

Hungaricum and one participant in the Erasmus Mundus Joint Master Degree.  

Qualitatively, the different reasons that the participants reached Hungary for 

studies can be seen.  

AMS when discussing how he reached Hungary said, “I contacted a consultant and told 

him Please. suggest me some good universities in Europe and I asked him for Germany 

and France… told me that I just got admission in Hungary for now… I wasn't aware about 

Hungary before that, I just searched Hungary and about my University…after that, I, 

considered, consulted with my professor in Pakistan. He told me that Hungary is good…” 

AM preferred Hungary because, “First of all two of my friends currently standing here in 

Budapest. And the other reason behind studying here is like it's most economical in 

Europe…” 

HA was the only interviewee who had actively applied for the Stipendium Hungaricum, 

“I got the Stipendium Hungaricum scholarship reply that they have accepted me and I 

have the chance to go abroad. Primarily because a scholarship is, and it was more like a 

gateway to Europe, which was the easy gateway.” 

MN discusses how he had applied for many scholarships, “I didn't choose this one 

specifically (Stipendium Hungaricum), but I tried everywhere. I tried in Turkey. Turki 

Birsalaria, China and there was another one in Romania, also and in Saudi Arabia also.” 

HS elaborates how her EMJMD brought her to Hungary, “I didn't choose hungry. I chose 

the MARIHE program, but it was one of the options too, so I'd liked track that the learning 

and teaching track, because this was my area of interest.” 

Figure 12 Number of participants studying on a 

scholarship program 
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Satisfaction levels on information for international education. Quantitatively, 

student satisfaction was neutral in terms of social life with the majority participants 

responding at 31.6%. On the other hand, majority of the participants were very satisfied 

with the atmosphere of Hungary at 42.1%. Contact with host country was of a neutral 

nature at the majority being at 31.6%. Majority of the participants were very satisfied 

with the information that their universities provided before coming to Hungary at 36.8% 

being very satisfied and 21.1% being satisfied. Similarly, students were very satisfied and 

satisfied, 31.6% and 42.1% with the information provided to them once they were in 

Hungary. The international offices of all universities were extremely satisfactory with 

21.1% satisfied and 42.1% very satisfied with their services.  

Qualitatively, MN said regarding the difficulties that he faced in social life that he 

experienced, “first of all I'm from a very remote region in Pakistan… from the 

Himalayas… we have a very tough religious background… It was very tough for me 

because I wasn't able to socialize… Because I don't drink, I don't party. That is the main 

thing that the Western people enjoy while socializing. So I'm a Muslim. I don't drink. I 

don't do party so I cannot socialize. So this is still really really the difficult thing.” 

HA describes his traumatic experience with support, or lack of, that he got before 

coming to Hungary, “I didn't get any support. I had a visa issue because of which my 

education started two weeks after. And when I got here I was already very lagging behind 

with studies and I was, you know, settling into the new country and everything…I didn't 

even realize that the Europeans have a different charger. So my phone died out and I was 

totally alone in a country where I could not talk to anyone. And yeah, those two days were 

very bad.” 

MN felt entitled to the support he received saying, “No, like it is The Tempus 

Foundation. who have the regulations that we have to follow. There's nothing to. There 

is no other responsibility that the university should have done.” 

Culture of Hungary. Quantitatively, there was an average understanding of the 

local culture, at 3.11, however, participants felt that they fitted in the local culture below 

the average level at 2.79 rating.  

Qualitatively, this can be understood from MN’s quote: “One thing I must say that the 

student experience in Hungary, like when I came here two years ago...You can say 

everything was totally different. You can say cultural shock. And I could not adopt to 

this. This environmental and this society until recently…” 

HA said, “I joined Isaac in my first year. That was very nice. They were very 

accommodating. Of course I got a very big culture shock at that time because I was very 

new over here and they were very helpful of me. They were. Calling me and they just 

made sure everything was fine.” 

While HS faced many bureaucratic issues, including having to delay her flight because 

of constantly updating regulations and she felt discriminated against religiously because 

when she tried visiting the open hot water pools she realised she could not go because the 

pools demanded that she be wearing revealing swimwear. An aspect that she was not 

comfortable with because of her religion, furthermore, they were not gender separated. 
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Importance of factors. Figure 13 quantitatively measures the level of importance 

that majority of the participants gave to various factors when enrolling abroad for 

education. 

 

 

Fulfilment of Factors. Quantitatively participants were questioned on the extent 

that the factors above were fulfilled in their enrolment abroad. 

 

 

Qualitatively in the case of language improvement, AMS said, “first semester I studied 

Hungarian..., it was very difficult for me.” 

Quality of education was majorly impacted by the Pandemic of COVID-19. 

AMS when discussing his faculty which impacted his quality of education said, 

“…because they were exhausted like they were delivering a lot of lectures in a day and 

they were just talking, talking, talking…that wasn't much education, educational 
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atmosphere, online classes. That was the reason and the other reason was that the library 

was closed which I was missing because it was very difficult for me to prepare for my 

lecture things. You can say the assignments and not just assignments, I have to read a lot. 

And think a lot before to speak, that was a very very big difficulty for me.” 

MN echoed AMS’s sentiments saying, “distance learning…It's not really interesting and 

enjoyable, just we're behind the screen every time. It's not really fun and we cannot learn 

much from this kind of learning” 

Social integration was an issue for MN since during the pandemic he began to face 

depression, so he contacted his university to see if there were any sessions available in 

English since the website advertised, but unfortunately there were no sessions in 

English. 

All students except HA were satisfied with the support they got from their universities. 

AMS said, “Very good international office” 

AM said, “University was helping me so much there...they also supported me as well, 

like they provided me everything in details” 

HS said, “They gave us like all the instructions on how to register for this program, like 

how to register for the semester and all of the details.” 

HA, “I didn't get any support” 

 Factors that were a hindrance to studying abroad. The following table 

highlights the majority percentage for the factor being a hindrance to enrolling abroad on 

a scale of least to most in the quantitative survey. 
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Figure 15 Factors that are an obstacle for students to study abroad part 1 
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When discussing insufficient skills in foreign language, AMS reflected upon the fresh 

graduates who come from Pakistan and his own experience in trying to learn Hungarian 

saying, “They need to understand they are going to another country where they need to 

speak a different language… Hungarian it was very difficult for me.” 

Three of the participants acknowledged the lack of English skills that their professors had 

compromising their educational experience, HS said, “I think it has to do with the 

language barriers…” 

While AM said, “they lack some communication skills… They have PhD degrees but 

their English is not understandable…” 

MN said, “And they said that actually we are not offering services, therapy sessions or 

counselling in English…” 

 

Difficulties in getting information was another aspect that compromised the student 

experience especially during the Pandemic, HS said, “lot of other administrative stuff to 

do because of Covid and a lot of inconveniences that wouldn't have been around like my 

document like I couldn't get my Hungarian mobility certificate because even though I had 

my flight on the 18th, I had to delay my flight by 10 days because they had a new Covid 

policy that you had to book... an appointment at the office, so there was a lot of  

administrative inconveniences that, really made a bad impression of Hungary on me 

because of these things because of all the governmental delays and all of that. And then I 

had to get tested twice before I came to Hungary, and I later found out that those tests 

weren't even needed. Nobody checked, so things like that” 

On the other hand, HA spoke about his accommodation experience that impacted his 

student experience saying, “We ran into a very big problem that the University was 

supposed to provide us with accommodation. But when I got here then they sent me to 

the accommodation. But they the accommodations told me that they have no such pact 

with the University. So I had to pay for the first two days…There were certain instances 

where I would say that I'm calling the police, but the University did not help me through. 

Figure 16 Factors that are an obstacle for students to study abroad part 2 
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They were just like do not call the police we’ll handle it but it did not handle it. Until I 

left the place.” 

While AM cited financial reasons related to the accommodations, “…I haven't accepted 

their (university’s) offer for their accommodation because it was a bit expensive as 

compared to the open accommodation opportunities here in Budapest because my friends 

are living here so they say it is you can easily find a room from 120 to 150 euros.  But 

like my University accommodation, they were charging like 295 298 euros. So that was 

much so I lived with my friends..” 

Expected delay was primarily due to covid-19 in majority of the cases but in the case of 

AM he felt that his education was already delayed, saying, “I have wasted all my years 

now all of my friends they are either married or they're either working like in 

multinational company. So I am the one who left behind and still sitting.” 

 Program Satisfaction.  Quantitatively, the average number for satisfaction with 

the program that the students were enrolled in was 3.63. 

Qualitatively, AMS when discussing program satisfaction said, “compare it with previous 

studies in Pakistan, it's different here. And they have different (teaching styles) that is 

mostly interactive rather than just to deliver the lectures. That was good. You can say 

that.8 out of 10 overall.” 

On the other hand, HA said, “I would place it relative to Pakistan I would place it at like 

8... were to any other European country then. Then probably like 4.” 

MN had changed universities once in Hungary, when speaking about Gyor University, 

the one he attended first one he said, “the faculty was new there and secondly there were 

not many international students and we were 7 in the class. Including everyone, 

Hungarians, international students and so I didn't enjoy the environment” 

 Program for personal development. Majority of the participants in the survey 

reported that the program was most important for their personal development with 42.1% 

results. However, when asked if the program was fulfilling this expectation, majority, 

31.6% stated that they were neutral whereas, 26.3% each said the intention was more and 

most fulfilled by the program. 

 Career Expectancy. The below table measures the level of agreement by 

majority of the participants in the four groups identified in the CRQ; knowledge skills, 

environment, motivation and attitudes (items have been reduced for clearer display of 

information). 
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Knowledge skills. 

 

Environment. 

 

AMS commented on knowing people who support him in his career, “Like my supervisor, 

has done a PhD from Australia and counterterrorism is one of you can say expert in 

counterterrorism. In Pakistan, he motivated, me for to go abroad and. For PhD…” 

MN when discussing the support he got from university and how that has influenced his 

career expectations said, “Yeah, it is altered that you know. That put me on track on 

Policymaking and I also want to become a social scientist. It's ELTE behind this the 

Figure 17 Quantitative results measuring knowledge skills for Career Expectations 
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Figure 18 Quantitative results measuring environmental factors for Career Expectations part 1 
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teachers are really experienced, then the curriculum is such that it inspires a student to be, 

you know a social scientist and they can pretty much influence the policy making.” 

While HA also claimed when discussing social support and network opportunities, “I 

developed interest later on because I had a lot of friends studying medicine and I want to 

do it for my Masters…. Not up till now, but I have a thesis going on with another company 

for designing a new ROV which is more like a marine underwater marine device. So if 

that business is a startup, so if that business kicks up and it's actually successful, then I 

think I will have a very good footing in terms of networking and. Of career prospects.

  

Motivation. 
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Figure 19 Quantitative results measuring environmental factors for Career Expectations part 2 

Figure 20 Quantitative results measuring motivational factors for Career Expectations 
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Qualitatively AMS, regarding career clarity was sure that he wanted to be an academician 

and become a researcher. For the rest of the participants the pandemic played a major role 

since it provided uncertainty. 

 Attitudes. 

When discussing social connections, AM said, “I think it will help get a job. It will help 

me because references work a lot. So if my friend is working in a multinational company 

and he told me that there is an open opportunity in my company, so you should apply for 

that. So when they will ask for a reference from where you got this job opportunity where 

you know this news about the open position, so I can then tell them that this worker from 

this Department from your company he told me so. I think this references helps a lot, so 

that's why we write down in our curriculum vitae in the references section that they shall 

be provided on request. So I think it will help me.” 

Program as a good basis for starting work. Participants were asked about the 

importance of the program that they were enrolled in as an entry point to starting work, 

majority of the participants responded as important, 52.6%. However, when asked if the 

program was fulfilling this goal, majority of the participants responded as neutral, 52.6%/. 

 Extra activities/ travel. Qualitatively. AMS detailing his extra-curricular 

activities in the pre-COVID-19 times said, “six months internship in a research think tank 

and. Well, I participated in different conferences and. International conferences and other 

things. But there are a lot of cultural events in Budapest in University and out of 

University and I travelled a lot in Europe.” 

AM said, “They attract new students by arranging like so many festivals fairs.” 

HA said, “I joined Isaac in my first year. That was very nice. They were very 

accommodating.” 

 Pakistani elements. During the course of the qualitative interviews, several 

Pakistan related themes emerged as discussed below. 

 Pakistani Education.  

All participants were from either private schools or army-controlled schools. 
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Figure 21 Quantitative results measuring attitudes for Career Expectations 
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AMS when comparing Pakistani students with foreign students said, “I have seen lot of 

students who came here after inter FC. 12 years of education from Pakistan. They were 

not feeling good …Till inter colleges doesn’t prepare you... There were lots of Erasmus 

students from Europe Universities and I think they were much better than our students.” 

HA credits his education (O A Levels from a private school) saying, “I do believe my 

education did because there were a lot of students when I was giving the HEC test they 

were I would say they were better off than I was and actually. I didn't even have any hope 

I would get in. I did not even study. I just, you know, I just went to the HEC. At the centre, 

just gave the test and I got 69 out of 100 I believe, which is not a very good score and I 

wasn't really hoping for anything. But I I still got in and even though there were other 

people with better results. So I think there has been some favour to O levels and A level...” 

MN speaking about Cadet Colleges says, “I studied at a cadet college Skardu. my 

matriculation and intermediate and after that…It was a boarding college, maybe under 

the military supervision....” 

 Societal pressure for a career choice. 

AMS speaking about becoming an academician in a small village says, “Because they 

they don't earn too much. They don't have much power to you can say that, to settle their 

issues or to help them too…They need powerful person like in police and services for 

their issues. There a lot of issues at bureaucratic level are these things.” 

 Patriarchal values/ defined gender roles 

AMS discusses how his sister is ‘allowed’, “And we’re allowing her to live in a hostel 

and continue her study, but that's fine.” 

HA speaks about the resistance that his sisters faced, “not my immediate family, but other 

extended family they were against. You know my sisters even going to LUMS. But I'm 

glad my parents took that decision and they haven't been, restricting of any of my siblings, 

so I think this is even though this this should be a normal thing, but unfortunately in 

Pakistan it's not so” 

MN when asked what would the scenario be if his sister was in his place answered, “Oh 

no, my sister. They are studying. They're studying in good colleges but it will be very 

difficult to say now that if my sister gets a scholarship or admission. Yeah, in Europe or 

in a foreign country so it will be really difficult to answer this question if whether we will 

send her like that. Like if I were a girl so my parents wouldn't send me at all” 

HS discusses the role men could have had in her life and the cultural expectations 

associated with women, “so my dad doesn't live with me. And if he did then I would 

probably be stopped from going abroad… Maybe I'm not sure, so yes, there are definitely 

a lot of cultural expectations attached to me, because if I was a guy coming going abroad 

then I would probably be able to do a lot more things that I could as a girl, because you 

always have the weight of everybody back home you carry that. Those expectations with 

you all the time, so that's why I would say it's different coming from Pakistan”  

 Adjusting back in Pakistan. 

AMS acknowledges, “I know it's very hard to fit anywhere in Pakistan, especially when 

you are going from abroad because having experience there were a lot of professors in 

my universities. They came from different universities that they have from different 

countries” 
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MN regards going back as a last resort, “I will simply go back. There's no other options 

left” 

 Patriotism. 

AMS when asked why he wanted to go back after getting a doctoral degree said, “It's my 

passion to change you can say that. To work as a researcher” 

On the other hand, HA was looking at the job market and said, “But with my current. 

Specifications and what I'm trying to learn. I'm planning to go for biomedical engineering. 

I do not think there is much of scope in Pakistan for that, so I might have to stay here for 

awhile.” 

While MN had commendable intentions, “I need to get into the policymaking of 

Pakistan…I want to influence the policy making.” 

 Role of army. 

HA was critical of the Army’s role of power in civilian roles as well saying, “But now all 

of those contracts, the higher end people are awarded to ex military people, which I 

believe is unfair. because right now if you check Who is heading SparCore, it's still a 

mechanical engineer from FC Corps and Steel Mill. I checked when there was a very big 

news and there were three candidates for steel Mill. Out of the three other two of the 

candidates had degrees in metallurgy. They were actually running steel mills in other 

countries, and the third one was in FC Corp Mechanical Engineer, but he got it. So I know 

even if I go back to Pakistan. My growth is very limited, you know because the higher 

places are going to be occupied by those people so” 

MN studied at a Cadet College: “Cadet college. It was a nightmare. The study here is 

really easy and if I want to do it voluntarily, OK, I will do it. I don't want to do it OK, I 

don't, but there it was very different. There was a strictness. Like we had to study. No 

matter what…  I spent five crucial years of my life there, like my teenage. There are pros 

and cons and like it was cadet college that really groomed me well.” 

 Family. During the course of the interviews, several themes regarding the role of 

family emerged, ranging from motivational influence to financial standing. 

 Parents’ Background  

AM speaking fondly of his father said, “And my father was also a Bachelor. So he had 

studied BA in 1960s… Family background is recently I have lost my father like 2 weeks 

ago so my father was a retired government officer…” 

MN on the other hand said, “Like my parents there are, like, well, they're not educated at 

all.” 

HS’s family was in the business of education so she said, “my family the maternal side 

of my family has a background in education so my grandfather has his school and my 

mom also works there as a director of education.” 

 Role in studies 

All participants felt that their parents had a major role to play in their studies:  

AMS said, “My family played a big role. Well, their motivation. They pushed us a lot to 

go for study because there aren’t many educated person or people in my area. In my 

family we have Masters. There are no master or Bachelor students in my village.” 
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AM said, “since my family background is like only we are the only family in our 

caste…who have studied a lot. All of my brothers and including my sister. We have 

bachelors degrees… apart from us like no one has studied more, so I think the reason 

behind my studying is the factor that affected me most is the study background of my 

father, my brother and my house is the motivation behind studying this much.” 

HA speaks about the role his sisters played, “Actually they were doing Masters. My eldest 

sister…Sama she applied to universities and she told me about everything. She guided 

me through and then they guided me that Europe will be better for my future career, so I 

actually just went with it.” 

MN when speaking about his parents said, “So they felt that we cannot see our children 

suffer like us. So they decided to...They sent me in private school and colleges like my 

other siblings. They're also studying in good college, like in private colleges, so they 

struggled in their life too. Like motivators. And it was the real motivation here. That was 

it. Like my parents there. They were the they were the real motivation. Behind all this.” 

HS discussed the role of her family saying, “I've never got specific encouragement to 

apply for scholarships, but like I've never been discouraged either, especially from my 

mom side...So my mom and my grand father were very encouraging...Then I was really 

encouraged, everybody supported me and everybody that I know they do support me. 

Especially my grand Father was very supportive with me… I felt very encouraged and 

everybody made sure to tell me that they were proud of me for doing this. So it was 

obviously very good and an encouraging experience.” 

 Financial standing 

AMS discusses the family finances saying, “Lower middle-class family. We live in a 

village and We are not living in a DHA.” 

AM said, “financially, maybe we can say that the middle class or middle lower class… 

I'm totally dependent on my father and my brothers so I don't want to bother them to put 

so much money on me” 

HA claimed, “above average..., if I don't get that scholarship, I'll probably still go for it 

(masters)” 

MN however said, “my family is the typical middle-class family” 

HS also mentioned privilege saying, “I would like to say that I'm like very privileged 

compared to like the general Pakistani income levels. I would say because I have a very 

small family unit and my family earns a decent income” 

 Economical Viewpoints while in Hungary. 

Figure 22 Quantitative representation of students 

employment during term time 
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Quantitatively, majority participants replied that they do not work during term-time; 

however, MN said, “Like our stipend is really it's not enough. So we need to work like 

I'm not doing it for luxury purposes.” 

Other qualitative views regarding their economical viewpoints were: 

AMS did not apply for the scholarship but when discussing about Stipendium 

Hungaricum he said in regard to the pandemic, “but the students who were working in 

Hungary and they were managing their finances. By their selves they were hit by 

coronavirus pandemic very badly and they are hand to mouth. They were not ready to pay 

their University fee. They were not ready to pay their hostel dues, and thus they had issues 

from them too.” 

HS on studying in the Erasmus Mundus program said, “I probably wouldn't have been 

able to study abroad if I had to have someone pay for me. But through when I got the 

scholarships and I got the opportunity….  wouldn't have come for this program if it 

weren't for the scholarship… I never felt pressured to find another job because I always 

had this constant income on the side.” 

AM citing financial reasons for studying in Hungary, “I think it was 100%... the reason 

behind the other reason behind studying here is like it's most economical in Europe…” 

 Being a student during the pandemic. 

Because of the uncertainty of the situation, this topic could not be explored in the 

quantitative survey, however, qualitative questions probed for information on the topic. 

 Changed Student Experience. 

AMS spoke about effects of COVID-19 on his academic life saying, “I was writing my 

thesis. and they told me that you have to conduct interviews. I told them it not easy online 

because most of my professor they were not good with computers. Not good with emails 

and not good with zoom and Skype things and they were not ready for interviews. I was 

telling them it's very, very difficult for me to collect data, especially first-hand. The 

primary data…” 

HA said, “I wanted to do something which I already know and use that knowledge for 

something new. So I had two choices in either energy sector or biomedicine and the covid 

times actually played a part because now I know that the world is going to invest more in 

medicine field of medicine and now they realize that how important this field is…” 

 Expected Student Experience. 

During the qualitative interview AMS when speaking about expected student experience 

said, “I was thinking for specialization that you can do. European studies and sometimes 

security studies, but they were offering me very basic subjects sometimes. That's why I 

was asking to change my subjects…I was expecting to complete my degree differently. I 

was expecting to do research in my library, the University library. I thought the interaction 

with my professors would be good for me as a researcher.” 

AM’s answer to the questions was, “Definitely, Metropolitan is a private University and 

private universities they have a marketing strategy. They attract new students by 

arranging many festivals. Festivals as well as fairs. So, I think it would have been different 

from this one.” 
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Whereas MN had a more academic viewpoint, “…We would learn more if the classes 

were in person.” 

HS’s expected student experience was built around the Erasmus experience, she said, “so 

studying on campus is a completely different experience that it's everything, it's not just 

the class itself, but the pandemic definitely impacted the master’s experience and 

specially the Erasmus experience because Erasmus is all about traveling and going around 

and meeting new people. You sometimes hang out … Like you go to the class, you meet 

different people… You're introduced to other people besides your own classmates..” 

 Loss of Student Experience. 

HS felt the loss of student experience strongly, she said, “So, it was a lot of things that 

were not part of the experience, and that's what Erasmus is all about. I think, so that was 

all missing from because of covid. And we couldn't even go around the city much because 

most places were closed… like this is not how I would have wanted it to go…Overall I 

would say it's negative…I wouldn't say that I have very strong networks at the end of this 

Erasmus program, and that has to do mainly with covid... I think it affected about 70% of 

my experience…” 

AMS also blamed the pandemic for some of the difficulties he faced, “... And although I 

visited Budapest specially for interviews from Paris to Budapest, once to meet with my 

professors and conduct their interviews and just came back. And although I was trying to 

connect with them, writing to them emails for different things, but it was difficult and a 

different thing you can say.” 

AM when discussing the preparation for the cultural event in Budapest which had to be 

halted because of the pandemic said, “So we were preparing and then we have an email 

from the University that now everything is online so…” 

 Future uncertainty. 

All the students keenly felt the future uncertainty in the launch of their careers. AMS said, 

“I was expecting to start my PhD early, but now due to covid I am a little bit late... I was 

thinking I'm not starting my career as an academician because I'm currently not a student 

and I'm not doing any research related to my studies…It will take time to understand 

that…”  

HA said he will also consider working over here for a month or a year at least, “Maybe it 

depends on the situation over there…” 

 Changed teaching and learning in the pandemic.  

AMS told that the teaching and learning experience had really been compromised in the 

pandemic, “…because they were exhausted like they were delivering a lot of lectures in 

a day and they were just talking, talking, talking and students… If there a student is asking 

there should be any sequence and that wasn't much education, educational atmosphere, 

online classes, that was the reason.” He said another reason was, “the library I was 

missing, because that was very difficult for me to prepare my lecture things. You can say 

the assignments and… Well, just not just assignments, I have to read a lot, and think a lot 

before I speak that was very difficult for me too.” 

When asked about the changed way of teaching and learning during the pandemic, MN 

said, “learning, distance learning is also very… It's not really interesting and enjoyable, 
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just we're behind the screen every time, and It's not really fun, and we cannot learn much 

from this kind of learning…” 

 University 

 Faculty 

Commenting on the quality of the university faculty, AMS said, “faculty, we have good 

faculty like from ELTE University. Good faculty. I can say that…” 

AM added that, “Otherwise also the staff here is so cooperative, including my teachers, 

my superiors and my peers. Also, they have been like excellent, they're cooperative, 

they're helpful, they motivate you so much.” 

HA however highlighted some negative experiences saying, “So a few of my friends told 

me back in Debrecen University what they were doing is that the professors were corrupt 

in a way that they would just award marks for no reason. My friend told me that in one 

exam he just wrote lyrics of a song and he got a five out of five grade in that particular 

subject. So this is a bit unfair, because right now they have a better GPA than I have 

because of that...My faculties is very mixed. Some professors are actually very nice, some 

are very bad. And when I say bad, especially during covid times, it's more like refusing 

to teach you and then just giving a normal hard exam and then even though there's their 

job to teach. Apart from that, some teachers are very nice. They're very helpful they 

conduct all the lectures and they answer any questions you might have. So it's been a 

mixed...would have stuck with mechanical engineering if faculty was better…” 

MN on the other hand had a positive experience saying, “ELTE is a prestigious institution. 

So this faculty is very good in this sense… That put me on track of policymaking and I 

also want to become a social scientist. It's ELTE behind this the teachers are really 

experienced, then the curriculum is such that it inspires a student to be a social scientist 

and they can pretty much influence the policy making.” 

HS when discussing the faculty said, “they were very nice people…I could Reach out to 

them for anything, but in terms of teaching, I would say they were good and they were 

innovative they were always willing to listen to us and make changes to their teaching 

style. But personally, I wouldn't say that they were teachers that really stood out to me 

for teaching specifically. They were supportive and I felt like I could approach them, I'm 

not someone who gets comfortable with professors very easily. So like I never reached 

out to them on my own. But I know that I could have if I wanted to, because they were 

very nice and supportive, specially at ELTE like they were very accommodating in 

everyway… and they helped in opening mind to different tools…” 

 Support 

AMS talking about the support he got, “Very good international office...You can 

understand the procedure to enrol there and start in general...Always go to international 

Officer or ask from our Professor what we had to do for our transport car, what he had to 

do for our accounts because there are a lot of Pakistani students who are studying they 

were very friendly and helping and they told us. Everything whatever we need with 

whatever we were asking at the start…” 

AM on the other hand said, “I think they have charged me around 300 or €250 for their 

consultation. They have helped me a lot in my visa process because I didn't apply here 

via an agent. I applied there on my myself, so the University was helping me so much 
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there...they Also supported me as well, like they provided me everything in details. They 

also have prepared a list of the documents which you need…” 

HA however was dissatisfied saying, “I didn't get any support… an international mentor 

team which is very nice… Back in those days they were not that helpful, but now a days 

they are very helpful. They reply very fast and they can help you with several 

administrative issues…” 

MN said, “ELTE - Like with the organization, administration and everything. And there 

is an environment for this. Social scientist…A special environment where students can 

actually participate in debates seminars. Meetings or other things, so these were really 

absent in the previous faculty…” 

HS said, “It was good, our coordinator Judit, was very responsive whenever we would 

email her. She was more responsive then compared to the previous semesters I had in 

Austria especially. So I had a much better experience in Hungary in terms of how 

responsive they were and how accommodating they were...” 

 Career Expectations. 

 Potential trajectory. 

AMS when discussing his career he said, “after PhD I will try to go (to Pakistan)... It's an 

academician that I’m going for... But if I'm not completing my pH D. I'm not going back 

that is sure.” 

AM on the other hand said, “I will look for PhD but I will work also because I don't want 

to I have wasted” 

HA when discussing his trajectory and change within said, “But throughout my progress 

within studies, I have realized that mechanical isn't something I wanted to do. I am more 

interested in physics… I came here because…Pakistani HEC was offering the 

scholarships for mechanical engineering and a few other subjects. So I had to choose this 

one but right now I'm saying biomedical, it is totally possible that after six months I'm 

choosing a new field irrespective of biomedical so anything is possible.” 

MN said, “Internship in any European institution or maybe in the Embassy of Pakistan, 

in Hungary or in Germany…I would be interested in and I hope that these experiences 

will groom and will polish my potential and. so that I could be better in future” 

 Future destinations 

Quantitatively. Where do you intend to work after completing your degree program? 

 

 

Figure 23 Quantitative representation of future 

destination choices 
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Qualitatively majority of the participants opted for working abroad. 

AMS said, “Most likely in Germany... other option is Canada.” 

HA also opted for German saying, “…I will apply for in probably in Germany for my 

Masters” 

HS discussed other plans saying, “…I might apply for a couple of jobs in Europe, but 

other than that then I plan to move to the US so then I’ll look for jobs there.” 

 Social Capital 

AM when discussing his friends said, “My social circle helped me a lot and I have a bunch 

of really good friends. Like really motivators…It will help me because references works 

a lot. So if my friend is working in a multinational company and he told me that there is 

an open opportunity in my company, so you should apply for that. So when they will ask 

for a reference from where you get this job opportunity where you know this news about 

the open position, so I can then say that this worker from your this Department from your 

company he told me so I think this references helped a lot, so that's why we write down 

in our curriculum vitae in the reference section provided on request. So I think it will help 

me” 

HA discussed his building social capital saying, “Not up till now, but I have a thesis going 

on with another company for designing a new ROV which is more like a marine 

underwater marine device. That business is a startup, so if that business kicks up and it's 

actually successful, then I think I will have a very good footing in terms of networking 

and of career prospects.” 

MN on the other hand reported a lack of social capital saying, “I don't really have any 

sort of connection. Without connections in case of Pakistan (it is difficult) but hope for 

the best.” 

HS also specified how location matters in terms of social capital, “I wouldn't say a lot. 

No, because I. I plan to move to a different country so I don't have any social capital there. 

Here (Pakistan) I might have had that, but not there. I have to start from scratch, but if I 

do get to stay in Pakistan for a while then I might get a head start. For example, I might 

work in the HR of a school and then have some experience on my CV as well.” 

 Future economic conditions. 

AM when discussing future plans, highlighted how if he did get the scholarship for PhD. 

he would, “definitely if I got a PhD offer now right now after my studies. Then I will not 

look for a job” 

On the other hand, HA said, “if I don't get that scholarship, I'll probably still go for it.” 

MN’s future in academia, “it really depends on whether I get the scholarship or not.” 

HS clarified that while she was not interested in a career in academia but, “yes, if I do a 

PhD, I would probably only do it if I get funds funding for it”  
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Chapter 9: Discussion 

This section will combine the results with the literature discussed in chapters two to six, 

it follows the order of before going abroad, abroad and after going abroad the student 

experience and career expectations and their influences of Pakistani students in Hungary 

all laced with the undercurrent of the Pandemic. 

9.1. Before traveling to Hungary 

Pakistan is a developing country in the Indian subcontinent but despite its rich history and 

the importance it has stressed on education since the Indus Valley Civilization. Modern-

day Pakistan has the lowest budget allocated for education within the entire region. This 

is often cited as the biggest cause for the poor education system nationwide. However, as 

Hoodbhoy (2009; 2020) pointed out that the colonial mindset that the country has 

inherited from the British Raj has further crippled the society causing a language 

apartheid. Wherein, the medium of instruction is not just the language a student is 

studying in but rather a class symbol (Shamim, 2017). English is considered to be an 

indicator of literacy and elitism, as can be seen from AM’s quote, “…they have PhD 

degrees, but their English is not understandable...”  

Furthermore, within Pakistan there are several influences that cause political instability. 

Such as the over-bearing presence of the army in civilian roles as can be seen from HA’s 

comment of how not having the option of top positions, affects his decision on wanting 

to return to Pakistan, “…My growth is very limited because the higher places are going 

to be occupied by those people (army)....” Resulting from this is the brain-drain 

phenomena where an increasing number of skilled and professional workers are 

continuing to leave Pakistan permanently to make a home for themselves elsewhere and 

have equal opportunities for growth (Robertson, 2006; Rizvi, 2006). However, there are 

individuals who want to make a difference within Pakistan but realise that a foreign 

education is more valued than a locally gained knowledge within the job market. For 

instance, AMS wants to be an academician and conduct research within the arena of 

counterterrorism but he is aware that if he went back to Pakistan without a PhD his job 

prospects would be extremely limited.  

The strength of the Pakistani national army is within the top 10 in the world however, the 

human development index is in the bottom 10 in comparison to the other participating 

countries of the world (World Bank, 2020). The strength of the army is showcased in the 

excellence that the schools under military supervision are run with. As MN, who studied 

at a cadet college recollects his experience saying, “cadet college was a nightmare…there 

were pros and cons...it was cadet college that groomed me very well.” However, these 

schools are an exception that are often considered at par with the private education 

providers within the country. Majority of the public schools’ quality has steadily 

deteriorated as the private schools have gained popularity and become a symbol of elitism 

and quality. Hoodbhoy (2020), criticising the public schools says how students although 

study the same syllabus, content-wise, as those in the O’Level and A’Level stream, the 

methodology of teaching is different and not abreast with modern pedagogical strategies; 

public schools still asses students on their capabilities of rote learning instead of enabling 

them to become critical thinkers. Because of this flaw, public school students are often 

left behind in favour of O and A Level students as can be seen from HA’s comment, “ 

…but I still got in and even though there were other people with better results, so I think 

there has been some favour to O and A levels.” 



Student Experience and Career Expectations 62 

The most followed religion is Islam, and it is considered the main reason for the formation 

of a separate country in 1947. However, extremists and radical thinking individuals and 

political personal have created a patriarchal society wherein, there are clear, defined 

gender discriminative roles. Some are explicit while others are often implicit and not 

considered as discriminative roles by majority of the population (Ali et al., 2011). For 

instance, as per AMS, his parents are non-discriminatory and have allowed his sisters to 

go to the best universities as well. While, MN did concede to the fact that if he was a girl, 

his parents would not have let him go abroad for educational purposes. HS sums up the 

societal and cultural structure of Pakistan for women, when she said, “…as a girl because 

you always have the weight of everybody back home you carry those expectations all the 

time...” 

9.2. Studying Abroad 

Following these issues within the Pakistani societal and educational structure, students 

from the fifth largest youth country, strive to study at international destinations. The 

nation contributed 58,821 students to internationally mobile students, which accounts to 

a measly 1.1% of the entire student population (UNESCO, 2021), therefore, accepting the 

narrative that only the elite can dream of going abroad for higher education. However, 

students from underprivileged backgrounds, can apply for scholarships that are often in 

partnership with the national ministry of education or other such organisations. To further 

this cooperative exchange among countries, exchange programs and scholarships are 

designed. One such example is the Stipendium Hungaricum, which is run by the Tempus 

Foundation under the Hungarian Ministry of Education, it has collaborated with HEC of 

Pakistan in 2015 to enrol Pakistani students (Stipendium Hungaricum, 2020), and the 

Erasmus Mundus joint degree program which runs certain programs in Hungary. 

Although, scholarships exist to reduce the disparity between various disadvantaged and 

privileged groups of people, it has been observed, that political alliances between nations 

and personal intellectual capabilities along with a push from the educational background 

attained, matters (Saeed et al., 2015). For instance, in the qualitative interviews obtained, 

none of the five participants had received basic education from a public school, they had 

all attended private schools or army monitored and run schools, this in turn allowed them 

to study at private universities. Moreover, the elites who can afford private school 

education, can often afford to study abroad through self-finances. In the case of AM, 

although he claimed to belong to a middle-class family, he had siblings in the United 

Kingdom and Australia, and of those siblings living within Pakistan they had secure jobs 

at multinational companies or in the police department. The income disparity is therefore, 

clear in the profile of students who travel abroad for higher education. 

According to Iloh Model of College-Going Decisions and Trajectories (2018), the three 

dimensions that play a major role to help decide students’  which college to go to are time, 

information and opportunity. This model can be understood in regard to the participants 

who travelled to Hungary for higher education. In the case of AMS, his source of 

information was his professor who encouraged him to accept the opportunity to study in 

Hungary, however that would not have been possible without the aid of the educational 

agent that AMS employed to send applications on his behalf, this is proof of the financial 

opportunity that he had to be able to employ such means to gain admission. The 

dimension of time is clear in AM’s trajectory, as he felt that he had wasted a lot of his 

meso-time studying and not giving back the return on investment to the people who had 

financed his education, therefore, he felt that the opportunity to study in Hungary would 

gain faster returns on the time and money invested. In the case of HA, familial social 
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capital (Mwangi, 2015), played a major role in deciding his trajectory. His sisters were 

already studying in Europe and could therefore provide information to him regarding the 

procedures, further, when HA got accepted for the scholarship in micro-time it was proof 

of the meso-time when he spent in a private O and A level school. This is also proof of 

the macro-time during which the public-school system has decreased in quality steadily. 

In the case of MN, he had the opportunity to apply for many of the international 

scholarships because of his education in meso-time at a army run college. On the other 

hand, HS had access to a richer source of information and the familial capital that she 

gained in meso-time because of her family background affected the opportunities that she 

had greatly. 

Pakistan is a collectivist country wherein, family plays a major role in helping students 

decide in their trajectory as can be seen from the interview responses of the participants. 

AMS when talking about his family compares to the social scenario of his rural 

educational attainment saying,  

My family played a big role. Well, their motivation. They pushed us a lot to go 

for study because there aren’t many educated person or people in my area. In my 

family we have Masters. There are no master or Bachelor students in my village. 

Similarly, AM credits his father for his education wherein he says, “so I think the reason 

behind my studying is the factor that affected me most is the study background of my 

father…is the motivation behind studying this much.” While on the other hand, MN’s 

parents were uneducated and felt the need to educate their children so that they could 

have a better future saying, “Like my parents they were the real motivation behind all 

this.” While in the case of HS, overt motivation was available, where explicit 

encouragement or guidance was not provided but if an opportunity came about, it was 

encouraged and supported, she says “I felt very encouraged and everybody made sure to 

tell me that they were proud of me for doing this. So it was obviously very good and an 

encouraging experience.”  

Furthermore, Stipendium Hungaricum affected student mobility to Hungary greatly, as 

majority (79%) of the participants of the research were enrolled within the program. 

Moreover, this can be solidified with HA’s comment, “I got the Stipendium Hungaricum 

scholarship reply that they have accepted me and I have the chance to go 

abroad…Primarily because a scholarship is, and it was more like a gateway to Europe, 

which was the easy gateway.” However, it was interesting to note that Hungary, despite 

its academic lauds and emphasis on education through free secondary education (Berend, 

2020), was not the first-choice country for four out of the five participants. Furthermore, 

one of the greatest motivations to study in Hungary was the aspect of comparatively 

cheaper yet a European education, this is one of the major pull factors for Hungary 

(Mazzarol & Soutar, 2002). While, AMS, utilised educational agents to obtain an 

admission in the university at Hungary, he wished to go to either France or Germany but 

instead the agent applied to a Hungarian university that accepted him. AMS is one of the 

many who frequent the doors of agents to earn an admission abroad, this too is not free 

from the practice of corruption. 

Majority of the internationalisation literature that focuses on mobility of students 

recognises the difficulties that international students face when moving from one country 

to another. As was observed, Hungarian universities along with Tempus Foundation have 

been doing a great job in being inclusive and accommodating the in-coming students. For 
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instance, an aggregate 63.2% participants were satisfied and above with their 

international offices, this is great, however, culturally and socially, students felt they were 

part of the society at neutral levels only. This is in line with Wu et al. (2015) and Patridge 

et al. (2012), who claim that although universities are doing plenty of things to 

accommodate international students, the local government needs to be more pro-active to 

help make international students feel integrated. Further, the difference in forms of 

socialising as seen in MN’s comment renders it difficult for active mingling to take place: 

...Because I don't drink, I don't party. That is the main thing that the Western 

people enjoy while socializing. So I'm a Muslim. I don't drink. I don't do party so 

I cannot socialize. So this was the real this is still really really the difficult thing… 

Feelings like these from international students results in feelings of alienation as per 

Sherry et al. (2009). This is in accordance with an average rating of 3.11 on a scale of 5, 

of how much the participants understood the local culture however, the understanding of 

the same was below average at 2.79. Often students feel that they have gotten a cultural 

shock when they travel abroad for studies especially in the movement from East to West 

or vice versa. In terms of accommodation services provided by the university, AM said 

that he did not opt for the accommodation provided by the university as it was more 

expensive than accommodation privately arranged. Further, HA had a traumatic 

experience in relation to accommodation and he said,  

We ran into a very big problem that the University was supposed to provide us 

with accommodation. But when I got here then they sent me to the 

accommodation. But they the accommodations told me that they have no such 

pact with the University. So I had to pay for the first two days…There were certain 

instances where I would say that I'm calling the police, but the University did not 

help me through. They were just like do not call the police we’ll handle it but it 

did not handle it. Until I left the place. 

Furthermore, the EUROSTUDENT survey measured importance of factors that 

participants rated before enrolling abroad, in the case of this research, majority 

participants, 42.1% rated language improvement as an important aspect when enrolling 

abroad among other things such as personal development and quality of education. 

However, when questioned about the fulfilment of these aspects, quality of education was 

little fulfilled, while language improvement was fulfilled at lower rates than expected. 

The expectation of Pakistani students would be to interact with teachers who are fluent in 

English, as it is the colonial language of the nation and considered a symbol of educated 

and elite. However, AM shows his disappointment when he says, “Apart from like 1-2 

teachers last semester they lack some English, so it was like kind of weird that Oh my 

God this guy or a girl like a teacher. They have PhD degrees, but their English is not 

understandable.”  

Furthermore, the Coronavirus pandemic of 2020 greatly impacted and affected the 

fulfilment levels for the quality of education that students received (UN, 2020) as AMS 

pointed out, ““…because they were exhausted like they were delivering a lot of lectures 

in a day and they were just talking, talking, talking…that wasn't much education, 

educational atmosphere, online classes…” This teaching technique is demonstrative of a 

lack of digital pedagogical tools that many professors during the COVID-19 days were 

lacking and found it overwhelming to retrain at such short notices (Toquero, 2020; 
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Aristovnik et al., 2020). MN was also dissatisfied because of the online teaching 

methodology saying that education was, being bored in front of a screen all the time. This 

too signals towards ineffective digital pedagogies employed by the professors.  

Moreover, inaccessibility to resources and digital incompetence’s of professors was 

especially highlighted, as can be seen from AMS’s quote here, “most of my professors 

they were not good with computers, not good with emails and not good with Zoom and 

Skype and they were not ready for interviews.” So while Grauer (2019) has been proven 

correct with the accessibility and students being able to modify their experiences on a 

world-wide scale, it is not in the most ideal circumstances. Furthermore, 

internationalisation is not just the explicit regulations promoting mobility but also the 

implicit regulations which affect student mobility, for instance visa regulations (Hénard 

et al., 2012). This can be proven from HA’s quote where a delay in visa procedures results 

in a poor student experience, “I didn't get any support. I had a visa issue my education 

started two weeks after and when I got here I was already very lagging behind with 

studies…”  

The EUROSTUDENT survey asks participants to rate obstacles to enrolling abroad on a 

scale of little to most of a hinderance in going abroad. Majority of the students rated most, 

36.8%, for getting information from abroad as a hinderance, while majority of the 

students, 47.4% rated more for expecting additional financial burdens for international 

enrolment. On the other hand, Hauschildt et al., (2018), analysed that in the European 

survey the biggest obstacle was an increase in financial burden while the second biggest 

concern for Europeans was separation from partner, children, friends; ironically majority 

of the participants (47.4%), rated this as a least hinderance to enrolling abroad in this 

study.  

Pakistan is a developing country which has several issues within its educational system 

such as lack of funds, weak policy implementation, nepotism and a conventional lecture 

method of teaching (Hoodbhoy, 2009). Therefore, when students compared Hungarian 

education, with its modern learning and teaching techniques they gave the latter 

educational system out of 10 points, 8. However, when the system was compared to other 

European countries, primarily, Germany then the ratings halved. Studying in Hungary is 

considered to be an easy gateway to Europe and a western education, a coveted 

qualification for all within the country.  

9.3. After Studies 

While the primary focus of this research was measuring and understanding student 

experience of Pakistani students in Hungary, career expectations and how they are 

influenced by the student experience was touched upon. Social and human capital 

theorists claim that the more capital an individual has, the more economic returns one can 

see, thus in this research career expectations can be viewed in terms of the capital 

invested. HCT states that an educational background matters and the higher the level 

attained the richer the capital (Gilles, 2017; Waibel et al., 2017). This can be understood 

from AMS’s comment stating that he will not return to Pakistan till he gets a doctoral 

degree because otherwise his expected career would be comparatively low paid. This 

further demonstrates the career clarity that majority of the respondents, 63%, replied with 

agree and above to understanding what they want to achieve from their career in the 

quantitative survey. Moreover, in accordance with HA thinking that his studies play an 
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integral part in deciding his career, since he has already switched from physics to 

mechanical engineering and further aims to switch to the field of bio-medical, majority 

of the quantitative participants, 42.1% agreed that studies play an integral part in career 

development and expected trajectory. 

The pandemic of 2020 has greatly affected the student experience of the international 

students and in turn the career expectations as well. To begin with, it has provided 

students with great levels of uncertainty regarding the future, further it has influenced 

career trajectories greatly. For instance, AMS said,  

expecting to start my PhD early, but now due to the covid I am little bit late…. I 

was thinking and I'm not starting my career as an academician because I'm 

currently not a student and I'm not doing any research related to my studies… 

While HA confirmed with the sentiments and explained, “will also consider working over 

here for a year at least. Maybe it depends on the situation over there.” 

Qualitatively, the participants voiced various potential career expectations following their 

study program, however, all subject to availability of finances, health situations and 

opportunities, ranging from furthering their academic career to looking for internships 

within the European Union and looking for permanent jobs within their field of education. 

Germany was a favourite choice for most who wanted to pursue their academics and was 

a first choice for many before Budapest as well. This can be explained by the plentiful 

scholarships available in Germany. However, it was interesting to note that quantitatively 

majority of the participants, 53% wanted to continue living in Europe and working there, 

however, there were 21% people who wanted to go back to Pakistan to find work, this 

can be explained by the patriotic spirits of the students such as MN who wants to make a 

difference in the policy making of the country. 

Social capital theorists believe that stronger the professional networks that may exist, the 

greater the economic returns a participant could get. AM when questioned about his 

existing social capital he said,  

It will help me because references works a lot. So if my friend is working in a 

multinational company and he told me that there is an open opportunity in my 

company, so you should apply for that. So when they will ask for a reference from 

where you get this job opportunity where you know this news about the open 

position, so I can then tell them that this worker from your Department like this 

Department from your company he told me so. I think this references helped a 

lot…so I think it will help me 

However, MN had a different response which made him sceptical, “I don't really have 

any sort of connection. Without connections, in case of Pakistan we can say that (it is 

difficult) but hope for the best.” This highlights the value of social capital in the context 

of Pakistan and the important role it plays in potential career trajectory. Employability of 

the students is greatly impacted by the mobility in their education, as international 

companies are looking to recruit employees with an international and diverse background 

(Schugurensky & Silver, 2013). 
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Chapter 10: Conclusion 

10.1. Conclusion 

To conclude, this master thesis employs descriptive, exploratory, sequential, mixed 

method research design to elaborate and evaluate the student experience and career 

expectations of Pakistani students in Hungary. However, the research was heavily 

impacted by the pandemic of Coronavirus, resulting in compromised student experience 

and uncertain future trajectories of the participants. This thesis explored the challenges 

that international students’ Pakistani students face when traveling abroad, to Hungary for 

an education. There were several push-pull factors that were identified such as 

economical and university support within Hungary. However, the biggest push factor 

identified for the students was the poor education system within Pakistan, which is a result 

of lack of funds and poor policy implementation primarily. 

Using the social and human capital theories which argue that increased educational 

investment resulted in increased economic benefits, career expectations of students was 

explored. However, although majority of the participants were interested in staying within 

Europe, there were few who believed that they wanted to bring about a change in Pakistan 

by going back, but this was only after attaining a certain academic position.  

10.2. Recommendations 

Considering the findings and results, I suggest the following. 

• To conduct this study with a bigger sample size to get a more accurate and 

scientific picture of the student expectations and career expectations of Pakistani 

students in Hungary.  

• To use this research to as a guiding document for understanding the background, 

and future expectations of Pakistani students who come to Hungary 

• To expand this research methodology to other countries wherein, Pakistani 

nationals are a minority but still travel for international education. 

• This research can be used as a comprehensive document to understand; 

internationalisation, student mobility, student experience, Pakistani education 

background and career expectations. 

10.3. Limitations of the study 

This thesis is not free from potential limitations, the limitations of the methodology is 

discussed in the results section but in addition to that the following are the major 

drawbacks to this study.  

• The sample size of the population was too small and needs to be bigger for more 

accurate results. 

• The pandemic impacted the thesis greatly, this needs to be replicated in a time 

without the border restrictions, thus allowing for on-site data collection methods. 
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Annex 

Annex 1 – Quantitative questionnaire  

1. Are you currently studying in a university in Budapest? 

o Yes 

o No 

2. Are you a Pakistani National?’ 

o Yes  

o No 

Section: Family Background 

1. What is the highest level of education your father has obtained? 

o Up to lower secondary (up to Grade 8) 

o Upper secondary (up to Grade 12) 

o Apprenticeship 

o Bachelors 

o Masters 

o Doctoral 

o I do not know 

2. What is your father currently doing? 

o Working full time for pay 

o Working part-time for pay 

o Not working, but looking for a job 

o Home maker 

o Retired 

o Deceased 

o I do not know 

o Other 

3. What is the most recent or former occupation of your father? 

o Professionals 

o Legislators, senior officials and managers 

o Technicians and associate professionals 

o Clerks 

o Service workers/sales workers 

o Skilled agricultural and fishery workers 

o Craft and related trades workers 

o Plant and machine operators and assemblers 

o Elementary occupations/domestic and related helpers 

o Armed forces/military 

o I do not know 

o Other 

4. What is the highest level of education your mother has obtained? 

o Up to lower secondary (up to Grade 8) 

o Upper secondary (up to Grade 12) 

o Apprenticeship 

o Bachelors 

o Masters 

o Doctoral 

o I do not know 
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5. What is your mother currently doing? 

o Working full time for pay 

o Working part-time for pay 

o Not working, but looking for a job 

o Home maker 

o Retired 

o Deceased 

o I do not know 

o Other 

6. What is the most recent or former occupation of your mother? 

o Professionals 

o Legislators, senior officials and managers 

o Technicians and associate professionals 

o Clerks 

o Service workers/sales workers 

o Skilled agricultural and fishery workers 

o Craft and related trades workers 

o Plant and machine operators and assemblers 

o Elementary occupations/domestic and related helpers 

o Armed forces/military 

o I do not know 

o Other 

7. What is your mother currently doing? 

o Working full time for pay 

o Working part-time for pay 

o Not working, but looking for a job 

o Home maker 

o Retired 

o Deceased 

o I do not know 

o Other 

8. What is the most recent or former occupation of your mother? 

o Professionals 

o Legislators, senior officials and managers 

o Technicians and associate professionals 

o Clerks 

o Service workers/sales workers 

o Skilled agricultural and fishery workers 

o Craft and related trades workers 

o Plant and machine operators and assemblers 

o Elementary occupations/domestic and related helpers 

o Armed forces/military 

o I do not know 

o Other 

9. Some people are considered to have a high social standing and some are 

considered to have a low social standing. Thinking about your family 

background, where would you place your parents on this scale if 10 indicated 



Student Experience and Career Expectations 82 

high social standing and 1 indicated low social standing? 

10. Please explain why you chose the above score. 

 

Section: Enrollment Abroad 

11. What is your primary reason to chose Budapest as your destination? 

 

12. How satisfied are you with the following: 

1 - Very Dissatisfied; 2 - Somewhat Dissatisfied; 3 - Neither Satisfied nor 

Dissatisfied; 4 - Somewhat Satisfied; 5 - Very Satisfied 

 

13. Which activity have you indulged in during your program duration?  

o Extra courses at your university 

o Worked on your thesis 

o Did independent studies 

o Lab or research work 

o Other 

14. Which extra curricular activity have you indulged in during your program 

duration? 

o Travel around Hungary 
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o Travel around Europe 

o Did an internship 

o Volunteered 

o Other 

15. Please rate on a scale of 1-5 (1 being very little and 5 being a lot) if you 

understand the local culture. 

 

 

16. Please rate on a scale of 1-5 (1 being very little and 5 being a lot) if you feel you 

fit in the local culture.  

 

 

17. How important were the following aspects concerning your enrollment abroad? 

1 - Least Important; 2 - Less Important; 3 - Neutral; 4 - More Important; 5 - 

Very Important 
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18. Were your expectations fulfilled concerning your enrollment abroad? 1 - Not 

Fulfilled at All; 2 - Very Little Fulfilled; 3 - Neutral; 4 - Little Fulfilled; 5 – 

Fulfilled 

 

19. Please rate, on a scale of 1-5, with 1 being least and 5 being most, to what extent 

are the following aspects a hindrance for an enrolment abroad to you? 
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Section: Views on your Program 

20. How satisfied are you with your programme? (with 1 being very dissatisfied and 

5 being very satisfied) 

 

 

21. My study programme as a whole is a good basis for personal development. 

(Please rate the statements on the given scale of 1-5, with 1 being least and 5 

being most) 

 

 

 

 

 

22. Did you take a gap year(s) after completing secondary school (Grade 10) or 

later? 

o Yes I took a gap year between secondary school (Grade 10) and high 

school (Grade 12) 

o Yes I took a gap year between high school (Grade 12) and higher education 

o Yes I took a gap year between entering higher education and graduating 

from the same (gap year during a higher education programme) 

o Yes I took a gap year between graduating from higher education and re-

entering higher education 

o No I have not taken a gap year 

o    Other 

Section: Employability 

23. Before entering higher education, did you have any experience in the labour 

market? 

o Yes, I had a regular paid job (for at least one year, working at least 20h per 

week) 

o Yes, casual minor jobs (less than 1 year or less than 20h a week) 

o Yes, through vocational training (e.g. apprenticeship) 

o No, no experience 

o Other 
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24. Please rate the following statements on a scale of 1-5.  

1 - Strongly Disagree; 2 - Disagree; 3 - Neutral; 4 - Agree; 5 - Strongly Agree 
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25. Please  rate the following statements on a scale of 1-5.  

1 - Strongly Disagree; 2 - Disagree; 3 - Neutral; 4 - Agree; 5 - Strongly Agree 
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26. My study programme as a whole is a good basis for starting work. (Please rate 

the statements on the given scale of 1-5, with 1 being least and 5 being most) 

 

 

27. Where do you intend to work after completing your degree program? 

o Budapest 

o Hungary 

o Europe 

o Pakistan 

o Other 
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Section: Living Conditions 

28. Who/ where do you live with during the study term/ semester? 

o Student Halls 

o Partner 

o Family  

o I live alone 

o Friends 

o Other 

29. Please rate how satisfied you are with your accommodation on a scale of 1 - 5, 

with 1 being least satisfied and 5 being most satisfied. 

 

 

 

30. What is the average time (in minutes) that it takes you to travel between your 

accommodation and university? 

 

31. Are you on any scholarship program? 

a. Yes 

b. No  

32. What is the name of your scholarship program? 

 

33. What is the percentage of your monthly income that the following provide for? 
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34. If you have other sources in the previous question, can you please specify 

which? 

 

35. Please rate if you have sufficient funding to cover your monthly costs on the 

below 1-5 scale. 

 

 

36. Do you have a paid job during the current semester? 

a. Yes, I work regularly during term-time 

b. Yes, I work occasionally during term-time 

c. No, I don't work during term-time 

d. Other 

37. Please rate how important are your studies compared to other activities for you 

on the scale from 1-5. 

 

 

Section: Demographics 

38. Please choose the gender you identify with. 

a. Woman 

b. Man 

c. Non-binary 

d. Prefer not to say 

39. Which age bracket do you fall under? 

a. 18-22 

b. 23-28 

c. 29-33 

d. 34-39 

e. 40-45 

f. 46-50 

g. Other  

40. Which Province of Pakistan are you from? 

a. Punjab 

b. Sindh 

c. Baluchistan 

d. KPK 

41. Which city of Pakistan do you belong to? 

 

42. Please choose which university you are currently studying at? 
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a. ELTE 

b. University of Debrecen 

c. Semmelweis University 

d. University of Pecs 

e. University of Szeged 

f. Budapest University of Technology and Economics 

g. Corvinus University of Budapest 

h. Other 

43. Which programme are you currently enrolled in? 

a. Bachelors 

b. Masters 

c. PhD 

d. Other 

44. What is your current formal status as a student? 

a. Full-time 

b. Part-time 

c. Other 

45. What faculty are you enrolled in (which discipline)? 

 

46. When did you start your current program? 

 

47. Do you plan to continue studying after finishing your current programme? 

a. Yes 

b. No 

c. Maybe 

48. What is the language of your programme? 

a. English 

b. Hungarian 

c. Both 

d. Other 

49. Dear Participant, thank you for answering the questionnaire. Please indicate if 

you are available for further communication. 

a. Yes  

b. No 

50. Please provide your email address for further communication purposes. 
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Annex 2 – Qualitative Questionnaire 

Guide for individual semi-structured interviews with Students 

1. Introduction 

a. Purpose and scope of the study 

b. Assure confidentiality 

2. Background 

a. Education 

b. Current status 

c. Family background 

d. Financial Standing 

3. Why have you chosen Hungary as a study destination? 

4. How do personal factors influence your experience as a student? 

a. Gender 

b. Age 

c. Previous Work 

d.  Financial grants/ scholarships 

e. Family background 

5. How do school factors influence your experience as students? 

a. Faculties 

b. Support from university prior to coming 

c. Support from university while in Budapest 

d. Culture of the university 

6. What are your career expectations? 

7. What are the main personal, social and school factors influencing your career 

expectations? 

a. financial grant/ scholarship  

b. social capital  

8. How has the pandemic impacted student experience and career expectations? 

  



Student Experience and Career Expectations 93 

Annex 3 – Mail draft sent to university offices for collecting student data 

 

Dear Particpant, 

I am Fatema Irfan of Pakistani origin; I am an Erasmus Mundus student in the Master of 

Research and Innovation in Higher Education (MARIHE). Within the program I am 

specialising in the Teaching and Learning track at ELTE University, Budapest, Hungary. 

My thesis topic is exploring the ‘Student experience and career expectations of Pakistani 

Students in Hungary’. In the pre-covid19 era the data collection plan was to physically 

approach your university and collect data from the Pakistani population at your 

institution. But now that has become difficult if not impossible, so keeping the GDPR 

regulations in mind, I have a request to make. If you could be so kind as to forward the 

following which has the survey link attached to the Pakistani students at your institution, 

I would be forever indebted: 

Dear Pakistani student,  

I am Fatema Irfan of Pakistani origin; I am an Erasmus Mundus student in the Master of 

Research and Innovation in Higher Education (MARIHE). Within the program I am 

specialising in the Teaching and Learning track at ELTE University, Budapest, Hungary. 

My thesis topic is exploring the ‘Student experience and career expectations of Pakistani 

Students in Hungary’. In the pre-covid19 era the data collection plan was to physically 

approach your university and collect data from you personally but unfortunately that is 

not possible. If you could please fill the form attached by following the link, I would be 

extremely appreciative.  

Survey Link: 

https://forms.office.com/Pages/ResponsePage.aspx?id=zdtms8NPUUSC0uI5VkMCwy

D4-nTsFh9PkMfR2b_09VNUNVIxTUc1V1RQODBSVkpRVUJaWExFUUJQMy4u 

Further, if you know of anybody else who could be a good fit for my research, please 

forward the link to them as well. 

Shukriya (Thank you), 

Best Regards, 

Fatema Irfan 
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